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ABSTRACT 
TEACHING LIFE SKILLS COMPETENCIES IN ORDER TO AFFECT CHANGE 
AND ADVANCE PROTECTIVE FACTORS 


IN THE LIVES OF YOUTH 


by 


Paula Olivier 


United Theological Seminary, 2012 


Mentors 
Reginald Dawkins, D.Min. 


Terry Thomas, D.Min 


The goal of this case study was to develop a quality youth program churches may offer to 
their local community. The project was implemented at the First Seventh-Day Adventist 
Church of Montclair, Montclair, New Jersey. Youth from Essex County, New Jersey 
were taught specific competencies proven necessary for successful independent living. 
Life Skills Academy achieved attitudinal, skill, feeling, knowledge and behavioral 
changes by employing evidence-based practices, a research-based curriculum and 
facilitating protective factors. These changes were measured by interview analysis and 
data triangulation. The program outcomes suggest the Life Skills Academy project was 


successful in contributing to positive youth development. 
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INTRODUCTION 


The immediate objective of this project was to teach life skills competencies to 
youth. The target group was young people fifteen to seventeen years old. A sample of 
students engaged in several activities identified as necessary for successful independent 
living. The program was intended to function as a form of outreach and in-reach. 

The selection of competencies taught was informed by scientific research. The 
primary sources consulted were Brolin’s work on career education, California 
Department of Education’s California Healthy Kids Survey (CHKS) survey, and Search 
Institute’s Asset research study. Review of the above material, and other related works, 
revealed that houses of faith can contribute in concrete ways to the healthy development 
of youth. When implementing the Life Skills Academy with strategies suggested through 
the CHCKs and Asset research studies, the church positioned itself as an external 
protective factor in the lives of the program participants. Therefore, the value of this 
program extends beyond its ability to increase knowledge. The church becomes an 
efficient and constructive agent of positive youth development. 

Chapter one, Ministry Focus, introduces the reader to the context of the project, 
the background of the writer and the rationale for teaching life skills to youth. It also 
includes the results of a needs assessment and reasons for program design. 

Chapter two, The State of the Art in Ministry, provides details on the key works 


that informed the program structure and content. 


Chapter three is entitled Theoretical Foundation. It provides historical, biblical 
and theological rationale for the program. The Theoretical Foundation is based on the 
history and theology of the Social Gospel Movement. It also provides a biblical paradigm 
for teaching life skills. 

Chapter four outlines the Methodology used for the project. It provides details on 
the programs structure, content categories and evaluation methods. 

Chapter five focuses on the Field Experience. It describes the events that took 
place during the program. 

Chapter six contains reflection, summary and conclusions of the project. It 


provides the interpretation of the program outcomes. 


CHAPTER ONE 
MINSTRY FOCUS 

The wnter is the pastor of the First Seventh-day Adventist Church of Montclair. 
The church is saturated with talented members. The membership includes several 
individuals who are talented in music, graphic design and a spirit of service. 

The church is actively involved in community outreach. It operates a weekly soup 
kit chen, a pantry, houses homeless families periodically throughout the year, conducts 
an annual health fair, and ministers to the elderly and the incarcerated. The writer also 
shares the church’s passion for community service. She holds several certificates in 
nonprofit leadership and outreach. 

One of the most obvious challenges of the church, however, is the absence of a 
certain population. Many churches struggle to attract young adults. The First Seventh-day 
Adventist Church of Montclair is an exception to the rule. Approximately half of the 
congregation is comprised of young adults. Many of the young adults have young 
children. The other half of the congregation is comprised of those ages forty-four and 
upward. What are missing at the church are teenagers. This has been the case for several 
years. Out of a membership of nearly two hundred people, the church has about a dozen 
teenagers. 

The lack of teens in the congregation is not without reason. In his book Why Our 
Teenagers Leave the Church, researcher Roger Dudley makes the following observation 


about a major ecumenical study: 


46 percent of Americans drop out of church participation at some 
time in their lives, with peak dropouts occurring during the teenage 
years. Probable causes identified are because of the emancipation 
process, increasing peer pressure and the feeling that the church 
had little to offer that was relevant or interesting.’ 


Part of the solution to the problem of missing teenagers can be addressed by 
adjusting the way church programming is executed. Involving more youth participation is 
correlated with youth retention. “Those teenagers who participate actively in 
congregational events are considerably more likely to remain in the church when they 
become adults.”” Apart from increasing youth participation in church services, could 
there be other effective ways to grow and retain teenagers in the church? What other 
avenues can be used to help build and strengthen the youth population of the First 
Seventh-day Adventist Church of Montclair? A brief review of the role of the church and 
the experience of the current leadership may provide some answers. 

The Black church was one of the earliest institutions completely operated by the 
African-American community. It was a place that organized, mobilized, trained and 
equipped its populace to be informed and productive citizens. The Black church has 
historically had to compensate for the lack of or deficient services offered to its populace. 
The perspective that a person’s quality of life and spiritual condition are not mutually 
exclusive fosters a sense of accountability on the part of Christians. Accordingly, 


programs and movements were initiated to help ensure the fair and equal treatment of all 


people in society. 


‘Roger L. Dudley, Why Our Teenagers Leave the Church: Personal Stories from A Ten-Year 
Study (Hagerstown, MD: Review and Herald Publishing Association, 2000), 22. 


“thid., 74. 


Similarly, it was incumbent upon Israel to take care of the disenfranchised. The 
book of Deuteronomy contains Moses’ final three discourses before Israel enters the 
Promise Land. As Israel prepares for its new beginnings, instruction is given. One of 
those instructions 1s found in Deuteronomy 14:29 and its basic principle of taking care of 
the underprivileged is repeated throughout Scripture: “And the Levite, (because he hath 
no part nor inheritance with thee,) and the stranger, and the fatherless, and the widow, 
which are within thy gates, shall come, and shall eat and be satisfied; that the LORD thy 
God may bless thee in all the work of thine hand which thou doest” (KJV). 

Both widows and orphans were at a social and economic disadvantage. They 
could be easily victimized because they lacked the care and protection offered by 
husbands and fathers in a patriarchal society. As a result, the community, who was by 
definition in the Ancient Near East religious, was given the moral obligation to care for 
the widows and orphans. Today in the United States, there still is a wide chasm between 
certain segments of the population. There still exits the children of the privileged and the 
underprivileged. 

It is important, however, to keep in mind that privilege can manifest itself in a 
variety of ways. Some families are rich in material possessions, but are emotionally and 
spiritually bankrupt. Unfortunately, there are families, due to the need to work long hours 
to pay the bills, or a missing parent in the home, that fall short in all areas. These 
dysfunctional families produce youth who like the widows and orphans of Israel are at a 
social and economic disadvantage. They are vulnerable and can be readily victimized by 


the challenges of life. What can the church do? Can the church once again answer the call 


to compensate for the lack of help or augment the services available to aid this particular 
population? The writer answers in the affirmative. 

The wniter is the product of Christian education. Her experience with the church 
offered her a surrogate family that helped her to develop emotionally and spiritually. She 
applied the lessons she learned from having a surrogate family in the church to her 
ministry. At her first assignment as assistant pastor at the Seventh-day Adventist Church 
of the Oranges, she organized a dynamic youth ministry called Youth with Purpose 
(YWP). The group engaged primarily in service learning and was recognized by civic and 
community leaders for their impact in the local community. The church members 
expressed pride in their youth and celebrated their success. 

The writer also founded and implemented a summer program called the Life 
Skills Academy. It teaches youth how to be successful in the world outside of school. In 
her last two pastorates, the Life Skills Academy has been well received by the church and 
local community. 

The First Seventh-day Adventist church of Montclair is challenged with providing 
programming for its teen population. The writer has a successful track record of ministry 
to teens. The writer believes that part of her divine assignment at this location is for her to 


use her gifts in order to help grow the teen population of the church. 


Needs Assessment 


In terms of outreach, the First Seventh-day Adventist Church of Montclair has a 
special sense of obligation to provide positive youth programming to the community. The 
church is located on the corner of Elmwood Ave. and Mission Street. Sample media 


coverage may help demonstrate the level of neighborhood need. 


Police arrested a Montclair man on Mission Street this weekend after they 

observed him allegedly selling crack in the area the night before... Deputy 

Police Chief Todd Conforti stated in an e-mail that police saw Brandon 

Brown, 23, retrieving items from the siding of a Mission Street home on 

December 11, and then tuming over small items in exchange for money 

from individuals who approached him. As police arrived to conduct a 

closer look, Brown left the area, Confora stated. Police then found 40 

small bags of crack, an estimated street value of $400, under the siding of 

the house Brown was seen retrieving items from, police said.* 

In a similar article, former Deputy Mayor Roger Terry expressed his concern for 
the blight on Mission Street. He identified how poorly kept property provides cover and 
escape routes for those fleeing police pursuit. He identified holes in fences, overgrown 
bushes, piles of garbage on a front porch and a broken window leading to the basement. 
“Compared to the rest of Montclair, residents of Mission Street are on the low end of the 
economic ladder.”* 

Based on the findings of the Montclair Community Intervention Alliance 
2008/2009 Needs Assessment, there has been a significant increase in the population of 
Montclair High School. However, due to the economic downtum and cutbacks in state 
funding, a strain has been put on the resources of the public schools. Enrichment 
programs have been cut. Given the current economic climate, it may be years before 


enrichment programs are re-established. The Montclair community is currently in 


desperate need of youth programs. 


>Terrence T. Mcdonald, “Drug Arrest on Mission Street,” The Montclair Times, December 13, 
2010. 


‘Terrence T. Mcdonald, “Walking the Beat,” The Montclair Times, December 3, 2009. 


Input for Program Design 


The writer has worked with different types of youth groups. Some groups were 
compnised of only local church youth. Other groups consisted of solely community youth. 
Finally, the writer has also worked with mixed groups. By mixed groups, the writer 
means groups with youth from the local church as well as the community. 

It is the writer’s observation classroom management is easier when two factors 
are present: the number of students does not exceed twelve and at least half of the group 
is comprised of local church youth. As community youth observed the respect shown to 
the facilitator(s), they began to pattern their behavior accordingly. Generally speaking, 
the group that dominates in number plays a greater role in shaping the environment in the 
classroom. Considering the outreach and in-reach intention of the program, the 


participants will be a mixed group in harmony with the above guidelines. 
Summary 


In response to the need for quality youth programming, the writer has developed a 
new curriculum for the Life Skills Academy. It addresses the three pillars of life skills 
training: social skills, daily living skills and career development. With the assistance of 
the United Theological Seminary Doctor of Ministry staff, her aspiration is to produce a 


ministry model that churches can use to help youth and serve their local community 


CHAPTER TWO 


STATE OF THE ART 


The primary purpose of this chapter is to demonstrate the writer has done 
significant research in the fields of life skills and positive youth development that 
undergird her work. The information of this chapter represents key books and articles that 
contributed to the development of this project. The writer had to become acquainted with 
Resiliency Research, develop a curriculum and evaluation method as well as select 


instructional strategies for the project. 


Curriculum 


Life Centered Career Education: A Competency Based Approach 


Donn E. Brolin was a professor emeritus of educational and counseling 
psychology at the University of Missouri in Columbia. He is a promoter of Career 
Education. Brolin makes clear that career education is not the same as occupational 
education. Career education focuses on facilitating growth in all settings, events and life 
roles. Based on research conducted in 1971-1973, 1985, numerous other studies and 
professional opinions, twenty-two career education competencies were identified as 
necessary for successful independent living. Each competency has sub-competencies. 
Each competency can be categorized in one of three domains: daily living skills, 


personal-social skills and occupational skills. Brolin provides a chart listing all twenty- 
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two competencies and lists related activities. The listing of competencies provides a pool 


of topics to choose from when developing a life skills program (Appendix C). 
National Career Development Guidelines 


In 1989, the National Occupational Information Coordinating Committee 
(NOICC) first released the National Career Development Guidelines (NCDG). The 
NCDG included a framework of career development competencies, mastery indicators, 
career development programs, career research, and research development strategies. In 
2003, the US Department of Education’s Office of Vocational and Adult Education 
(OVAE) commissioned the Guidelines Revision Project to update and revise the NCDG 
framework. 

The National Career Development Guidelines now contains the following 


components: 


¢ A framework of career development domains, goals and indicators 
¢ Career development activities and resources 
¢ Career development lessons, activities, resources, career research, research 
development, and implementation strategies to support program development, 
delivery and evaluation 
The goal of the National Career Development Guidelines is to help youth and 
adults better manage their own careers or to help professionals design and deliver career 


development, career research, and research development programs and services for youth 


and adults in many settings. 


1] 


People Skills: How to Assert Yourself, Listen to Others and Resolve Conflicts 


Robert Bolton does an excellent job in presenting conflict resolution methods. He 
cites numerous studies. He describes the physiological aspect of anger and fear. The 
author describes how blood flow is diverted from the cortical centers of a person’s brain 
when he or she is angry or fearful. This compromises an individual’s problem-solving 
capabilities. Bolton also offers an assertiveness formula and a collaborative problem- 
solving methodology. The assertiveness formula is described as follows: When you (state 
behavior), I feel (state feeling) because (state effect of behavior). Bolton also discusses a 


collaborative problem-solving methodology based on the work of John Dewey 
Problem Solving: Theory, Research and Training 


This document was most helpful in its description of problem solving styles: 


Rational problem solving is a constructive problem-solving style that is 
defined as the rational, deliberate, and systematic application of effective 
problem-solving skills. As noted earlier, this model identifies four major 
problem-solving skills: (a) problem definition and formulation, (b) 
generation of alternative solutions, (c) decision making, and (d) solution 
implementation and verification. In problem definition and formulation, 
the problem solver tries to clarify and understand the problem by 
gathering as many specific and concrete facts about the problem as 
possible, identifying demands and obstacles, and setting realistic problem- 
solving goals (e.g., changing the situation for the better, accepting the 
situation, and minimizing emotional distress). In the generation of 
alternative solutions, the person focuses on the problem-solving goals and 
tries to identify as many potential solutions as possible, including both 
conventional and original solutions. In decision making, the problem 
solver anticipates the consequences of the different solutions, judges and 
compares them, and then chooses the “best” or potentially most effective 
solution. In the final step, solution implementation and verification, the 
person carefully monitors and evaluates the outcome of the chosen 
solution after attempting to implement it in the real-life problematic 
situation.’ (for a more detailed description of these skills, the reader is 


"Edward C. Change, Thomas C. D’Zurilla, and Lawrence J. Sanna, eds. Problem Solving; Theory, 
Research and Training (Washington D.C.: American Psychological Association, 2004), 7. 
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referred to D’Zurilla & Goldfried, 1971; D’Zurilla & Nezu, 1999; 
D’Zurilla et al., 2002). 


Impulsivity-carelessness style is a dysfunctional problem-solving pattern 
characterized by active attempts to apply problem-solving strategies and 
techniques, but these attempts are narrow, impulsive, careless, hurried, and 
incomplete. A person with this problem-solving style typically considers 
only a few solution alternatives, often impulsively going with the first idea 
that comes to mind. In addition, he or she scans alternative solutions and 
consequences quickly, carelessly, and unsystematically, and monitors 
solution outcomes carelessly and inadequately. 

Avoidance style is another dysfunctional problem-solving pattern 

characterized by procrastination, passivity or inaction, and dependency. 

The avoidant problem solver prefers to avoid problems rather than 

confronting them head on, puts off problem solving for as long as 

possible, waits for problems to resolve themselves, and attempts to shift 

the responsibility for solving his or her problems to other people.” 

The Means-Ends Problem-Solving Procedure was helpful in designing a group 
activity for participants in the Life Skills Academy. The procedure’s three major 
components include: 1) the ability to conceptualize the sequential steps or means that are 
necessary to satisfy a need or achieve a particular goal, 2) the ability to anticipate 
obstacles to goal attainment and 3) the ability to appreciate that successful problem 
solving takes time or that appropriate timing is important for successful solution 
implementation.* Participants can be asked to separate into groups. The facilitator 
describes a scenario. The goal of the protagonist(s) is stated at the beginning of the 


exercise. Next, a successful end result is described. Participants are then asked to 


formulate and dramatize a storyline that shows how the protagonist was able to achieve 


"Edward C. Change, Thomas C. D’Zurilla, and Lawrence J. Sanna, eds. Problem Solving; Theory, 
Research and Training (Washington D.C.: American Psychological Association, 2004), 7 


*Tbid, 21. 


his or her goal. This group activity would be introduced after participants had been 


instructed on problem solving techniques. 
Mentoring Teens: A Resource Guide 


Carol Miller writes a manual for the key individuals involved in a mentoring 
program: mentors, mentees and parents. She contends that children grow in five major 
areas: intellectual, social, emotional, moral and physical. Each area of growth is made 
manifest in four areas in a child’s life: at home, at school, on the job and in the 
community. The manual provides an orientation to the developmental needs of children 
and list several suggested activities for mentors and mentees. 

Of particular note in Miller’s book is her research on self-image. It is vital that 
children develop a healthy self-image. It has been identified as possibly the most 
important barometer in determining probability of future success. When developing a 


curriculum for youth, it would prove beneficial to address the topic of self-image. 
Understanding Your Potential 


Miles Munroe is the author of this self-help book. He posits that a fulfilled and 
effective life is one with purpose and direction. The author presupposes there is a God- 
given kernel of potential in every individual. In his work, he discusses how that potential 
can be actualized and exercised. 

The author’s basic premise is that every human being is a seed. The power of the 
illustration is Munroe’s definition of seed. A seed is not just a singular object. When one 
holds a seed in hand, he or she is actually holding a forest. Seeds produce trees. Trees 
grow and produce more seeds. Those seeds produce other trees. Similarly, all people are 


bearers of an inherent seed called potential. In other words, everyone possesses a certain 
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level of ability. Ability needs to be taxed in order for it to come to full fruition. The 
author quotes President Theodore Roosevelt, “Ability needs responsibility to expose its 
probability.” Munroe’s work is helpful in designing lesson plans on self-awareness. Self- 
awareness is one of Brolin’s listed competencies. It falls under the personal-social skills 
domain. 

Instructional Strategies 


New Perspectives on Designing and Implementing Effective Workshops (New 
Directions for Adult and Continuing Education. 


Designing an effective workshop can be challenging task. This book provides an 
outline for workshops. It also provides a rationale for how a workshop should be 


structured. From this resource, a workshop template was designed (Appendix B). 


Large Print and Reading Independence: Research Summary and Finding— 
Legibility, Reading Comprehension, Fluency 


This is a summary report on reading fonts and legibility. It discusses the benefits 
of large print material, and how specific types and size fonts aid in reading legibility and 
comprehension. For instance, the author notes “Older children who struggle with reading, 
regardless of the reason, benefit from larger font sizes, e., fourteen or sixteen 
point...larger font sizes force the eye to move more slowly than with standard-sized 


fonts, allowing students to track their reading more easily.” 


“Marie Gore, “Large Print and Reading Independence: Research Summary and Finding Legibility, 
Reading Comprehension, Fluency,” (Thorndike: Thorndike Press) http:/Avww.galeschools.com/ article_ 
archive/2005/01/large_print.htm (accessed May 10, 2011), 6. 


How to Prepare Better Tests: Guidelines for University Faculty 


This document covers the topic of Test Construction. It discusses how to develop 
effective tests. It instructs the reader to determine the purpose of the test. The purpose of 
the test determines which approach is the most effective. The document also discusses the 
advantages and challenges of various types of objective tests as well as essay tests. 


Test Blueprint 


This document produced by Virginia Tech is a diagram that matches the 


appropriate assessment tool for specific outcomes. 


From Incarceration to Productive Lifestyle: Making the Transition: An 
Instructional Guide for Incarcerated Youth Education 


This guidebook was developed by the New York State Education Department for 
teachers of incarcerated youth. It contains materials to aid youth in making the transition 
from incarceration to productive citizenship. The guide identifies the needs of 
incarcerated youth to include: self-awareness, academic skills, problem solving skills, 
vocational skills, communication skills, social skills, life management skills, and 
transitions skills. Notice the skills mentioned above are similar to the skills identified by 
Miller. Brolin’s work targets youth with disabilities as well as those who have difficulty 
with the standard academically oriented curriculum. Miller’s work targets any and all 
youth. 

The guidebook suggests presenters must establish a sense of safety at the 
beginning of the program. Often leading students in an activity where they itemize the 
tules that will govern the sessions does this. For example, students may suggest that only 


one person speaks at a time, no foul language should be used, respect one another’s 
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opinions, etc. These rules should then be posted and remain in a visible location 
throughout the program. It is also important that students feel connected to the adults 
facilitating the program for emotional healing cannot occur in isolation. 

The program facilitator should also appeal to all five learning styles. Some are 
visual learners. They like the use of charts and diagrams. Some are auditory learners. 
They enjoy the sound of words. Some are kinesthetic leamers. They love motion. Others 
enjoy print. They like to read and reproduce things in writing. Finally, some work best in 
groups. They enjoy discussions and group activities where they exchange ideas. They 
understand topics and issues better after experiencing them as part of a group process. 

The guidebook addresses another significant issue. Part of the process of 
designing a youth program is developing assessments and other evaluation tools. It is 
important to remember that students who have failed within the traditional elementary 
and secondary education system see testing as the outward and visible sign of their 
failures. Youth relate similar feelings about testing to assessments. Therefore, teachers, 
instructors and facilitators should try to make assessments less stressful and be creative. 


Focus on Prevention 


This is a report from the Center for Substance Abuse Prevention. The report 
provides strategies on how to conduct an engaging presentation on substance abuse 
prevention: 

¢ Use images, colors, and sounds to make your information lively 

* Provide human interest—create characters and tell a story. 


* Stir up emotions—use messages and visual elements that suggest parental 
concern, teen life, or compelling images of risk. 
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° Personalize your information—use interactive devices such as pointed 
questions, quizzes, and self-ratings to pull consumers into the message. 


* Set a positive tone—balance warnings with solutions; don’t be preachy or 
judgmental. 


* Look for ways to carefully put a little fun into your message—a bit of irony or 


a novelty item can go a long way toward pulling your audience in and 
relieving a sense of dread or distaste. 


Youth Exposure to Alcohol Advertising on Television, 2001 to 2007 


The Center on Alcohol Marketing and Youth monitors the marketing practices of 
the alcohol industry. It focuses attention on the marketing practices that endanger the 
health and safety of youth. The report identifies alcohol as the leading drug problem 
among young people. Underage drinking is responsible for nearly 5,000 deaths per year 
among youth under the age of twenty-one. It also revealed, “Young people who start 
drinking before age fifteen are five times more likely than those who wait to drink until 
age twenty-one to have alcohol problems later in life, including alcohol-related violence 
and motor vehicle crashes.”° The information gathered in this report was used to develop 


lesson plans on the topic of potential and who or what practices endanger it. 
Program Evaluation 
Utilizing the Logic Model for Program Design and Evaluation 


This article was written by Suzan Barkman at Purdue University and provides 


instruction on evaluations methods. Evaluations help to determine the worth of a program 


*Center for Substance Abuse Prevention. Focus on Prevention (Rockville, MD: U.S. Department 
of Health and Human Services. Substance Abuse and Mental Health Services, 2010), 28. 


°Center on Alcohol Marketing and Youth, Youth Exposure to Alcohol Advertising on Television, 
2001 to 2007 (Washington D.C.: Georgetown University, 2008), 2. 


or curriculum. The logic model provides a roadmap for planning effective programs. It 
provides a visual picture of what inputs and outputs are necessary to achieve desired 
outcomes (Appendix M). 

First, the program designer must determine the program goals. Another word for 
goals is outcomes. In the logic model, outcomes are classified under three major levels: 
leaning, action and impact. The first level is the learning level. In this level the type of 
outcomes include: awareness created, knowledge gained, attitudes changed, skills 
developed and aspirations sparked. The second level is the action level. In this level the 
outcomes expected deal with behavior change, practice adopted, decisions made, social 
action initiated, and policies changed or adopted. The third level is the impact level where 
the outcomes include social impact, economic impact, civic impact or environmental 
impact. The first level contains immediate outcomes while the third level contains long- 
term outcomes. In general, the higher the level of outcome, the longer amount of time is 
needed for the outcome to come to fruition. The program designer must first consider 
which type of outcome they are seeking to achieve. 

After choosing the outcomes, the program designer must consider input and 
outputs. A relatively easy way to determine necessary inputs is to ask, “What is needed to 
achieve the goals/outcomes set forth? These can include staff, volunteers, time, money, 
materials, equipment, technology and partners. 

Next, the program outputs should be determined. Outputs are a bifurcated 
heading. It encompasses the categories of activities and participation. The activities 
needed may be workshops, meetings, camps, curriculum, publications, media, web site, 


projects and field days. In terms of participation, the program designer seeks to answer 
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questions such as, “Who needs to participate,” “Who needs to be involved,” and “Who 
needs to be reached?” Both inputs and outputs/participation involve people. The 
difference is that individuals listed in the inputs column are those who will serve in the 
program. The people in the outputs category are those who will receive and or will be 
benefiting from the program. 

Barkman also provides instruction on how to report outcomes. Data is to be 
collected from individual participants. However, it is not individual data that is to be 
reported. The data should be combined into the program level information.” 

For example, a targeted outcome may be, “Each youth will show a knowledge 
gain in housing options and management as a result of participation in the housing 
workshop.” The program’s achievement on this outcome is the aggregate 
accomplishment of all students. Both the number and percentage of participants that 
increased in knowledge should be reported.* 

In conclusion, Barkman recommends the program logic model as an effective 
method of linking program design and evaluation. It helps program designers to identify 
outcomes. Once that has been accomplished, based on the type of outcomes chosen, 
program designers can begin to develop evaluation methods and instruments appropriate 


for the desired outcomes. 


7Susan Barkman, Utilizing the Logic Model for Program Design and Evaluation (West Lafayette: 
Purdue University, 2002), 10. 


Ibid. 
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Qualitative Research & Evaluation Methods 


Michael Patton has produced what has been sometimes referred to as the “Bible” 
of qualitative research. His book was helpful in providing pre and post course interview 


questions and designing a data matrix to chart the data collected. 


Resiliency Research 


Resilience & Youth Development Module: Aggregated California Data, 
Fall 1999-Spring 2002 


The Resiliency and Youth Development Module (RYDM) is a component of the 
California Healthy Kids Survey (CHKS). This document is a report developed to aid 
community agencies and researchers understand the data collected in the RYDM. The 
data is considered critical for designing prevention and education interventions. Houses 
of faith and other community entities would appreciate the following observation made in 
the report: “Research strongly supports the need to foster young people’s emotional, 
spiritual, and social well-being, in addition to their academic success.”” 

The study confirmed the importance of increasing protective factors in the lives of 
youth. Protective factors are particular supports and opportunities that bolster the 
developmental needs of youth. The youth developmental needs have been identified as 
their needs for safety, love, belonging, respect, identity, power, challenge, mastery and 
meaning. Protective factors should be available in different domains in a young person’s 


world: home, school, community as well as peer groups. 


California Safe and Healthy Kids Program Office, Duerr Evaluation Resources, WestEd, 
Resilience & Youth Development Module: Aggregated California Data, Fall 1999-Spring 2002 
(Sacramento, CA: California Department of Education, 2002), 1. 
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The National Longitudinal Study of Adolescent Health published in 1997 
surveyed 90,000 youth in grades seven through twelve. It’s finding confirmed the results 
of RYDM. It found that youth who experienced caring relationships, high expectation 
messages and opportunities to participate and contribute to either school or parents were 
unlikely to engage in alcohol, tobacco and other drug use, emotional distress, acts of 


violence towards others and unsafe sexual practices. 
School Staff Guide to Risk and Resiliency 


This particular publication identified seminal studies in the area of Resiliency 
Research. It noted works by Michael Rutter (15,000 hours) who conducted a longitudinal 
study of twelve schools in London, England. The publication also summarized the 
findings of Werner, Garmezy, Masten, and Hawkins stating that “schools and other social 
institutions can and do help buffer the effects of risk factors on adolescent 
development.”’° It was the work of Bonnie Bernard that identified the three conditions 
commonly referred to in Resilience literature: caring and support, high expectations, and 


opportunities for meaningful participation. '! The three processes are described in detail.‘* 


*°Clearinghouse/Information Center, Bureau of Instructional Support and Community Services, 
Division of Public Schools and Community Education, School Staff Guide to Risk and Resiliency 
(Tallahassee, FL: Department of Education, 1997), 8. 


“bid., 3. 


“Tbid., 11-13. 
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Adolescent Decision Making: Implications for Prevention 
Programs: Summary of a Workshop 


This is a report summarizing the diverse perspectives of researches and 
practitioners when looking at adolescent decision-making. Several important points were 
presented that contribute to designing an effective prevention program: 


1) Peer selection rather than peer influence may be the more important factor for 
initiation of risky behaviors, and peer influence may be important to 
maintenance of risky behaviors.” 


2) Young people report feeling bored much of the time, but they report feeling 
very happy and motivated when with their friends. From a systems theory 
perspective, groups that provide a lot of positive feedback—such as young 
people report experiencing with their friends—encourage action to maintain 
the good feelings; those actions could entail engaging in risky behaviors to 
keep the fun going.'* 


3) Young people may be influenced as much by what they think their peers are 
doing as by what they really are doing. They should be re-educated with 
actual statistics that paint a more accurate picture. Doing so may lessen the 
pressure to become involved in risky behavior.’° 


4) Young people may fear the social consequences of saying no more than they 
fear the long-range health risks.'° 


5) Research has yet to answer how best to incorporate decision-making into 
prevention programs, what decision-making skills should be taught and in 
what context, and how these skills should be taught. Although many questions 
remain to be answered, a number of issues surfaced during the workshop that 
may be relevant to designing and implementing programs for young people. 


“Baruch Fischhoff, Nancy A. Crowell, and Michele Kipke, eds. Adolescent Decision Making: 
Implications for Prevention Programs: Summary of a Workshop (Washington D.C.: National Academy 
Press, 1999), 19 


bid. 
Mthid., 20. 


1tbid., 26. 
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One theme concerned dealing with emotions. As Larson pointed out, adolescents 
experience frequent strong emotions. Adolescents could be taught about the ways in 
which emotions can affect their thinking and therefore their behavior. Learning to 
recognize the effects of emotion might help some young people make better decisions. 
Conversely, helping adolescents to think their way through to better decisions might 
reduce their reliance on emotion.” 

6) Programs and messages also may need to take into account the fact that 
adolescents distinguish between experimental substance use or risky behavior 
and regular substance use or risky behavior. Even though they may be aware 
of the dangers inherent in regular use or behavior, they may make decisions 
about engaging in a behavior as if it were a one-time thing. Messages may 
need to be tailored to teaching young people about the real dangers inherent in 
experimental use or one-time behaviors. 

7) The role of emotions in decision-making: Emotions affect how people think 
and behave and influence the information people attend to. When people are 
experiencing positive emotions, they tend to underestimate the likelihood of 
negative consequences to their actions; when they are experiencing negative 


emotions, they tend to focus on the near term and lose sight of the 
big picture. '® 


Reviewing the Literature on ‘At-Risk’ and Resilient Children and Young People 
Ria Hanewald provides a review of the literature on resiliency research. Hanewald 
provides a useful definition of terms including risk, at-risk, vulnerability, risk factors and 
protective factors. Hanewald observes, “Just as risk factors have been identified as 


cumulative (Willms, 2002), protective factors seem to have the same cumulative effect in 


“Thid., 25 
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individuals’ lives. Hence the more protective factors that exist in a child’s life, the more 
likely the child will be resilient.”” 

The article identified significant research findings of Werner & Smith (1988): 
“They found that positive relationships have more impact on life trajectories than specific 
risk factors.” Werner & Smith also state the following: 

Our findings and those by other American and European investigators 

with a life-span perspective suggest that these buffers [i.e., protective 

factors] make a more profound impact on the life course of children who 

grow up under adverse conditions than do specific risk factors or stressful 

life events. They [also] appear to transcend ethnic, social class, 

i : . : 20 

geographical, and historical boundaries. 

The work of Yates & Masten list three types of intervention that promote 
resilience: Risk-focused methods aim to reduce and prevent risks. These include 
premature births, teen pregnancy, etc. Sometimes, evading risks is not possible. In these 
cases other strategies are needed. The second intervention approach is asset-focused. The 
asset focused approach focuses on “resources that enable adaptive functioning to 
counteract adversity.” Assets can include access to health care, tutoring and job training. 
The third intervention approach is process-focused. It is aims to protect, activate or 


restore systems to support positive development. Process-focused intervention includes 


strengthening positive, long-term relationships.”’ “The use of all approaches is the most 


Ria Hanewald, “Reviewing the Literature on ‘At-Risk’ and Resilient Children and Young 
People,” Australian Journal of Teacher Education 36, no. 2, (2011): 21. 


Mbid., 22-23. 
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effective intervention program, with multi-systemic interventions located at the child, 
family and community level promising the greatest success.””” 

In light of the above findings, the church can play a significant role in positive 
youth development by positioning itself as an external protective factor. Through the Life 
Skills Academy, youth gain assets through the content of the curriculum. They are also 
exposed to processed-focused intervention by building positive relationships with peers 
and facilitators. 

The work of Daniel Wassell (2002) identified extrinsic factors that contribute to 
resiliency in youth. “ Extrinsic factors cover at least one secure relationship, access to 
wider support (i.e. extended family, friends) and positive experiences in playgroups, pre- 
schools, schools or the community (i.e. scout groups, musical bands, sport clubs, church 
groups). 

Newman’s work (2004) proposes, “Strong relationships with supportive adults (i. 
€., parents, teachers, mentors) or within social networks (i.e. church, sport or youth clubs) 
as well as positive school experiences and extra-curricular activities are also relevant in 


7 “4 23 
encouraging resilience.” 


Mentoring for Meaningful Results: Asset-building Tips, Tools, 
and Activities for Youth and Adults 


Kristie writes a manual on how to conduct a successful mentoring program based 
on developmental assets research. The book provides handouts for mentors, mentees, 


parents and program leaders. In the development of the material, input was sought from 


Abid. 25. 
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MENTOR/National Mentoring Partnerships and Big Brothers Big Sisters of the Greater 
Twin Cities. Kristie’s work is helpful in designing a solvent youth program. The author 
employs a well-researched framework. The framework is based on research in positive 
youth development, prevention and resiliency. 

The developmental asset framework is the product of Search Institute. They 
launched a revolutionary longitudinal study in asset building in 1997. Since then, Search 
Institute has surveyed approximately three million young people in thousands of 
communities in North America. 

Search institute identified specific factors in the human experience that have long- 
term, positive consequences for youth. Factors such as family dynamics, peer influence, 
support from adults in the community, the development of values and social skills all 
have been identified as conducive to healthy development. Search Institute refers to the 
common elements among these factors as assets. Forty developmental assets were 


identified (Appendix A). 


CHAPTER THREE 


THEORETICAL FOUNDATION 


The Industrial Revolution & The Social Gospel (1870-1920) 


Historical Context 


The Social Gospel (also known as Social Christianity) has been described as a 
movement among Protestant clergy and activists beginning in the late nineteenth century 
through the early twentieth century.’ It arose during the time of the Industrial Revolution. 
The Industrial Revolution began in England. It marked the change from an agrarian 
economy to one dominated by industry and machine manufacture.” There was an 
increased use of iron and steel. There were new energy sources to be accessed such as 
coal, steam engine, motive power and electricity. 

During that time, a new organization of work developed known as the factory 
system. “The factory system replaced the domestic system, in which individual workers 
used hand tools or simple machinery to fabricate goods in their own homes or in 
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workshops attached to their homes.”” The factory system increased specialization of 


function and division of labor. With the help of machines, companies could produce more 


"Elizabeth Hinson-Hasty, “The Future of the Social Gospel,” 7, heology Today, no. 66 (2009): 60. 


"Encyclopedia Britannica Online, s. v. “Industrial Revolution,” http:/Avww.britannica.com/EB 
checked/topic/287086/Industrial-Revolution (accessed March 06, 2012). 


*Encyclopedia Britannica Online, s. v. “factory system,” http:/Awww.britannica.com/EBchecked 
/topic/689674/factory-system (accessed March 06, 2012). 
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with less expenditure of human energy.* Consider the social consequences of the factory 


system: 


The resulting system, in which work was organized to utilize power-driven 
machinery and produce goods on a large scale, had important social 
consequences: formerly, workers had been independent craftsmen who owned 
their own tools and designated their own working hours, but in the factory system, 
the employer owned the tools and raw materials and set the hours and other 
conditions under which the workers labored. The location of work also changed. 
Whereas many workers had inhabited rural areas under the domestic system, the 
factory system concentrated workers in cities and towns, because the new 
factories had to be located near waterpower and transportation (alongside 
waterways, roads, or railways). The movement toward industrialization often led 
to crowded, substandard housing and poor sanitary conditions for the workers. 
Moreover, many of the new unskilled jobs could be performed equally well by 
women, men, or children, thus tending to drive down factory wages to subsistence 
levels. Factories tended to be poorly lit, cluttered, and unsafe places where 
workers put in long hours for low pay. These harsh conditions gave rise in the 
second half of the 19th century to the trade-union movement, in which workers 
organized in an attempt to improve their lot through collective action? 


The economy was saturated with potential workers. Consequently, factory owners 
could offer lower wages without fear of losing employees. Whoever became disgruntled 
and quit could be easily replaced. Individuals who settled for lower wages had to also 
settle for a lower standard of living. After all, they could only afford the homes their 
meager incomes would allow. 

With the use of machinery, factories could manufacture products on exponentially 
larger-scale, service more clients and generate more profit. The rise of an industrial 


nation increased the national wealth. Between 1860 and 1890 the national wealth 


“Encyclopedia Britannica Online, s. v. “Industrial Revolution,” http:/Avww.britannica.com 
/EBchecked/Aopic/287086/Industrial-Revolution (accessed March 06, 2012). 


"Encyclopedia Britannica Online, s. v. “factory system,” http:/Awww._britannica.com/EB 
checked/topic/689674/factory-system (accessed March 06, 2012). 
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increased by sixty-two percent! However, more than half of the wealth increase between 
1860 and 1890 was held by one third of one percent of the population?® 

During the rise of the industrial revolution, there were few labor regulations. 
Employers were not obligated to share their profits with their employees. Employers 
could make great profit from increased productivity while at the same time cut employee 
salaries. 

The situation was dismal. Men, women and children had to work long hours often 
under difficult conditions. Historians, therefore, conclude that the social gospel was 
American Protestantism’s response to the challenge of modern industrial society.’ The 
working-class was suffering and needed a voice to articulate their sufferings. In response 
to this crisis, clergy began raising consciousness among Christians about the predicament 
of the working class. Social Gospelers began advocating for changes in public policies 


and articulating theological perspectives to energize their work for reform.® 
Prominent Figures of the Social Gospel Movement 


When the term social gospel is used, there are names that immediately appear on 
the landscape of the academic mind: Washington Gladden, Reinhold Niebuhr, John C. 
Bennett and J. Phillip Wogaman. Seminal works include, The Rise of the Social Gospel in 
American Protestantism, 1865-1915 by Charles Howard Hopkins, Aaron Abell’s The 


Urban Impact on American Protestantism, 1865-1900 and Henry F. May’s Protestant 


°T. Howland Sanks, “Liberation Theology and the Social Gospel: Variations on a Theme,” 
Theological Studies 42 no. 4 (1980): 673. 


"Donald K. Gorrell, The Age of Social Responsibility: The Social Gospel in the Progressive Era 
1900-1920 (Macon, GA: Mercer University Press, 1988), 3. 


"Elizabeth Hinson-Hasty, “The Future of the Social Gospel”, Theology Today, no. 66 (2009): 60 
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Churches and Industrial America. The scope of this paper does not permit a 
comprehensive review of the above pioneers and their works. However there are key 
figures that are representative of the church’s response to the social awakening. 

One of the most renowned pioneers of Christian social thought and action during 
the Progressive Ear (1900-1920) is Walter Rauschenbusch (1861-191 8) and his 
publication of Christianity and the Social Crisis. By the year 1912 he was the recognized 
leader of the Social Gospel Movement.’ Prior to being a professor of Church History at 
Rochester Theological Seminary, Rauschenbusch was a Baptist minister in New York 
City. In the late 1800s he served a poor immigrant population in the Hell’s Kitchen 
district. During his pastorate, he encountered a level of urban poverty that sometimes led 
to the death of children. Having to perform their funerals and pastoring under such 
conditions drove Rauschenbusch to political activism. He went on to develop a social- 
progressive understanding of Christianity.'° 

Rauschenbusch was not alone in his thinking. The rise of the Social Gospel is 
attributed to a shared climate among protestant ministers. Consider the observation of 
Sanks: 

The Social Gospel, however, did not come out of the theologian's study nor from 

the academy, but from the practical experience of Protestant ministers working in 

urban situations and realizing that the individualistic piety and preaching for 
which they had been trained was of little help in dealing with the urban poor. 

They realized that the misery of those to whom they were ministering was not 

caused merely by their individual weakness and sinfulness, but by the system 


itself. Hence they began to turn their attention to the social structures and 
institutions that gave rise to these conditions. 


°Gorrell, 1. 


Gary Dorrien, “Rauschenbusch’s Christianity and the Social Crisis,” The Christian C. entury, NO. 
24 (2007): 27. 
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The Church and Secular Institutions 


In 1900 Social Christianity was predominately known as a body of ideas written 
about in books and spoken about sporadically in certain circles. Because it had not yet 
achieved official standing among organizations authorized by churches, Social 
Christianity exerted little influence. However, it did have some significant 
accomplishments. In 1900 Josiah Strong, president of the League for Social Service, 
received a request from the government. The Department of Social Economy for the 
United States Commission to the Paris Exposition asked Strong to prepare a report. The 
report was published under the title of Religious Movements for Social Betterment. In the 
report, Strong praised how religious activity was “now beginning to be directed to the 
uplifting of the whole man instead of a fraction of him, and to the salvation of society as 
well as to that of the individual.” 

According to Strong, he spent twenty-five years under late nineteenth-century 
Protestantism’s individualistic point of view. Gradually, he noticed the changes in the 
world around him. 

Scientific method, economic and social disruption and the discovery of the 

kingdom of God as a unifying principle led him to ‘the social interpretation of 

Christianity’ about 1885. As he realized that that idea of the kingdom of God 

comprehended both the sacred and secular, his life centered on the conviction that 

‘everything must be made a means to the service of the kingdom,’ which he 


believed was an ideal to be attained in the world through service, love and 
sacrifice.’* 


Gorrell, 11-12. 
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In 1904 another minister made a bold move. Charles Stelzle, a Presbyterian 
minister, received endorsement from the Presbyterian General Assembly to exchange 
delegates between the Ministerial Association and the Central Labor Council of 
Minneapolis. The American Federation of Labor also endorsed the idea. One hundred and 
fifty ministers of various denominations began to attend meetings of union labor with a 
measure of regularity. The ministers had a right to the floor and were often called upon. 
In this way clergy came into sympathetic contact with the large industrial working 
class./* 

Furthermore, under the counsel of the Federal Council of Churches of America, 
thousands of churches designated the Sunday before Labor Day as Labor Day Sunday. 
The effort was not without effect. In 1910, members of the American Federation of Labor 
advised its members to attend such services. Rauschenbusch observed that in the early 
1900s, all the great denominations had discussed the social situation and the duty of the 


church at their national conventions.> 
Denominational Awakening 


Since 1908, denominations began to adopt formal resolution regarding their 
attitude toward the social problem. The gesture is significant because it often put the 


denomination at odds with some of their most wealthy supporters. '° 


“Walter Rauschenbusch, Christianizing the Social Order (New York, NY: The Macmillan 
Company, 1912), 12. 


hid, 


pid, 13. 


Five denominations were more socially active than other Protestant Churches. 
These denominations did more than espouse social ideas. They established official 
organizations to address social and economic concerns. They also employed full -time 
persons to staff them. The five denominations were Congregationalists, Episcopalians as 
well as the northern branches of the Baptists, Methodists and Presbyterians. !” 

The first denomination to make a resolution regarding the social problem was the 
Methodist Church North. In 1908, the Committee on the State of the Church presented a 
sort of Bill of Labor. The resolution read in part: 


And now we summon our great Church to continue and in- crease its work of 
social service. We summon all our ministry, bishops, pre- siding elders, and 
pastors, to patient study of these problems and to the fear- less but judicious 
preaching of the teachings of Jesus in their significance for the moral interests of 
modem society. We look to the press of our Church for enlightenment and 
inspiration. We look to our Sunday Schools and Epworth Leagues to awaken and 
direct the spirit of social responsibility. We demand of every agency and 
organization of the Church that it shall touch the people in their human 
relationships with healing and helpfulness, and, finally, be it remembered that we 
cannot commit to any special agencies the charge that all the Church must keep. 
Upon every member rests a solemn duty to devote himself with his possessions, 
his citizenship, and his influence to the glory of God in the service of the present 
age. And thus by their works, as by their prayers, let all 'the people called 
Methodists' seek that kingdom in which God's will shall be done on earth as it is 
in heaven.'® 

Immediately after the Methodist General Conference in December 1908, another 


council responded to the social crisis. The Federal Council of the Churches of Christ in 
America organized in Philadelphia, PA. They represented thirty-three Protestant 
denominations. The Bill of Rights presented at the Methodist Conference was slightly 


modified and adopted. In his 1912 publication, Rauschenbusch called the modified 


“Gorrell, 6. 


*8R auschenbusch, Christianizing the Social Order, 14. 
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declaration the common sense of the Protestant Churches of America since 1908. The 


declaration reads as follows: 


We deem it the duty of all Christian people to concern themselves directly with 
certain practical industrial problems. To us it seems that the churches must stand 
for equal rights and complete justice for all men in all stations of life. For the right 
of all men to the opportunity for self-maintenance, a right ever to be wisely and 
strongly safeguarded against encroachments of every kind. For the right of 
workers to some protection against the hard- ships often resulting from the swift 
crises of industrial change. For the principle of conciliation and arbitration in 
industrial dissensions. For the protection of the worker from dangerous 
machinery, occupational disease, injuries, and mortality. For the abolition of child 
labor. For such regulations of the conditions of toil for women as shall safeguard 
the physical and moral health of the community. For the suppression of the 
‘sweating system.' For the gradual and reasonable reduction of the hours of labor 
to the lowest practicable point, and for. that degree of leisure for all which is a 
condition of the highest human life. For a release from employment one day in 
seven. For a living wage as a minimum in every industry, and for the highest 
wage that each industry can afford. For the most equitable division of the products 
of industry that can ultimately be devised. For suitable provision for the old age of 
the workers and for those incapacitated by injury. For the abatement of poverty. 
To the toilers of America and to those who by organized effort are seeking to lift 
the crushing burdens of the poor, and to reduce the hardships and uphold the 
dignity of labor, this Council sends the greeting of human brotherhood and the 
pledge of sympathy and of help in a cause, which belongs to all who follow 
Christ. 


Nearly every great denomination thereafter would address the social crisis: the 
Congregational Council (1910), The Northern Baptist (1911) and the Unitarians (1911). 
The declaration identifies some of the key labor reforms at heart of the Social Gospel 
Movement. It supported child labor reform, a shorter workweek, a wage scale reform, 
and factory regulation. In summary, these denominations took the stand that all natural 


resources belonged to humanity and its management and distribution should be 


**Rauschenbusch, C. hristianizing the Social Order, 14-15. 
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undergirded by Christian principles.”” The wealth of God’s earth should not be 


monopolized by a few who exploit the less fortunate and defenseless. 


The Social Gospel and Institutional Engagement 


Between December 1912 and December 1917 leaders of Social Christianity 
worked to make social service an essential part of many Protestant entities and in Federal 
Council of Churches. The Federal Council established the Church and Social Service 
Commission. The commission sought to work alongside with and through other agencies. 
It worked to established relationships with seminaries as well as training schools in social 
services. The goal was to provide training with a distinctly spiritual point of view.’ 

The Service Commission also fostered relationships with national agencies as 
well including the National Child Labor Committee, the American Association of Labor 
Legislation, the Playground and Recreation Association and the National Conference of 
Charities and Correction. Agencies targeting youth were also part of their cooperative 
initiatives. The Service Commission worked with the Young Men’s Christian 
Association, the Young Women’s Christian Association and the Christian Endeavor 


Movement.” 
The Social Gospel Movement and Legislation 


The Federal Council took part of the national campaign for one day of rest in 


seven for industrial workers. The Council distributed literature to influence the masses to 


Ibid., 16. 
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desire that day to be the so-called Christian Sabbath. Through their Committee of 
Direction, they were able to introduce bills into the House of Representatives and the 
Senate to authorize a Sunday Rest Bill for all government employees.” 

The Social Service secretaries would also engage in investigations of industrial 


conditions and prepare reports on prison conditions. 
The Social Gospel and Church Architecture 


The Social Movement also impacted church architecture. In order to more 
adequately meet both social and individual needs, institutional churches modified their 
buildings. The buildings included parlors, classrooms, reading rooms, gymnasiums, 


baths, shops and large auditoriums for public worship and meetings.** 
The Social Gospel and Spirituality 


One might be tempted to assume that the concern for social action diminished the 
significance of spirituality for social gospelers. Rauschenbusch spoke directly to this 


concem: 


Spiritual regeneration is the most important fact in any life history. A living 
experience of God is the crowning knowledge attainable to a human mind. Each 
one of us needs the redemptive power of religion for his own sake, for on the tiny 
stage of the human soul all the vast world tragedy of good and evil is reenacted. 
In the best social order that is conceivable men will still smolder with lust and 
ambition, and be lashed by hate and jealousy as with the whip of a slave driver. 
No material comfort and plenty can satisfy the restless soul in us and give us 
peace with ourselves. All who have made test of it agree that religion alone holds 
the key to the ultimate meaning of life, and each of us must find his way into the 
inner mysteries alone. The day will come when all life on this planet will be 


23Gorrell, 201-202. 
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extinct, and what meaning will our social evolution have had if that is all? 
Religion is eternal life in the midst of time and transcending time. The 
explanations of religion have often been the worst possible, God knows, but the 
fact of religion is the biggest thing there is.”° 
Rauschenbusch’s statement offers a note of relief for those who are convicted about 
social injustice, but are afraid they may lose their sense of spirituality. That is not 
necessarily the case. Any perspective can become all-consuming if allowed. However, as 


Rauschenbusch’s statement reveals, being socially conscious does not have to come at 


the expense of being spiritually minded. 
The Decline of the Social Gospel Movement 


The Social Gospel Movement was most prominent between 1870 and 1920. 
However, it began to fall into sharp decline. Significant events in world history and U.S. 
history began to muffle the voice of the social gospelers. Because the social gospel did 
little to impact the Great Depression and World Wars, its popularity declined. The 
horrors of World Wars deflated the optimistic spirit of the movement: 


After World War I, the progressive movement, which had provided the support 
and context for reform interest in sociology, began to slowly but conspicuously 
falter. In the face of world-wide conflict, the rosy optimism and idealism of the 
intellectual community had soured, and a profound pessimism had set in both in 
Europe and America. Increasingly, both social gospelers and their secular 
supporters in sociology faced attack, and during the twenties the ethical reform 
orientation lost control of the discipline. *” 


°Rauschenbusch, Christianizing the Social Order, 104. 


*°Sidney Earl Mead, “Review of The Decline and Revival of the Social Gospel”, by Paul A. 
Carter, Church History 26 no 4 D (1957): 398. 


7S. Myer Reed, “After the Alliance: The Sociology of Religion in the United States From 1925 
To 1949,” Sociological Analysis, 43 no 3 (Fall 1982): 190. 
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The Social Gospel and Youth Ministry 


Having examined the Social Gospel Movement, it can be stated that social 
gospelers are among those who are simultaneously concerned with spiritual growth and 
quality of life. The advocacy for issues such as Child Labor laws, a fair wage scale, safe 
working conditions, women’s suffrage, etc., testify to a desire to improve the whole 
human experience. In like manner, the field of Youth Ministry has historically been 
concerned with quality of life issues. Youth are typically attracted to relevance and 
practicality. Therefore, if the church wanted to secure its future, it needed to 
communicate to youth its value in the present world as well as for the world to come. 
This idea is also reflected in the Epistle of James. “If anyone thinks himself to be 
religious, and yet does not bridle his tongue but deceives his own heart, this man's 
religion is worthless. This is pure and undefiled religion in the sight of our God and 
Father, to visit orphans and widows in their distress, and to keep oneself unstained by the 


world” (Js 1:26-27 (NAS). 


City youth in cities were established as a result of the Industrial Revolution. 
Urban centers evolved full of all types of entertainment. This posed a serious challenge 
for parents and other adults concerned about the moral development of the youth 
population. Up to 1870, in most communities, formal education ended before puberty 
began. In the absence of schools, there was a flood of youth with unstructured time on 
their hands. The Sunday school and church services functioned as the chief places 


Christian youth could socialize in a positive moral environment. 
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The Industrial Revolution redefined the roles of youth and adulthood. Senter 
made the observation “Young people of the mid-nineteenth century [then defined as those 
from puberty to late twenties or beyond] experienced a vacuum. They were neither 
children nor adults, yet they were expected to work and live like adults. The problem was 
that society was changing so rapidly that no one knew exactly how adults should live 2®” 

Within the climate of the Industrial Revolution and Social Gospel theology, the 
protestant church responded with parachurch initiatives and agencies. The three founding 
counter initiatives include the Temperance Movement, Sunday school and the Young 


Men’s Christian Association. 
Parachurch Agencies and Life Skills Education 


Before delving into an overview of certain key parachurch initiatives, a summary 
of life skills education is necessary. When one has an understanding of Life Skills 
research, it becomes easier for the reader to recognize the points of intersection between 
the two. 

Life skills refer to one’s ability to navigate the challenges of life. A more 
technical term for life skills is career education. Career education is not restricted to 
vocational training. The U. S. Commissioner of Education at a national conference of 
secondary school principals officially introduced the concept to U. S. educators in 1971.2? 
Education officials were concerned about the escalating dropout rate of youth who failed 


to recognize the relevance of their current education to their future goals. Career 


Mark H. Senter III, When God Shows Up: A History of Protestant Youth Ministry in America 
(Grand Rapids, MI: Baker Academic, 2010), 108. 


“Donn E. Brolin, Life Centered Career Education: A Competency Based Approach (Reston, VA: 
The Council for Exceptional Children, 1997), 1. 


40 


Education was conceived in response to this crisis as a more practical and meaningful 
approach to education. Life skills are synonymous with career education in that the latter 
is specifically concerned with “facilitating growth and development for ail life roles, 
settings, and events.”°° 

Dr. Donne E. Brolin, renowned professional in special education and 
rehabilitation psychology, developed a curriculum known as Life Centered Career 
Education (LECC). The curriculum builds on the all-inclusive understanding of career 
education. Brolin organized twenty-two competencies into the three major categories of 
daily living skills, personal-social skills and occupational guidance.*! Brolin provides a 
detailed chart of each competency category.*” Using Brolin’s chart as a paradigm, life 


skills education practices can be identified. The competencies listed on Brolin’s chart 


appear in the practices of the parachurch agencies discussed below. 


Brolin’s Work and Youth Ministry Practices 


In the nineteenth century, there were not many government agencies to protect its 
citizens. Volunteer organizations played that role. These organizations included volunteer 
fire companies, militias, boarding houses for people in similar industries, and native and 
ethnic gangs. In these settings, it was not uncommon to witness fighting and excess 
drinking. Nevertheless, despite their negative aspects, these organizations were attractive 


to youth. They offered youth a place to belong. 


Thid., 9. 
Thid. 


Appendix C. 
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In response to the situation, members of the Christian faith initiated alternate 
organizations that would build Christian character in young people. Temperance 
organizations, such as the Cadets of Temperance, emerged. Members were from both 
sexes, ages twelve to twenty. The youth were attracted to the deliberate pomp and 
ceremony offered by these alternative societies. In order to maintain membership in the 
Cadets of Temperance, individuals took a pledge not to drink any intoxicating liquor, 
wine or cider.* Many young men’s temperance societies emerged in the 1830s and 
1840s. The temperance societies serve as examples of a relationship between secular 
society and the church. Employers who figured these organizations would provide their 
employees moral development sponsored many of them. Employers also presumed that 
sober workers would make more productive workers. The Temperance movement 
coincides with Competency #12-Achieving Socially Responsible Behavior. 

A second initiative birthed in the climate of the Industrial Revolution was known 
as Sunday school. Sunday School can be traced back to the ministry of Robert Raikes 
(1736-1811) in England. Raikes was newspaper publisher in Glosucester, England. He 
noticed that many children who worked in factories did not have to work on Sunday. 
Raikes believed that children could be deterred from a life of crime if they received basic 
and religious education on Sundays when they were not at work. Raikes enlisted the help 
of an Anglican minister and the first school opened in 1870. Although an Anglican priest 
helped Raikes, the laity operated the Sunday school. The Sunday school movement 


received criticism by some in society who believed that educating the poor might lead to 


Senter, 102-103. 
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revolution.** Perhaps these critics’ energies might have been better spent addressing the 
systemic evils in society than worrying about the poor’s response to the discovery of 


those evils. 


The tradition of educating the poor continued in the United States. In East Coast 
cities and the South, “Sunday school became the de facto educational system.”*° The 
New York Sunday School Union was established in order to evangelize and transform the 
New York social structure. The Bible was the textbook used by the teacher to correct the 


behavior of children in New York: 


Patterns of Sabbath-breaking, improper dress, and disorderly behavior needed to 
be replaced by industrious behavior at work and punctuality at school and church. 
Though this approach generated criticisms of social control...the more basic 
desire was to introduce youth to the spiritual life characterized by personal 
salvation and the benefits resulting from sanctification.*° 


The goals of the New York Sunday School Union correspond with Competency #3- 
Caring for Personal Need. 
The above quote relates the instruction of youth in life skills to the processes of 


sanctification. Theologian Millard J. Erickson defines sanctification in the following 


manner: 


Sanctification is the continuing work of God in the life of the believer, making 
him or her actually holy. By ‘holy’ here is meant ‘bearing an actual likeness to 
God.” Sanctification is a process by which one’s moral condition is brought into 
conformity with one’s legal status before God. It is a continuation of what was 
begun in regeneration, when a newness of life was conferred upon and instilled 
within the believer.°” 


“Encyclopedia Britannica Online, s. v. “Sunday school,” bttp://www.britannica.com/EBchecked 
/topic/573803/Sunday-school (accessed September 4, 2011). 


Senter, 105. 
Ibid. 


*’Millard J. Erickson, Christian Theology (Grand Rapids, MI: Baker Books, 1998), 980. 
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Although Erickson mentions one’s moral condition, his concept of sanctification 
goes on to encompass a person’s disposition. He incorporates the admonitions of 
Ephesians 4 of demonstrating meekness, patience and forbearance. The New Testament 
teaching on the fruit of Spirit further emphasizes the Christian mandate of personal 
development: 

But the fruit of the Spirit is love, joy, peace, patience, kindness, goodness, 

faithfulness, gentleness, self-control; against such things there is no law. Now 

those who belong to Christ Jesus have crucified the flesh with its passions and 
desires. If we live by the Spirit, let us also walk by the Spirit. Let us not become 

boastul, challenging one another, envying one another (Gal 5:22-26). 

The concept of daily sanctification and fruit of the Spirit correspond with Competency 
#13-Maintaining Good Interpersonal Skills. 

A third significant parachurch agency was the Young Men’s Christian 
Association (YMCA). It too began in England then spread across the continent. The 
YMCA’s logo was a triangle. It symbolized the whole of young men integrating body, 
mind and spirit.** This multidimensional understanding of humanity echoes the Torah’s 
teaching: "And you shall love the LORD your God with all your heart and with all your 
soul and with all your might.”(Dt 6:5 KJV). The Gospel writers also reflect this teaching: 

And one of them, a lawyer, asked Him a question, testing Him, ‘Teacher, which is 

the great commandment in the Law?’ And He said to him, "You shall love the 

LORD your God with all your heart, and with all your soul, and with all your 

mind.’ ‘This is the great and foremost commandment. ‘The second is like it, 'You 

shall love your neighbor as yourself. (Mt 22:35-39 KJV). 
Again, in Mark 12:30 (KJV) we find “and you shall love the Lord your God with all 


your heart, and with all your soul, and with all your mind, and with all your strength.” 


Senter, 172. 
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The Bible establishes that humanity has a multidimensional nature. The Bible also 
teaches that humanity has a bifurcated reason détre: to love God and to love her/his 
fellow human being. Consequently, a monolithic approach to human development for 
either self or others is inadequate. If self has an emotional component, spiritual 
component, an intellectual component and a physical component, then so does the fellow 
citizen. Therefore, a complete ministry to humanity necessitates a polyphonic approach. 
Not every Christian church can equally provide for its community’s mental, physical, 
emotional and spiritual needs. However, no church should ridicule a fellow church that 
seeks to provide needs beyond the spiritual. 

The YMCA came to understand that young men are attracted to entertainment. 
The social reformer and pastor, Henry Ward Beecher (18 13-1887), wrote: 

There ought to be gymnastic grounds and good bowling alleys in connection with 

reading rooms, in every ward of the city, under judicious management, where, for 

a small fee, every young man might find various wholesome exercises, and withal 


good society, without the temptation which surround all the alleys and rooms of 
the city, kept for bowling and billiards.°” 


During 1857-1859, revival and prayer became the major focus the YMCA. Later in the 
third quarter of the 1800s, muscular Christianity became the major focus of the program. 
The premise of the shift was that the discipline of the body should help a young man to 
discipline his soul.“° Today, the YMCA is now referred to as the “Y.” It accepts both 
male and females into its membership. The push for establishing recreational and 
physical centers by the YMCA is in harmony with the principal of Competency #8- 


Utilizing Recreational Facilities and Engaging in Leisure. 


Senter, 110-111 


Senter, 112. 
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Conclusion 


In conclusion, in this section the rise and effects of the Industrial Revolution was 
analyzed. The Revolution produced a new and complex society that redefined adulthood 
and pressed the protestant church to take a stand on social issues. Urbanization was 
created. Overpopulated cities developed. Extreme poverty, child labor, and the absence of 
work regulation adversely affected the quality of life of citizens and parishioners. Clergy 
began to speak against these social ills and gave rise to the Social Gospel Movement. 

During the movement, church coalitions were organized and creeds were 
developed to denounce unsafe working conditions, unregulated wages, lengthy work 
hours and child labor abuses. In some cases, Christian coalitions appointed workplace 
inspectors. At times social gospel organizations pressed government to enact legislation 
to improve conditions of the workplace and to improve the welfare of the workers. In 
short, the social gospel movement sought to improve and protect the quality of life of 
working class citizens. 

Both the social gospel and youth ministry share a concem for quality of life 
issues. Both the social gospel and youth ministry operate in a manner that is cognizant of 
the Christians’ responsibility to minister to the multidimensional aspects of the human 
being (emotional, spiritual, mental and physical). The belief is grounded in scripture from 
both the First Testament and the New Testament. 

Quality of life can be improved and secured through political advocacy. In 
addition, quality of life is enhanced through the knowledge and practice of life skills 
catered to meet the challenges of a developing society. Using Brolin’s work on Career 


Education as a paradigm, the author analyzed the Church’s responses to the Industrial 
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Revolution. It was demonstrated that the church has been actively engaged in teaching 
life skills through various parachurch agencies. The parachurch agencies included the 
Temperance Movement, the establishment of Sunday school and the Young Men’s 
Christian Association. 

Ministering as a pastor in an urban community of New Jersey, it was helpful to 
discover the history behind the dense population of the community and the church’s 
historic role in addressing the subsequent issues that arise from such density. The author 
has developed a Life Skills curriculum to assist community youth in successfully 
navigating life beyond their academic experience. In an environment where budget cuts 
have eliminated many enrichment programs from the schools, the Life Skills Academy 
program is a welcomed and appreciated initiative by the church, parents, youth and 
community leaders. It is the authors hope to continue in the legacy of multidimensional 


church ministry in response to contemporary challenges. 


Biblical Foundation 


Introduction 


Life Skills Academy is the name of the writer’s project. The writer has designed a 
program and curriculum that teaches specific life competencies to youth. It is a church 
sponsored program. As such, the project needs a biblical foundation. 

In the historical foundations section, the writer traced the history of the Social 
Gospel Movement. It was established that social gospelers recognized God created a 
multidimensional human race. Evidence of the polyphonic nature of God’s creation is 
found in Mark 12:30, “and you shall love the Lord your God with all your heart, and 


with all your soul, and with all your mind, and with all your strength.” Having established 
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the various aspects of humanity, the writer now examines Scripture mandating the church 


to provide for humanity’s spiritual and temporal needs. 
New Testament Text 


“This is pure and undefiled religion in the sight of our God and Father, to visit 
orphans and widows in their distress, and to keep oneself unstained by the world” 
(Js 1:27 NAS). 


Authorship 


“James, a bond-servant of God and of the Lord Jesus Christ...” (Js 1:1a NAS). 
The introductory greeting announces to the reader and hearers the identity of author. He 
is called James. There are approximately five individuals named James in the New 
Testament: the son of Zebedee (Mt 10:2), the son of Alphaeus (Mt 10:3), James the 
younger (Mk 15:40), the father of Judas (not Iscariot, Lk 6:13), and brother of Jude (Jude 
1) who is traditionally thought to also be the half brother of Jesus who became the leader 
of the Jerusalem church (Mt 13:55; Acts 12:17; 15:13; Gal 1:19).*! Traditionally the 
authorship of this Epistle is ascribed to James, the brother of Jesus. This position is 
supported by the authoritative tone of the Epistle. The author’s popularity supports the 
argument as well. The author is so well known to the readers and listeners; he is not 
compelled to identify himself in any greater detail beyond his name.” The author is 
likely to have been a prominent member of the church considering his authoritative 
speech. Combining the perspective of popularity and authority, the position that James, 


the brother of Jesus, and head of the church as author of the epistle is reasonable. 


‘simon J. Kistemaker, Exposition of James, Epistles of John, Peter, and Jude, New Testament 
Commentary (Grand Rapids, MI: Baker Academic, 1986), 7. 


“2 iestemaker, 9. 
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Audience and Occasion 


“...to the twelve tribes who are dispersed abroad, greetings.” James 1:1b. The letter 
identifies the target audience as the Jewish Diaspora. The epistle is written in the first 
century C.E. However, in 721 B.C. the Assyrian nation conquered ten of the twelve 
tribes. Soon afterwards, ten of the twelve tribes of Israel were gradually assimilated by 
other people groups and vanished from history.’ The two remaining tribes of Israel 
survived. The Babylonian empire captured them in 586 B.C. However, the Babylonian 
empire was defeated by the Persian Empire. The Persian leader, Cyrus the Great, 
permitted the two remaining tribes of Israel (Benjamin and Judah) to return to Palestine 
in 538 B.C. Because they were permitted to return to their homeland, the descendants of 
Benjamin and Judah have survived as the Jewish nation.“ 

Despite the absence of the ten tribes, James still addresses his letter to the twelve 
tribes. How is this possible? In James 2:1, James refers to his audience as brothers. They 
are brothers through their shared faith in the Lord Jesus Christ.*° Similar to the Assyrian 
conquest, those who believed in Christ suffered an attack that scattered them: “And Saul 
was in hearty agreement with putting him to death. And on that day a great persecution 


arose against the church in Jerusalem; and they were all scattered throughout the regions 


“Encyclopedia Britannica Online, s. v. “Ten Lost Tribes of Israel, “http://www. britannica.com 
/EBchecked /topic/587080/Ten-Lost-Tribes-of-Israel (accessed March 6, 2012). 


“Tid. 


“K istemaker, 6. 
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of Judea and Samaria, except the apostles” (Acts 8:1 NAS). The letter is written to 
spiritual Israel-the Christian community scattered throughout the Roman Empire.*° 

The letter is written during a time of relative peace. The Jewish-Christians 
suffered economic hardship and harassment. But, their major concern at this time was not 


religious persecution, but poverty.*” 
Date 


Kiestemaker argues James wrote his epistle after he became the leader of the 


church in Jerusalem in A. D. 44 and before his death in A. D. 62.8 


Literary Analysis 


Genre 


The letter has a paraenetic quality. It consists of a compilation of sayings in the 
wisdom tradition.” As a document replete with moral advice, especially of a religious 
nature, the assumed authorship of an authoritative figure is corroborated. F urthermore, 


The homiletical nature of the epistle is seen readily in its commonality with the 
style of the Greek peripatetic philosophers. They often engaged in pretended 
conversations with imagined adversaries, effecting transition from one subject to 
another by means of a question. Their style was characterized by rhetorical 
questions, personifications of sins and virtues, vivid illustrations from everyday 
life, employment of the experiences of famous and well-known people to drive 
home their points, the frequent usage of paradox, and a harshness and sternness 
which also became a trademark.”° 


“Virtus E. Gideon, “An Exposition of James 1” Southwestern Journal of T. heology 29 no. | Fall 
(1986):12. 


“Tbid., 19. 
“8k istemaker, 18. 


PgR. Llewelyn, “The Prescript of James,” Novum testamentum 39 no. 4 O (1997): 393. 


Gideon, 12. 
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Structure 
The epistle of James contains five chapters. Kistemaker outlines the letter in the 
following manner: 
1:1-27 Perseverance 
2:1-26 Faith 
3:1-18 Restraint 
4: 1-17 Submission 


5:1-20 Patience 


Chapter 1 is further structured as follows: 


A. Greetings 
B. Trials 1:2-11 
1. Testing of Faith 2-4 
2. Asking for Wisdom 5-8 
3. Taking Prided 9-11 
C. Tests 1:12-18 
1. Sustaining the Test 12 


2. Being Tempted to Desire 13-15 
3. Receiving Perfect Gifts 16-18 

D. Agreements 1:19-27 
1. Accepting the Word of God 19-21 
2. Listening Obediently 22-25 
3. Serving Religiously 2627" 


Commentary 


The epistle of James is a very practical letter. It deals with both a person’s 
spiritual condition and his/her human condition. The letter has strong ethical tones. The 
ethical emphasis is underscored by the use of nearly sixty imperatives. It appears that 
James’ understanding of Christianity is not passive. Christianity is a religion to be lived, 


not simply received.*” An active Christianity is highlighted at the end of the first chapter. 


°K istemaker, 21. 


Gideon, 12. 


a1 


The verse being exegeted is the second half of a saying. The first part of the 
proverb is found in verse 26: If anyone thinks himself to be religious, and yet does not 
bridle his tongue but deceives his own heart, this man's religion is worthless. 7” This is 
pure and undefiled religion in the sight of our God and Father, to visit orphans and 
widows in their distress, and to keep oneself unstained by the world (Js 1:26-27 NAS). 

The mention of pure/kaqara. and undefiled/ avmi,antoj provide a hint at the 
characters affecting the audience. The words are part of ritual language. Proper ritual 
observance was vital for the Pharisees. They separated themselves from both Gentiles 
and Jews who were ceremonially unclean. A brief survey of the Gospel attests to the 
prejudice of the Pharisees’. 

“And it happened that as He was reclining at the table in the house, behold many 
tax-gatherers and sinners came and were dining with Jesus and His disciples. And when 
the Pharisees saw this, they said to His disciples, ‘Why is your Teacher eating with the 
tax-gatherers and sinners?’”(Mt 9:10-11 NAS). It disturbed the Pharisees whenever Jesus 
associated with “tax collectors and sinners.” The Pharisees were also perturbed by the 
disciples’ lack of fasting: And John's disciples and the Pharisees were fasting; and they 
came and said to Him, "Why do John's disciples and the disciples of the Pharisees fast, 
but Your disciples do not fast?" (Mk 2:18 NAS). The Pharisees’ obsession with ritual was 
so great it often surpassed basic human compassion: 

And the scribes and the Pharisees were watching Him closely, to see if He healed 

on the Sabbath, in order that they might find reason to accuse Him. He knew what 

they were thinking, and He said to the man with the withered hand, "Rise and 
come forward!" And he rose and came forward. And Jesus said to them, "I ask 
you, is it lawful on the Sabbath to do good, or to do harm, to save a life, or to 


destroy it?” And after looking around at them all, He said to him, "Stretch out 
your hand!" And he did so; and his hand was restored (Lk 6:7-10 NAS). 
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The epistle of James follows the teachings of Jesus. James shared the frustration 
of hollow ritual, passive faith and religion apathetic to human need: 
If a brother or sister is without clothing and in need of daily food, and one 
of you says to them, "Go in peace, be warmed and be filled," and yet you 
do not give them what is necessary for their body, what use is that? Even 
so faith, if it has no works, is dead, being by itself. But someone may well 
say, "You have faith, and I have works; show me your faith without the 
works, and I will show you my faith by my works. "You believe that God 
is one. You do well; the demons also believe, and shudder. But are you 
willing to recognize, you foolish fellow, that faith without works is 
useless? (Js 2:15-20 NAS) 
James teaches religion is more than ritual observance. Pure religion is not attained 


through ritual, but through proactive compassion and moral uprightness. That is the 


lesson of James 1:27. 


Theological Paradigm 


James 1:27 offers a paradigm for practical ministry. There are key words that 
capture the attention and offer guidance to the practitioner of active Christianity. The first 
words that offer instruction are in the sight of our God and Father. The first step before 
beginning any effort is to acknowledge God as the genesis and judge of all ministry ideas. 
Ministers must remember a good idea is not always a God idea. Good ideas can often 
become a distraction and steer a person away from what God has in store for her or him. 
A God idea is based on the Word of God and follows the example of Jesus. Christ 
practiced feeding, helping and healing. When it is within the power of a Christian to do 
so, he or she must follow the example of the Lord. Even if one cannot perform the 
physical healing of Jesus, one can offer emotional healing by offering support and a 


listening ear 
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The word for to visit is evpiske, ptesqai. The word means to inspect or to 
investigate.”’ One does not investigate without the intention of responding to the findings. 
The expectation is to investigate the needs of the widow and the orphan and provide for 
those needs.”* 

The couplet of widows and orphans must be analyzed. The two words are often 
coupled together in Scripture.** They are used together because they represent the most 


vulnerable members of society in Biblical times. 
The Plight of the Orphan 


The historical context of the passage helps one to further appreciate the ministry 
of the church to orphans. The Greco-Roman society practiced what is known as Exposure 
of Infants. Under Greek and Roman law, infants could be taken at the edge of town and 
left to die. This was called being exposed. There were several reasons for the exposure. 
Fathers had the right to reject a child if he suspected he was not the father or if the child 
was deformed. A father could also have a child exposed as a matter of convenience. One 
famous papyrus document records this directive from a traveling businessman to his 
pregnant wife: “If the baby is a girl, get rid of it.”*° Rather than leaving the child exposed, 
mothers would sometimes disobey the father and would look for a neighbor or friend to 


take in the child. Infants were sometimes sold to childless aristocrats. At other times, 


SThid. 
“Thid. 


“Ex 22:22; Dt 10:18; 14: 29, 16:11, 14; 24:17, 19ff; 26:12£; 27:19: Job 22:9; 24:3; 29:12: 31:17; 
Ps 94:6, Is 1:17, 23; 9:17; 10:2; Jer 7:6; 22:3; 49:11, Lam 5:3; Zee 7:10; Mal 3:5; Js 1:27 


**Albert A. Bell, Exploring the New Testament World (Nashville, TN: T. Nelson Publishers, 
1998), 240. 
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exposed infants were picked up by someone who needed a slave. The practice was 
common and is quite revealing of Greco-Roman ethics. 

Imagine what it must have been like for the early church to exist in this 
type of environment. The early Christians inherited the Old Testament obligation 
towards orphans and widows. Now they had to take responsibility for the youth of 
both Jewish and Gentile converts. 

The early church sacrificed to raise adequate resources for their growing 
population and internal strife existed between the Jewish and Gentile proselytes. It 
required nothing less than pure and undefiled religion to reassert its obligation to 
others in the midst of scarcity and prejudice. 

Scarcity gives rise to a spirit of competitiveness. In such a context, people 
are afraid to share because they believe what they lose cannot be replenished. A 
church with a scarcity mentality is reluctant to return a faithful tithe and offering. 
Churches with a scarcity mentality are also prone to being insular. They place a heavy 
emphasis on in-reach because outreach signifies a loss of precious resources. 

James reminds us that pure and undefiled religion is not afraid of losing 
while doing. The verb translated to visit or to investigate is in the present tense and 
represents continuous activity. Since God is the one who commands this consistent 
activity, then God also contracts to make perpetual provisions. The Christian God is a 
God of abundance. When the church remembers who commands them to serve the 


afflicted, they will engage in ministry with eagerness and boldness. 


Prejudice was another hurdle for the first century church. 


For if a man comes into your assembly with a gold ring and dressed in fine 
clothes, and there also comes in a poor man in dirty clothes, and you pay special 
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attention to the one who is wearing the fine clothes, and say, "You sit here ina 
good place,” and you say to the poor man, "You stand over there, or sit down by 
my footstool," have you not made distinctions among yourselves, and become 
judges with evil motives? (Js 2:2-4 NAS) 
Like the Hellenistic Jews of Acts 6, the poor were being discriminated against. 
Discrimination leads to favoritism where some are treated with more regard than others. 
There is no place for favoritism in pure and undefiled religion. The church’s mission to 
widows and orphans teaches that everyone is worthy of attention and respect. 

As stated above, pure and undefiled are part of ritual language. From a cultic 
perspective, it is ritual purity that makes one fit to have dealings with God. James is 
therefore indicating that those who refuse to take care of society’s vulnerable forfeit their 
right to an audience with God. That is a distressful proposition for Jews. They never 
sought to prove the existence of God. It was always a given. It is the presence of God for 
which they thirst. Therefore, to be alienated from God is a nightmare. James obviously 
understood the values of his audience and he spoke directly to them. 

James also admonished the church to keep unstained by the world. The word 
translated unstained can also be translated as spotless. Again this is another example of 
cultic language for the sacrifices of the people were to be without defect of blemish. Here 
James uses the term and gives it an ethical connotation. The verb translated to keep is 
also in the present tense and indicates perpetual activity. Christians, therefore, are 
admonished to perpetually pursue moral purity. 

When blemished hands provide service, the service itself is contaminated. This is 
a serious concern because service to widows and orphans is service provided to people in 


a vulnerable state. Effective help requires commitment and is delivered while preserving 


the dignity of the ones being served. How many times have someone’s good intentions 
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turned out to be a painful experience for all parties involved? It is easy for ego to emerge, 
and with a spirit of superiority, look with pity at those who are in need of help. Orphans 
do not need pity. They need opportunity. As Christians learn to view themselves as 
agents of transformation, their service will be elevated. Those whom they serve will not 
see themselves as objects of pity, but as individuals with potential waiting to be 
unleashed. 

Understand that caring requires character or it may morph into something 
nefarious. Is that not the lesson learned by the recent dismissal for the assistant football 
coach Jerry Sandusky at Penn State? He ran a program for troubled boys. Soon after that 
scandal, another coach, Bernie Fine, in Syracuse, New York was accused of committing 
similar atrocities against boys who worked with him. The media aired the recorded 
admission of his wife who evidently witnessed her husband touching a boy in the 
basement while pretending to take out the trash. 

Whether these men are innocent or guilty is not for the writer to decide. The 
courts will handle that matter. However, as a church administrator, Pastors are 
encouraged to carefully screen their volunteers—especially those who work with minors. 
Churches who serve the less fortunate must be keenly aware of the humanity of their 
workers and to plan accordingly. 

The command to remain unstained by the world is a plea for moral correctness. In 
short, caring requires character. In their service, Christians must guard against pride and 
arrogance. They are also to be vigilant in maintaining moral purity so that their service 


does not become a disservice to those in need. 
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The phrase translated before God indicates God’s disposition towards a person or 
thing. In other words, the type of religion that is acceptable to God is one that takes active 
care of the afflicted and whose activity is governed by the principle of moral purity. 
James reminds the reader there is religion, and then there is religion that is acceptable to 
God. What is religion without God but empty ritual? It is powerless. However, when 
Christians serve God on God’s terms, they are blessed with God’s presence and provision 
for the task they are asked to perform. They become partners with God to be agents of 


change in the lives of society’s most vulnerable members. 
Distress 


The Greek word for distress is qli,yij. It means oppression, affliction, tribulation, 
or difficult circumstances. It also carries the nuanced meaning of to press down, to be 
hostile, to destroy.*” qli,yij reminds the reader there are several types of attacks that can 
be levied against youth for it is a word that reflects physical and psychological suffering. 

What type of suffering do orphans experience? Orphans suffer from a deficit of 
knowledge. They do not have the benefit of a parent to instruct them about the challenges 
of life. A subtle sense of incompetence begins to develop and the future appears 
intimidating. Ignorance of life skills can cause one to live in survival mode. All of one’s 
energy becomes focused on getting through the present because the future seems 
daunting. 

When a third party begins to train them in life skills, orphans now have an 


opportunity for another type of existence. For example, in Jewish culture, it was the 


"Geoffrey W. Bromiley, Gerhard Kittel, and Gerhard Friedrich, eds., Theological Dictionary of 
the New Testament (Grand Rapids, MI: Eerdmans, 1964), 3:140. 
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father’s responsibility to teach his son a trade. In the Babylonian Talmud it is written, 
“whoever does not teach his son a trade, teaches him robbery.”°® When he learns a trade, 
the son acquires a skill that helps him maintain an honest living and attain self- 
sufficiency. When youth acquire competencies, it raises their level of confidence. The 
future now seems manageable. Instead of merely surviving, they can now look forward to 
living. 

In light of Roman law, it is safe to say that orphans also experience the pain of 
abandonment. There are different reasons why children become orphans. Some have 
parents pass away. Some are deliberately deserted. In post-modern society there are also 
those who have been made orphans due to parental neglect. Work and other relationships 
take priority over the children. In either scenario, there has been a fracturing of a 
significant emotional bond and a sacred responsibility has been abnegated. 

Therapist Sue Anderson believes that abandonment is humanity’s first fear.°° She 
identifies five stages of abandonment: shattering, withdrawal, internalizing, rage and 
lifting (SWIRL). In the shattering stage, one experiences shock, panic and pain. The 
severing of a significant emotional bond temporarily shatters a person’s faith and trust. 
During the withdrawal stage, a person experiences an intense craving for the love she or 
he is missing. They ache for the missing loved one to return. 

In the internalizing stage, one suppresses her or his anger towards the abandoner 
Instead anger is redirected toward self. The one who is abandoned experiences a lot of 


regret, self-blame and constantly wonders what she or he could have done differently to 


*’Babylonian Talmud, Tractate Kiddushin. 
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prevent the loss. Anderson warns that the internalizing stage is critical. It is in this stage 
that a person’s self-esteem can suffer long term damage. 

The fourth stage is rage. At this stage, one experiences anger towards the 
abandoner. The abandoned person needs to be careful not to direct rage towards those 
who remain close to them. The final stage is lifting. After the anger has surpassed, the 
abandoned person begins to feel alleviated. They begin to let go of their anger and 
experience the fullness of life again. Today’s society is replete with youth who feel 
forsaken. They need someone to help them matriculate from shattering to lifting. 

When teaching life skills, the impact does not reside in the curriculum alone. In 
order to help youth through the SWIRL, they need to know that their instructors care 
about them. The old adage also applies to teaching life skills, “people don’t care how 
much you know until they know how much you care.” Care can be demonstrated in 
words. However, when it comes to working with youth, consistency speaks loudly. When 
an instructor is consistent, they are perceived as reliable. People who are reliable are 
people who can be trusted. 

When youth believe a person is trustworthy, they begin to seek that person’s 
counsel. In the process, they are allowing the instructor access to their distress. The 
instructor ought to be prepared to speak a word of guidance and encouragement. 

Since forming trust relationships is key to teaching life skills, the instructor 
should be aware that she or he is being observed the moment classes begin. Youth watch 
how the instructor treats everyone, how she or he responds to program mishaps and the 
tone that is set in the classroom. Once a caring relationship has been established, youth 


will grant instructors permission to address even their hidden distresses. A mentoring 
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type of relationship develops and the instructor becomes a role model as well as an 
instructor. 

In conclusion, a study of James 1:27 recalls the practice of child exposure. When 
an infant is left exposed, his or her future is uncertain. If the child lives, it may be 
condemned to the existence of a slave. When youth have no training in life skills, what 
type of life can be expected of them? The church, then and now, cannot abandon youth to 
an uncertain future. Pure and undefiled religion before God compels the church to act 
with the blessing of an abundant and trustworthy God. 

Old Testament Text 

Hear, my son, your father's instruction, And do not forsake your mother's 

teaching; (Prv 1:8 NAS). 

Proverbs, Ecclesiastes, Job and the Song of Songs are considered Wisdom 
Literature. Wisdom Literature frames the world as a place governed by the principle of 
retributive justice. In other words, Wisdom Literature, like the book of Proverbs, help a 
person understand “As one turns to the world and gives to it, so one receives from it.”™ 
There are certain principles that regulate life. If they are understood and followed, one 
can have an improved quality of life. If the principles are violated, then one’s life will be 
adversely affected. 

The book of Proverbs is the focus of this study. The majority of the book is 


believed to have been written during the Solomonic monarchy in the early first 


Robert Alter and Frank Kermode, eds. The Literary Guide to the Bible (Cambridge, MA: 
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millennium.®' Proverbs serves a specific function. “In order to be wise, to understand the 
principle of retributive justice and the necessity of wise utterance, one must heed the 
‘fathers,’ who are first of all one’s parents, and by extension all of those who have the 
role of elder in the present and past generations:”© Proverbs is a compilation of written 
counsel from the ancestors to subsequent generations. As such it serves a parental role. 
The role of parent and elders are linked together. Therefore, elders in the community as 
well as parents share the responsibility of rearing youth. “In the final analysis Proverbs is 
a book of education. It is the textbook of Israelite paideia (Greek for education).”® As 
literature educating individuals how to properly engage life, Proverbs can be viewed as 


an early faith-based life skills manual. 
Basic Structure 


Proverbs is divided into two main parts: chapters 1-9-and chapters 10-31. 
Chapters 1-9 are a kind of introduction to chapters 10-31. The first section is 
comprised of long poems, speeches by wisdom personified, instructions and exhortations 
of a parent/teacher. The second section is comprised of short sayings. A comprehensive 


outline of the entire book is provided at the end of this paper. 


**Garrett, 51-52. 
Alter and Kermonde, 265. 
3 Garrett, Si. 
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Commentary 


When a child becomes an orphan, a vacuum is created in his or her life. 
Proverbs helps to fill that vacuum with parental instruction: 
Hear, my son, your father's instruction, And do not forsake your mother's teaching 
(Prv 1:8 NAS); My son, if you will receive my sayings, And treasure my 
commandments within you (Prv 2:1 NAS); My son, do not forget my teaching, 
But let your heart keep my commandments (Prv 3:1 NAS); Hear, O sons, the 
instruction of a father, And give attention that you may gain understanding (Prv 
4:1 NAS), My son, give attention to my wisdom, Incline your ear to my 
understanding (Prv 5:1 NAS); My son, keep my words, And treasure my 
commandments within you (Prv 7:1 NAS). 
The type of counsel offered by Proverbs covers a variety of life topics. Using career 
education as a paradigm for analysis, it is clear that before Brolin and his work, Proverbs 
had already distinguished essential competencies for getting the most out of God’s 
created order. Career education encompasses personal/social skills, daily living skills and 


occupational skills. The book of Proverbs encompasses each topic. Consider the lessons 


below: 


12 Principles for Life Skills from the Book of Proverbs 


#1 The Power of Self-Awareness 


Train up a child in the way he should go: and when he is old, he will not depart 
from it (Prv 22:6 NAS). 


One of the most well known and often quoted passages of Scripture is Proverbs 
22:6. It has been typically interpreted to mean, “a child given proper religious and moral 
training will remain faithful to that training in his adult years.” However, many parents 
can claim they have done their best in trying to rear their children in the church. 
Nevertheless, despite their best efforts, their children leave the church as soon as they are 


old enough to assert their independence. 
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Parents wonder why as a child their son attended church every week, but as an 
adult he only walks through the church doors on New Year’s Day, Easter, Mother’s Day 
and Christmas. As a youth, she loved attending Vacation Bible School where she created 
arts and crafts and memorized scripture. As an adult, however, their daughter’s mind has 
become a reservoir for R-rated lyrics to songs that glorify materialism, licentiousness and 
immorality. Could it be that the parental training in the early years was inadequate? That 
is one possibility. That would certainly justify the common interpretation of the text even 
if the child later abandons his religious training. 

However, there is another interpretation of Proverbs 22:6 one might find 
revealing. A more literal translation reads, “Train up a child according to his way...”°° In 
other words, the text is saying train up a child according to his disposition. What are the 
child’s proclivities? How does the child best learn? Once that has been ascertained, and 
then lessons are catered accordingly. 

Many youth are oblivious to the fact they have a way of learning. Proverbs 22:6 
declare every child does. When dealing with youth, a cookie-cutter approach is 
inadequate. Some youth learn by hearing, others by touching or watching or doing. Some 
come alive when they have the opportunity to work in small groups. One of the 
objectives of teaching life skills is to help youth achieve self-awareness. Youth must 
discover that they can succeed where they once failed if they approach their challenges 
according to their way. 

The writer was once a Greek Tutor. There was a particular student who had 


difficulty remembering how to decline feminine nouns. The student came in complaining 
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and frustrated. The writer then thought of a mnemonic and had the student repeat it. The 
student walked to the board, repeated the mnemonic over and over as he accurately 
declined each word. He then paused; looked again at the board and realized he had just 
declined a feminine noun perfectly! A sudden smile broke across his face. He said with 
excitement “I did it! I did it!” The following day, the student returned to the writer and 
proudly reported how he instructed the rest of the class on how to properly decline 
feminine nouns. His confidence was lifted. He not only did well that week, but he 
received a passing grade in the course. 

“Train up a child according to his way and when he is old, he will not depart from 
it.” Proverbs 22:6 reminds the reader that information taught according to a child’s way 
can affect long term change. This simple biblical counsel can redeem a child who is 
frustrated and feels like a failure: Every child has a way. Access it and the possibilities 


are. 


#2 The Blessing of Restraint 


When you sit down to dine with a ruler, Consider carefully what is before you; 

And put a knife to your throat, If you are a man of great appetite. Do not desire 

his delicacies, For it is deceptive food (Prv 23:1 NAS). 

To dine with a ruler was a rare privilege. In the Ancient Near East dining with a 
dignitary was often a time of evaluation. Upon invitation the guest should have 
immediately discerned that this was a moment of opportunity. If the ruler was only 
interested in satisfying his guest’s hunger, he could have just as easily had the food 


delivered. However, instead of accepting a delivery, the person is granted access to the 


table of a King. 


65 


It is at these moments where the gift of insight is invaluable. It permits one the 
ability to perceive that there is more going on than meets the eye. That suspicion alone 
should lead one to be on his/her best behavior and to do everything as well as one can. 
The text reveals that one of the ways a person can make a good impression is by 
exercising restraint. 

Unfortunately, many feel that every impulse deserves expression. These 
individuals suffer from myopia. In the moment, it may feel good to yell or get the last 
word. But in the end, precious relationships may suffer irreparable damage. What 
happens when conflict occurs on the job with a superior? Saying whatever comes to mind 
may lead to the termination of one’s employment. 

Practicing the art of restraint is particularly prudent in an age of social media. 
Technology permits individuals to post their feelings on line to a world-wide audience in 
a matter of seconds. On one hand, social media is a powerful tool that can instantly reach 
thousands or millions of people. On the other hand, individuals are now foregoing their 
night to thoughtful reflection. A message posted in the heat of the moment can go viral 
and cause great embarrassment to one’s self or the target of the message. 

A ruler knows the value of restraint. By design, she or he must constantly evaluate 
people and circumstances in order to effectively manage her or his domain. Without 
restraint there is chaos. One who cannot control her or his appetite in the presence of a 
king is possibly one who has unknowingly failed an evaluation. 

What promotion the rapacious guest unwittingly forfeited, one may never know 


However, Proverbs 23:1-3 serves as a reminder to always be on one’s best behavior, 
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exercise restraint, show manners and one may discover that certain unexpected moments 


were opportunities in disguise. 
#3 Tending to the Template 


Watch over your heart with all diligence, For from it flow the springs of life (Prv 
4:23 NAS). 


When Western contemporary ears hear the word heart, it carries for them a 
connotation of emotion, feelings and sentiment. However, when the Old Testament 
audience heard the same word, it meant something much more profound. The word for 
heart in Hebrew is /eb and is known as “the most important anthropological term in the 

Old Testament.”®” 

At the time Proverbs was written, the function of the brain was unknown. It was 
the heart that processed thoughts, emotions and made decisions. In other words, the heart 
served as the center of intellectual, emotional and moral activity.°® When the heart is 
referred to as the source of the springs of life, the author is making the assertion that the 

heart functions as a type of cockpit for the soul. It leads and directs one’s perceptions 
and, consequently, one’s behavior. 

In his book Seven Habits of Highly Effective Teens, Sean Convey provides a 
powerful explanation of perceptions and their potential impact on a person’s personal 
development. He begins by highlighting quotes that were once made by experts in their 
fields. Five of the quotes are particularly interesting. Kenneth Olsen, president and 


founder of Digital Equipment Corporation, spoke the first one. In 1977, Olsen indicated, 


*’Bruce K. Waltke, The Book of Proverbs: Chapters 1-15, The New International Commentary on 
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“There is no reason for any individual to have a computer in their home.” Marshal 
Ferdinand Foch was a French military strategist and future World War I Commander. In 
1911 he wrote “Airplanes are interesting toys but of no military value.” In 1946, Darrly 
F. Zanuck, head of 20" Century-Fox, wrote, “[Television] won’t be able to hold on to any 
market it captures after the first six months. People will soon get tired of staring at a 
plywood box every night.” In 1962, Decca Records rejected the Beatles saying, “We 
don’t like their sound. Groups of guitars are on the way out.” Finally, in an 1876 Western 
Union Internal memo, these words were found, “This ‘telephone’ has too many 
shortcomings to be seriously considered as a means of communication. The device is 
inherently of no value to us.” 

Covey goes on to compare the previous quotes with some quotes commonly made 
by youth: “Being smart is a ‘white’ thing.” “No one in my family has ever gone to 
college. I'd be crazy to think I could make it.” “Me? Thin? Are you kidding? My whole 
family is full of fat people.” Covey then identifies what each set of statements have in 
common. “First, they are all perceptions about the way things are. Second, they are all 
inaccurate or incomplete, even though the people who said them are convinced they’re 
true.” Covey is making a point about the power of perceptions. They can often be grossly 
inaccurate and create self-imposed limitations. 

Stephen Covey, bestselling author and founder of Covey Leadership Center, 


believes that everything is created twice: first in the mind and then in reality.”° Proverbs 


*°Sean Covey, The Seven Habits of Highly Effective Teens (New York, NY: Simon and Schuster, 
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4:23 make the same claim. In line with Old Testament thinking, “Everything is created 
twice, first in the heart, and then in reality.” It is in the heart were life’s template is 
formulated. 

One must guard the heart so that accurate perceptions can be devolved that will 
lead to productive behavior. As it relates to youth, a well-guarded heart is one that 
actively resists the negative messages of a media that glorifies violence, ignores the 
dangers of sexual promiscuity, and targets youth for monetary gain. As a matter of fact, 
in 2005, Alcohol advertisers spent $2 billion on alcohol advertising in measured media 
(television, radio, print, outdoor, major newspapers and Sunday supplements).’’ Why? 
Perhaps it is because youth who begin drinking before age fifteen are four times more 
likely to develop alcoholism than those who begin drinking at twenty-one.” If the 
advertisements can successfully recruit a youth before age fifteen, alcohol vendors get a 
potential life-long customer. 

One only guards when there is a potential threat. Proverbs reminds the reader to 


guard the template factory, for from it one’s quality of life begins to be scripted. 


#4 Royal Aspirations 


A gentle answer turns away wrath, But a harsh word stirs up anger (Prv 15:1 
NAS). 


It is thought that much of the book of Proverbs is written as a training manual for 


those in the king’s court. It is a book that has appeal to both common individuals as well 


"The Center on Alcohol Marketing and Youth, http://www.camy .org/factsheets /sheets/ Alcohol 
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as those with royal aspirations. It is with the context of a royal backdrop that Proverbs 
15:1 will be considered. 

The text presupposes a moment of conflict and gives counsel on how the conflict 
should be handled. Notice the text does not equate conflict with anger. Conflict is the 
backdrop. Anger and rage result when conflict is mismanaged. 

Conflict can simply be a difference of opinion. That is not uncommon. It is a fact 
of life that eventually one will encounter people who think, believe and behave 
differently than what one is accustomed. Those differences, however, do not have to 
escalate into outbursts. Even if one party is enraged, according to the text, the other party 
can employ a strategy to diffuse the situation. 

People often respond to hostility with hostility in order to prove they are not 
pushovers. Instead of walking away they become combative. Ego is satisfied, but not 
before a lot of collateral damage has been done. When faced with conflict, it is easy to 
become belligerent and cantankerous. However, at those times, one must ask the 
question, “What are my aspirations?” If one is only interested in ego satisfaction, then 
responding in kind is to be expected. However, if one has royal aspirations, then it is 


better to follow the counsel of Proverbs 15:1 
#5 Growing Pains 


My son, do not reject the discipline of the LORD, Or loathe His reproof, For 
whom the LORD loves He reproves, Even as a father, the son in whom he 
delights (Prv 3:11-12 NAS). 

When pain takes one off guard, it is often assumed that God has been negligent. 


After all, if a loving and omniscient God is watching over the created order, how could 
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devastating pain have such ready access to someone’s soul? It is then assumed that God 
has failed to protect. 

Proverbs 3:11-12 provides an alternate perspective. First, the presence of 
difficulty is not evidence of God’s neglectfulness. What appears to be a failure to protect 
may actually be part of the process of improvement. God uses trials as instruments to 
help cultivate and enhance the soul. Perhaps this is what the great theologian C.S. Lewis 
had in mind when he wrote, “God, who foresaw your tribulation, has specially armed you 
to go through it, not without pain but without stain.” 

The texts teach that pain governed by God will not lead to one’s ultimate 
demise for God’s pain is not reckless pain. This is seen in the word-translated reprove, 
which is yaka. It is a word taken from the world of legal proceedings where the goal is to 
“establish what is right.””* In other words, God’s reproofs, though painful, are not 
random, reactionary or vindictive. They are purposeful and operate within a theological 
system of checks and balances. 

Furthermore, in God’s improvement process, difficulties serve as a form of 
intervention. God knows well the human condition and how to deal with it. Trials, 
accordingly, also act as a form of early discipline preventing wrongful behavior from 
becoming ingrained in the psyche. 

In life, on this side of Heaven, trials will come. However, trials are not always a 
sign of God’s displeasure. They are sometimes God’s instruments of reproof especially 


catered to develop the soul who is the object of God’s love. 
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#6 Proverbs and Industriousness 


An excellent wife, who can find? For her worth is far above jewels. The heart of 
her husband trusts in her, And he will have no lack of gain. She does him good 
and not evil All the days of her life. She looks for wool and flax, And works with 
her hands in delight. She is like merchant ships; She brings her food from afar. 
She rises also while it is still night, And gives food to her household, And 
portions to her maidens. She considers a field and buys it; From her earnings she 
plants a vineyard. She girds herself with strength, And makes her arms strong. 
She senses that her gain is good; Her lamp does not go out at night. She stretches 
out her hands to the distaff, And her hands grasp the spindle. She extends her 
hand to the poor; And she stretches out her hands to the needy. She is not afraid of 
the snow for her household, For all her household are clothed with scarlet. She 
makes coverings for herself; Her clothing is fine linen and purple. Her husband is 
known in the gates, When he sits among the elders of the land. She makes linen 
garments and sells them, And supplies belts to the tradesmen. Strength and dignity 
are her clothing, And she smiles at the future. She opens her mouth in wisdom, 
And the teaching of kindness is on her tongue. She looks well to the ways of her 
household, And does not eat the bread of idleness. Her children rise up and bless 
her; Her husband also, and he praises her, saying: "Many daughters have done 
nobly, But you excel them all." Charm is deceitful and beauty is vain, But a 
woman who fears the LORD, she shall be praised. Give her the product of her 
hands, And let her works praise her in the gates (Prv 31:10-31 NAS). 


Unlike Egyptian instructional literature, Israelite wisdom does not promote any 


particular occupation or trade. No licit occupation is regarded as degrading. Agriculture 


(10:5), government (11:14), and business (31:18-24) are all well regarded. Laziness is 


the only thing condemned (24:30-34).’” 


The antithesis to laziness is industriousness. An example of industriousness is 


provided at the end of Proverbs. Proverbs 31:10-31 describes a virtuous woman. The 


pericope describes a woman worthy of praise. Critical to her praiseworthiness is her sense 


of industry.” By praising her industrious activity, the text stands apart from typical Near 


Eastern literature, which celebrated women for other reasons. They were lauded for their 
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physical beauty and their erotic appeal. However, this woman is being extolled for having 
her own business, being benevolent and for taking care of her family. Greek literature of 
the classical period showed admiration for women who were silent, passive and stayed at 
home. On the other hand, this woman in Proverbs takes initiative and plans ahead. She 
has great business sense. Her industrious nature is a virtue the author clearly desires to be 
emulated. 

To summarize, when it comes to work, Proverbs preaches a positive work ethic, 
taking initiative, and planning ahead. These are all praiseworthy characteristics. 
However, let it not be overlooked that in contradiction to literature of the same period, in 
Proverbs these traits are exemplified in a woman. 

The pericope is structured as an acrostic. Each verse begins with the subsequent 
letter of the Hebrew alphabet. It is a literary device used to emphasize completeness and 
thorough treatment of a theme (having said everything from A through Z).”° As the 
concluding chapter of the book, the pericope again receives emphasis. When one 
considers the author’s bold characterization and its literary prominence, young women 


can take courage. The Bible encourages industriousness for men and women alike. 
#7 How to Live an Indomitable Life 


There are six things which the LORD hates, Yes, seven which are an abomination 
to Him: Haughty eyes, a lying tongue, And hands that shed innocent blood, A 
heart that devises wicked plans, Feet that run rapidly to evil, A false witness who 
utters lies, And one who spreads strife among brothers. (Prv 6:16-19 NAS) 


Bruce K. Waltke, Proverbs Chapters 15-31, The New International Commentary of the Old 
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Anyone who has experienced hissing will say it is not a pleasant experience. 
People usually hiss in order to express their displeasure and sometimes even their disgust. 
Hissing can often be heard while watching Tabloid Talk Shows who feature outlandish 
guests spewing emotionally provocative and controversial views. In response, the 
viewing audience begins to collectively hiss, then boo until the host or hostess echoes 
their sentiments with a verbal rebuke to the guest. It can be an ugly scene. 

What if God hissed? Would that not be noteworthy? Proverbs 6:16-19 lists seven 
things that God hates. In the introductory verse, the hissing sibilant sound is prominent. It 
is heard in the words for six (sane), seven (seba) and him (napso).”’ When spoken in 
Hebrew, a hissing noise is produced. In other words, these seven things bother God so 
much, it causes God to hiss. 

The texts paint a very vivid picture of God’s displeasure. For if God is hissing, 
what must the rest of Heaven be doing? God hates bearers and facilitators of pride, 
deceit, conspiracy and antagonism. These are the weapons of the wicked. 

Those who wish to live a righteous life must be mindful that the wicked are on the 
prowl and will attack with these weapons. Fortunately, God is a god of character and 
moral correctness. God does not merely express disgust over evil but also gives power to 
the righteous: 

Do not lie in wait, O wicked man, against the dwelling of the righteous; Do not 

destroy his resting place; For a righteous man falls seven times, and rises again, 

But the wicked stumble in time of calamity (Proverbs 24:15-16 NAS). 

People often interpret Proverbs 24:16 to mean that the righteous make mistakes 


but keep getting back up. The idea is that there is some fault on the part of the righteous. 


"Waltke, 1:347 
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However, that idea is not in the text. Verse 15 makes it clear that the righteous people in 
question do not fall because of their frailty. They fall because of the assault of the 
wicked. In other words, the emphasis of the passage is not that the righteous falls down, 
but they are knocked down. 

The wicked are being warned not to plot against the righteous. Why? The answer 
is found in the concept of seven falls. The number seven is symbolic. It can si gnify 
sacredness or completeness. In the sense of completeness it points to finality. Therefore, 
if a person is able to recover after a seventh and final fall, “his recovering points to his 
resurrection from death.””* A paraphrase of the verses would be “Don’t bother plotting to 
attack the righteous, their defeat is never final.” 

Those who are righteous are those who live with integrity. Those who live with 
integrity should know that defeat is only temporary. There will be wicked people who 
will lie, deceive, and slander one’s name. However, their impact cannot last. 

A life of integrity has a way of recruiting silent supporters who God will activate 
at the right time to resurrect one’s career damaged through slander. God will sometimes 
send a better boyfriend, girlfriend, wife or husband to replace the one who believed a 
deception and left. In short, life if full of the wicked, but a life lived with integrity can 


withstand their attacks because it is blessed with resurrection power 


78 Waltke, 2:283. 
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#8 A Milestone of Maturity 


Without consultation, plans are frustrated, But with many counselors they succeed 
(Prv 15:22 NAS). 


The passage of consideration is part of a unit of texts. It belongs to Proverbs 
15:20-23, which reads: 

A wise son makes a father glad, But a foolish man [adam] despises his mother. 

Folly is joy to him who lacks sense, But a man [ish] of understanding walks 

straight. Without consultation, plans are frustrated, But with many counselors 

they succeed. A man[ish] has joy in an apt answer, And how delightful is a timely 
word! 

Notice there is a subtle shift in the language. The passage begins with the subject 
son but it concludes with the subject man [ish]. This is also true in the original Hebrew. It 
is after the concept of man[ish] has been introduced does one find the phrase “But with 
many counselors they [plans] succeed.” In his exhaustive commentary on Proverbs, Dr. 
Bruce K. Waltke makes the following keen observation about this text: “In adulthood, 
counselors replace parents.””” 

Children lack knowledge and experience. Therefore it is part of the parents’ job to 
make decisions for them. Parents compensate for their children’s ignorance. However, 
when one becomes an adult, the problem is often not ignorance, but blind spots. 

Everyone has blind spots. They are those things that we do, but do not know we 
are doing. Sometimes a person will consistently avoid a particular subject, person or 
place and never even notice it. That is what is so intriguing about blind spots. People can 


be completely oblivious about their own behavior. People do not like to admit they have 


blind spots. However, denying them does not mean they do not exist. 


?Waltke, 1:632. 
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Blind spots will often manifest themselves in biases. Studies show that people 
who are tall are perceived to be good leaders, get promoted more frequently and receive 
greater pay than those who are short.*° Consider this fact: fourteen and a half percent of 
all men in the U.S. population are six feet or taller. However, among CEOs of Fortune 
500 companies, the number is a disproportionate and stunning fifty-eight percent. This is 
not the result of intentional prejudice, but people have unconscious biases about 
leadership and other matters that govern their decision-making process. *! 

Most of a person’s thinking is non-conscious. That means that people are often 
unaware of what is truly driving their perceptions and behavior at a given moment. 
Knowing this, Proverbs 27:6 is instructive. It counsels, “Faithful are the wounds of a 
friend, But deceitful are the kisses of an enemy.” One needs individuals in her of his life 
who are willing to expose one’s biases in decision-making. This counsel must not be 
taken lightly for becoming aware of one’s blind spots helps prevent one from being 
blindsided by unforeseen consequences. 

Aristotle said, “a true friend is one soul in two bodies.” It is humbling to have to 
admit one is not as self-aware as first believed. However, it is better to seek the counsel 
of wise and loving friends. They can keep one from making serious errors in judgment 
that can be potentially damaging to self or loved ones. 

Though it may be uncomfortable to seek counsel, remember the words of 
Proverbs 15:20-23. It is not a sign of weakness. Rather, it marks the significant transition 


from childhood to adulthood. 


Malcom Gladwell, Blink: The Power of Thinking Without Thinking (New York, NY: Back Bay 
Books, 2005), 88. 
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#9 A Portrait of Addiction 


Like a dog that returns to its vomit, Is a fool who repeats his folly. (Prv 26:11 
NAS) 


The human body is a marvelous creation. It is so complex that one can take a 
single organ and make it a specialty. A cardiologist specializes in the heart. An 
ophthalmologist studies the eyes. A podiatrist concentrates on the feet. And, a 
hematologist examines the blood. The list goes on and on. 

One of the most amazing features of the body is its ability to adapt. No matter 
what happens to it, it is designed to return to a normal state. It is called homeostasis. If 
the temperature of the body is higher than it’s surrounding, the skin loses heat. If a person 
is startled, heart rate increases. Yet, when the threat is over, the body works to return the 
heart to a normal rate.* 

However, what the body interprets as normal can be altered. Introduce drugs and 
alcohol into the body system on a regular basis and it will begin to adapt towards their 
affects. The body begins to crave more of it. What was once considered harsh and 
intrusive gradually creates a new normal. The body now yearns for what it once found 
repulsive. 

In Proverbs 26:11 a similar phenomenon has happened to the one described as a 
fool. In the Biblical period, dogs were considered unclean animals. They ate garbage, 


carcasses, and dead bodies and licked up blood.** To make matters worse, the dog vomits 


2 Timothy E. Clinton, George W. Ohlschlager and American Association of Christian Counselors, 
Caring for People God's Way (Nashville, TN: Thomas Nelson, Inc., 2005), 255. 
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and returns to consume it. The text does not describe a simple return. A more accurate 
translation would be that the dog eagerly returns to devour his vomit. 

The fool is one who has become desensitized to what is abhorrent—evil, 
cortuption, immorality etc. The fool also has a short-term memory. She or he easily 
forgets the damage the substance was doing when it was inside the body, how sick it 
made him feel, and relapses. 

Addiction also causes short-term memory. The addict easily forgets how much 
damage has been done to self and family then relapses. Consider Symone’s reckoning of 


a drug-addicted mother: 


...my mother didn't take care of us. She couldn't cope with herself, let alone three 
daughters. For a while, when people asked me why I lived with my aunt, I would 
say my mother died when I was three. But the real truth is, she left me and my 
sisters and gave us to my aunt to raise...I hated when my mother came around 
period...Gradually I wished she wasn’t my mother and she wished I wasn’t her 
child...my mother always used to tell us that she was trying to get herself 
together. But she didn’t push herself enough to give up drugs, because her will 
wasn't strong enough. When my mother finally did come around to see us, she 
wanted our relationship to be so perfect. She wanted me to tell her everything. 
She wanted to make up in two hours for all the time she missed. She pushed me 
too hard. She wanted to bring us together so fast that instead she pushed us 

apart. 


Addiction forces loved ones onto a rollercoaster of emotions and reeks havoc in their 
lives. Like the dog in the passage, addiction makes one repulsive to others and strips one 
of her or his dignity. 

The text is designed to be offensive. The imagery causes a churning in the 
stomach. But it serves as a warning not to let the offensive becomes ordinary. What was 


once repulsive to you, but is no longer? Has it become habitual? It will prove beneficial 


8YV ouniqiue Symone, The Struggle to Be Strong: True Stories by Teens about Overcoming Tough 
Times, eds. Al Desetta and Sybil Wolin (Minneapolis, MN: Free Spirit Publishing, 2000), 12-14. 
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to review one’s life and ask God to remove any thing or any habit that can potentially 


make one a fool. 
#10 A Blueprint for Setting Goals 


Let your eyes look directly ahead, And let your gaze be fixed straight in front of 
you. Watch the path of your feet, And all your ways will be established. Do not 
turn to the nght nor to the left; Turn your foot from evil (Prv 4:25-27 NAS). 

The passage is a perfect blueprint for setting goals. First, it pictures someone who 
is engrossed in what she or he is observing. They are almost transfixed. Underlying this 
activity is the notion that what is singularly concentrated on becomes an implicit 
motivation for behavior. In the field of science, this concept is manifest when one 
stimulates the Reticular Activating System. 

The Reticular Activating System is the attention center of the brain. For example, 
a person can fall asleep at a noisy bus station while people are carrying on conversations. 
Then the voice of one particular person who enters the station awakens her or him. 
Again, imagine being in a crowded room carrying on a conversation with a friend. All of 
a sudden an angry couple approaches claiming they have been calling your name for the 
last ten minutes. They may very well have been calling your name. However, you claim 
you did not hear them. The truth is you did hear them, you just did not pay attention. 
Everyday a person’s senses are bombarded with messages. It is impossible to respond to 
every noise so the brain uses the Reticular Activating System as a filter to determine what 
gets one’s attention. 

When one visualizes their goal, it helps train the Reticular System to bring that 
goal to the forefront of one’s mind. Visualizing one’s goal tells the brain “pay attention to 


this, don’t forget this.” For this reason, people create vision boards where they cut and 
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paste pictures of their ideal life. Then they place it in a prominent place in their home so 
that they have repeated exposure to their dreams. Doing so trains the brain to remember 
the goal and act accordingly. Like the situation described in the biblical passage, a person 
engrossed in a fixed goal will order his or her life accordingly. 

In a 1997, actor Jim Carrey was a guest on the Oprah Winfrey show. He gave a 
powerful testimony. While he was a struggling actor, getting turned down for job after 
job, he wrote himself a check for ten million dollars for “acting services rendered.” He 
gave himself three years to accomplish that goal and dated it Thanksgiving 1995. He 
placed that check in his wallet and carried it around. He remembers how the check 
“deteriorated and deteriorated.” But just before Thanksgiving 1995, he discovered he was 
going to be making ten million dollars for his role in the movie “Dumb and Dumber,”® 
Having singular focus motivated him to keep trying and his check to himself was his 
vision board. 

Secondly, the text teaches that achieving goals is not always easy. The audience is 
challenged to do what seems impossible. They are asked to keep their gaze straight. But 
human eyes, by nature, are on a perpetual hunt for stimuli. Their incessant activity is 
declared in Proverbs 27:20: “Hell and destruction are never full; so the eyes of man are 
never satisfied (KJV).” Family, friends, supervisors, colleagues, salespersons, the media, 
enemies, etc. all demand to be noticed. Consequently, it is a tall order to keep a 
consistently straight gaze in a world continuously competing for one’s attention. The 
orders are also given not to tum to the right or the left. What restrictive commands! The 


reader is simply asked to do that which is counter intuitive in order succeed. 


Oprah Wimphry and Jim Carrey, http:/Awww.oprah.com/oprahs-lifeclass/What-Oprah-Learned- 
from-Jim-Carrey-Video (accessed March 2, 2012). 
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Although the tasks sound difficulty, it is their difficulty that raises the probability 
of achievement. Research has shown that simply visualizing goals or merely thinking 
positive thoughts is not enough. Psychologist Heidi Halvorson makes the following 
observation: “No matter who they are and what they are trying to do, we find that 
successful people not only have confidence that they will eventually succeed, but are 
equally confident that they will have a tough time getting there.”®° Studies show that 
those who anticipate difficulty in pursing their goals plan more, take more action and put 
forth more effort.” Carrey put it best when he said you just cannot visualize a goal and 
“then go eat a sandwich.” He achieved his goal because he both visualized it and worked 
hard. 

In summary, the Bible teaches that the achievement of worthy goals requires 
singular focus. Furthermore, Proverbs teaches that high expectations are not God’s way 
of deterring or demoralizing individuals. God raises the bar, and by doing so does not 


decrease, but rather increases our chances of achievement. 


#11 Casualties of Power 


He who is gracious to a poor man lends to the LORD, And He will repay him for 
his good deed (Prv 19:17 NAS). 


Some believe providing assistance to the poor is an act of enabling. However, 
God reframes it as an act of investment with divinity as the borrower. It is the safest 


investment one can make for God will never default on a loan. It is an interesting way to 


Heidi Grant Halvorson, Succeed: How We Can Reach Our Goals (New York, NY: Penguin 
Group, 2010), 555-556 Kindle Edition. 
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motivate someone to lend a helping hand. For unfortunately, there are those who refuse to 
help the less fortunate because they believe providing assistance gives the poor a license 
to be lazy. However, that concern seems to evaporate when the helper stands to benefit 
from the transaction. It happens all the time. For example, free samples of medicine are 
given, not so much to help the sick, but as a marketing move to build demand for the 
product. 

To be sure, the book of Proverbs repeatedly warns that laziness will lead to 
poverty. A balance to that perspective is provided in texts such as Proverbs 13:23 which 
states Abundant food is in the fallow ground of the poor, But it is swept away by 
injustice.” The reality is poverty is not always a self-inflicted wound. Without God, 
humanity is prone to selfishness. When selfishness mingles with power there are bound to 
be some casualties. 

Nobel Prize winner Dr. Martin Luther King Jr. delivered a speech on poverty four 
days before his assassination. It was his last major speech and took place at the National 
Cathedral, Washington, D.C., on March 31, 1968. He describes the deplorable conditions 
of the poor around the world who sleep by the millions on sidewalks with wrinkled 
stomachs starving for food. King also described what he saw while visiting welfare 
mothers in Newark and Harlem. 

I saw them in conditions-no, not with wall-to-wall carpet, but wall-to-wall rats 

and roaches. I stood in an apartment and this welfare mother said to me, “The 

landlord will not repair this place. I’ve been here two years and he hasn’t made a 

single repair.” She pointed out the walls with all the ceiling falling through. She 

showed me the holes where the rats came in. She said night after night we have to 
stay awake to keep the rats and roaches from getting to the children. I said, “How 
much do you pay for this apartment?” She said, “a hundred and twenty-five 

dollars.” I looked, and I thought, and said to myself, “It isn’t worth sixty dollars.” 


Poor people are forced to pay more for less. Living in conditions day in and day 
out where the whole area is constantly drained without being replenished. It 
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becomes a kind of domestic colony. And the tragedy is, so often these forty 

million people are invisible because America is so affluent, so rich. Because our 

expressways carry us from the ghetto, we don’t see the poor.®® 

Dr. King lived out the counsel of Proverbs 31:9, “Open your mouth, judge 
righteously, And defend the rights of the afflicted and needy.” He knew that 
crying out for justice was not an option. Helping the impoverished was part of his 
duty as a child of God. 

In Proverbs 19:17, the lender is actually the borrower for God already 
owns everything. In other words, there is not a single owner in this world, 
everyone is a steward charged with looking after God’s property. Everything one 
has is on loan from God—the car, the home, and its furniture, even the flat screen 
TV. They are not trophies of one’s hard work, but products of God’s mercy 
Remember that in a moment, a single crisis, God can wipe it all away. 

As one progresses through life, she or he will accumulate things. It is 
important to keep in mind that whatever is accumulated still belongs to God. Do 


not neglect God’s call to be benevolent because one has become so attached to her 


or his things. God is able to remove it all in an instant. 


#12 No Shortcuts 


A greedy man brings trouble to his family, but he who hates bribes will live (Prv 
15:27 NIV). 


Upon close examination of the passage, a few key words call for attention. The 


word translated greedy in Hebrew is basa. It means to cut off or to break suggesting “to 


“Homeless Alliance, http://homelessalliance.wordpress.com/2008/0 1/2 1/dr-martin-luther-king-jr- 
on-poverty/ (accessed March 2, 2012). 
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gain by violence.” Furthermore, the language of bribery calls to mind a corrupt judge or a 
magistrate. The juxtaposition of these two social worlds is instructive. When it comes to 
illicit activity, often times the have not’s take things by force while the haves gain by 
corruption. In other words, the passage paints an all-inclusive picture of blue-collar crime 
and white-collar crime. Both are equally condemned. 

What both of type of criminals have in common is that they are materialistically 
driven. As a result of their greediness they seek out the shortcuts available to them to 
satiate their cravings. Illicit activity is often born of a spirit, which desires riches, but is 
unwilling to pay the price of patience and hard work to receive it. 

Society today is full of predators waiting to take advantage of those eager for 
shortcuts. The blue-collar individual is often recruited for drug dealing and aggravated 
theft. The white-collar person is enticed by Ponzi schemes, pyramid schemes, and 
embezzlement. 

A perfect example of what Proverbs warns against is the story of Bernie Madoff. 
He was a Wall Street investor ihe committed the largest financial fraud in history. He 
confessed to running a $65 billion Ponzi scheme. In a nut shell, a Ponzi scheme is when 
people are promised extraordinary returns on their investment. However, the returns they 
receive are simply money from new investors. Existing investors get paid the money of 
new investors so when new investors can no longer be identified the scheme falls apart. 

Bernard Madoff is serving 150 years in prison. But his family has also suffered 
the impact of his ruse. October 30, 2011, the television show 60 Minutes conducted an 
interview with Mr. Madoff’s, wife Ruth, and their remaining son Andrew. The reporter 


began by saying Madoff’s name will live in infamy and asked Ruth if she can feel the 
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shame of being a Madoff. Ruth quickly agreed. Worse than living with the shame, Ruth 
lives with a loss. Her son Mark was driven to suicide by the scandal. 

Proverbs warns the reader that there are consequences for chasing shortcuts. A 
life built on illicit activity will collapse like a house of cards. The entire household 
suffers. 

The verb for hate in the passage is in the present tense. Therefore, the hatred for 
illicit activity should be continuous. It is a conviction that one should carry throughout 
life. 

To those who are eager for shortcuts, Proverbs warns to take a surer path to 
success. It is a path that may be slower and have humble beginnings. However, do not be 
so eager to leap over the lessons that can only be learned through small beginnings. 
Challenge and hard work are master teachers. It is in tough times one learns patience, 
persistence and tenacity. These principles help achieve financial success. Success, 
however, must not only be attained, but must also be maintained. Proverbs 15:7 also 


teach that the power to keep success lies in one’s life-long commitment to integrity 


Conclusion 


The texts in this section are bound together by the broad themes of wisdom and 
service. The epistle of James is a compilation of wisdom sayings. It was written by an 
authoritative figure of the early church. The epistle provides instruction on what 
Christians are to value and how that value system ought to manifest itself in his or her 


life. 
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James 1:27 provide a definition of pure and undefiled religion. This type of 
religion is described as being endorsed by God. Accordingly, it becomes a model religion 
to be emulated by all the churches of spiritual Israel. The global church must visit the 
widow and orphans and remain morally pure. 

For the purposes of this paper, the writer focused on the first imperative in the 
text. Chnistians must visit widows and orphans in their distress. It was discovered that to 
inspect not fo visit is the more accurate definition of the Greek word vpiske,ptesqai. The 
implication is Christians have a divine obligation to discover and respond to the needs of 
the most vulnerable of society. 

The nature of the response is determined by the needs of widows and orphans. 
Widows need provision and protection. Orphans, in addition to provision and protection 
also need instruction. At this juncture, the writer examined the wisdom literature of the 
Old Testament. The book of Proverbs identifies itself as an instructor of youth. A text 
that is emblematic of the pedagogical role of the book is found in the first chapter: “Hear, 
my son, your father's instruction, And do not forsake your mother's teaching” (Prv 1:8 
NAS). This type of parental appeal is found throughout the book. 

The writer then focused on the biblical instructions that underscore the goal of the 
project. The writer demonstrated that the Bible provides counsel in life skills. Before 
modem day research isolated and identified the skills necessary for a prosperous life, the 
Proverbs had already declared them. 

In conclusion, the writer identified specific scripture to support the claim of a 
divine mandate upon Christianity. It is to be a religion marked in large part by its 


response to the needs of the most vulnerable people in society. The needs include 
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provision, protection and instruction in life skills. Accordingly, the writer presents the 


Life Skills Academy in partial response to God’s directive to assist those in need. 


Theological Analysis of the Social Gospel 
Theological Foundations: 


A Complementary Analysis of the Social Gospel 


In this paper, the writer will briefly discuss and analyze the theological 
foundations of the social gospel. The writer will explore Walter Rauschenbusch’s 
Kingdom of God concept and its role in his theology of the social gospel. 
Rauschenbusch’s theology will be compared with perspectives of John Bird Sumner and 


James H. Cone. 
Kingdom of God Theology 


Walter Rauschenbusch was a leading figure in the Social Gospel movement. 
Central to his theology was his understanding of the Kingdom of God. He called it the 
“first and most essential dogma of the Christian faith.” He also claims “No man isa 
Christian in the full sense of the original discipleship until he has made the Kingdom of 
God the controlling purpose of his life, and no man is intellectually prepared to 
understand Jesus Christ until he has understood the meaning of the kingdom of God.”®” 

What is the Kingdom of God? A casual survey of Christ’s sayings reveals He 
often spoke of the Kingdom of God. Although there is no scholarly consensus of its exact 


meaning, it is agreed that the Kingdom of God was the central theme of Jesus’ public 


*°Walter Rauschenbusch, Christianizin 1g the Social Order (New York, NY: The Macmillan 
Company, 1912), 49, 
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proclamation.”° In the Gospel accounts, it is both present (Mt 12:28) and future (Mk 
14:35) 

Rauschenbusch uses a historical approach when developing his understanding of 
the Kingdom of God. The Kingdom of God has often been referred to as the rule of or 
reign of God. Rauschenbusch contrasts the phrase kingdom of God with church. He 
points out that the word church is only found twice in the sayings of Jesus. He argues 
Kingdom of God was Christ’s preferred expression. This is significant because the 
church is often perceived as a local institution. However, the concept of the reign of God 
is broader than an institution. Church is viewed as an entity within society. Kingdom 
language views the entire world, every society, as God’s domain. Therefore, 
Rauschenbusch concludes Jesus’ ideal was not to establish local churches, but to 
establish a divine society. The local churches served as the partial realization of God’s 
divine society. 

How did the word church come to replace Kingdom of God? Rauschenbusch 
reasons the Church fathers initiated and propagated the substitution. He claims the 
change was completed by Saint Augustine of Hippo in his work City of God. 

Saint Augustine’s influence is not to be underestimated. He was born November 
13, 354 and died August 28, 430. He was bishop of Hippo from 396 to 430. He was one 


of the Latin Fathers and one of the Doctors of the Christian Church. He has been called 


°H. Leroy Metts “The Kingdom of God: Background and Development of A Complex Discourse 
Concept,” Criswell Theological Review 2, no. 1 (Fall 2004): 51. 
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“perhaps the most significant Christian thinker after St. Paul.”’? His works laid the 
foundation for modern Christian thought. His most famous works are the Confessions and 
City of God. In City of God, he makes the kingdom of Christ synonymous with the 


Church. 


So He says, “He that breaketh one of the least of these commandments, and 
teacheth men so, shall be called least in the kingdom of heaven: but he that doeth 
and teacheth thus shall be called great in the kingdom of heaven.” He speaks of 
both as being in the kingdom of heaven, both the man who does not perform the 
commandments which He teaches,—for “to break” means not to keep, not to 
perform,—and the man who does and teaches as He did; but the one He calls 
least, the other great. And He immediately adds, “For I say unto you, that except 
your righteousness exceed that of the scribes and Pharisees,”—that is, the 
righteousness of those who break what they teach; for of the scribes and Pharisees 
He elsewhere says, “For they say and do not;’—unless therefore, your 
righteousness exceed theirs that is, so that you do not break but rather do what 
you teach, “ye shall not enter the kingdom of heaven.” We must understand in one 
sense the kingdom of heaven in which exist together both he who breaks what he 
teaches and he who does it, the one being least, the other great, and in another 
sense the kingdom of heaven into which only he who does what he teaches shall 
enter. Consequently, where both classes exist, it is the Church as it now is, but 
where only the one shall exist, it is the Church as it is destined to be when no 
wicked person shall be in her. 7herefore the Church even now is the kingdom of 
Christ, and the kingdom of heaven (emphasis added).”° 


When the Kingdom of God came to be understood as the church, there were 
repercussions. Remember, Rauschenbusch’s Kingdom of God concept included the 
church. The church was a partial realization of the Kingdom. However, when church was 
made synonymous with Kingdom, the actual church was not viewed as part of an ideal. It 
was viewed as the ideal accomplished. It is thought when the ideal is realized, its 


underlying ethics receive less and less attention. In other words, when the church became 


**Fncyclopedia Britannica Online, s. v. “Saint Augustine,” http://www.britannica .com 
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viewed as the concrete reality of Christ’s teachings, the teachings themselves became 
neglected. Therefore, Rauschenbusch suggests this new understanding allowed the 
church to drift further away from the ideas of Christ. 

Which ideas did the Church allow to atrophy? The teachings of Christ reflect His 
ethics. Christ’s ethics were intricately connected to social concerns. 

And there was delivered unto him the book of the prophet Esaias. And 

when he had opened the book, he found the place where it was written, 

The Spirit of the Lord is upon me, because he hath anointed me to preach 

the gospel to the poor; he hath sent me to heal the brokenhearted, to 

preach deliverance to the captives, and recovering of sight to the blind, to 

set at liberty them that are bruised, To preach the acceptable year of the 

Lord (Lk 4:17-19). 
Christ did not introduce a new concept to the first century Jewish audience. He 
demonstrated continuity with the First Testament by applying a prophecy found in the 
book of Isaiah to himself. The core of the prophecy addresses matters financial (poor), 
emotional (brokenhearted), physical (blind), and oppression (liberty). Furthermore, the 
text is replete with collective terminology. The blind, poor, and brokenhearted are classes 
of people in need. Accordingly, Christianity is following the example of Jesus when its 
members (individually or collectively) consciously address similar social issues. 

Rauschenbusch lists ten consequences that occur when the doctrine of the 
Kingdom of God is distorted. The scope of this paper does not permit a full treatment of 
each consequence. However, the writer will focus on two of the ten consequences. The 
ninth effect listed addresses the most popular complaint of social gospel proponents. The 


concern is that churches have become increasingly concerned with individualistic 


salvation. “When the doctrine of the Kingdom of God is lacking in theology, the 
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salvation of the individual is seen in its relation to the Church and to the future life, but 
not in its relation to the task of saving the social order.””* 

Since Rauschenbusch often refers to the “order, it may be helpful to provide a 
more modern definition of the term in order to facilitate understanding. To help define 
the term, Rauschenbusch’s own words may be helpful. In his book Christianizing the 
Social Order, he writes “[Christianity] furnished no really effective religious conception 
of redemption for the organic life of human society. It presented no working program by 
which the social institutions might be transformed in accordance with the will of God and 
the mind of Christ (emphasis added).”” From the excerpt, Rauschenbusch’s social order 
can be understood to mean society and its institutions. 

It is not immoral to be concerned with individual salvation. However, 


Rauschenbusch encourages Christians to not allow concern for individual salvation to 


crowd out one’s obligation to influence the social order. 
Consequence 8 


The other consequence of losing the kingdom mentality deals with 
receiving approval, which in turn encourages exclusivity. 


Secular life is belittled as compared with church life. Services rendered to the 
Church get a higher religious rating than services rendered to the community. 
Thus the religious value is taken out of the activities of the common man and the 
prophetic services to society. Wherever the Kingdom of God is a living reality in 
Christian thought, any advance of social righteousness is seen as part of 
redemption and arouses inward joy and the triumphant sense of salvation. When 


“Walter Rauschenbusch, A 7 heology of the Social Gospel (New York, NY: The Macmillan 
Company, 1917), 137. 


Walter Rauschenbusch, C hristianizing the Social Order (New York, NY: The Macmillan 
Company, 1912), 48. 
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the Church absorbs interest, a subtle asceticism creeps back into our theology and 
the world looks different.”° 


Rauschenbusch bemoans the belittling of secular life. This may seem strange to 
Christians who are traditionally taught to beware of the world. Jesus spoke of the powers 
at work in the world “Now is the judgment of this world: now shall the prince of this 
world be cast out.” (Jn 12:31(KJV)); “Hereafter I will not talk much with you: for the 
prince of this world cometh, and hath nothing in me” (Jn 14:30 (KJV)). The prince 
referred to is understood to be Satan.”’ 

Rauschenbusch eludes to the fact the church, under the false notion of being the 
materialized ideal of God’s kingdom, often leans towards an exclusivist mentality. It 
seeks to be separate from the social order in which it exists. Rauschenbusch is to be 
commended for encouraging Christians to perform good deeds for secular society as well 
as the church. 

However, the absence of warning against secular society hints at a fuller picture 
of his theological presuppositions. In his book Theology for a Social Order, 
Rauschenbusch appears to downplay the belief of the existence of Satan. He writes, “To- 
day the belief in a satanic kingdom exists only where religious and theological tradition 
keeps it alive.” ** He further writes, “The little evil spirits had been enough to explain the 


evil of local Jewish communities. But a great malign power was needed as the religious 


Walter Rauschenbusch, 4 7 heology for the Social Gospel (New York, NY: The Macmillan 
Company, 1917), 136-137. 
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backing of the oppressive international forces in whose talons the Jewish race was 
writhing. Satan first got his vitality as an international political concept.””’ 
Rauschenbusch claims the superstitious beliefs in demonic beings have been 
“drained off by education.”'”’ Despite his belittling remarks, he does state, “No positive 
proof can be furnished that our universe contains no such spiritual beings as Satan and his 
angels.”?"! 
Rauschenbusch seems to be trying to walk a fine line. He does not want to 
aggravate his Christian audience. At the same time, he is trying to appeal to the broader 


populous who do not believe in demonic beings. In order to appeal to proponents of 


multiple worldviews, Rauschenbusch makes ample use of source-criticism. 


Doctrine of Sin and Satan Reinterpreted for Social Gospel Appeal 


Rauschenbusch was a German-American. He came from a family of university 
professors. He studied for a few years in Germany before returning to the United Sates in 
1883. Rauschenbusch lived and worked during the time of Julius Wellhausen. 
Wellhausen was a German linguist and textual critic. He and K. H. Graf are the authors 
of the Graf-Wellhausen hypothesis. The Graf-Wellhausen hypothesis is more popularly 
known as the Documentary Hypothesis. 

The 1880s were a pivotal decade in the development of the historical-critical 

approach to the Pentateuch because this decade saw the publication of J. H. 


Wellhausen’s monumental Prolegomena zur Geschichte Israels (published in 
1883, English in 1885). Wellhausen’s work had a massive influence because, for 
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the first time, he was able to associate the history of the development of the 

Pentateuch with the history of the development of Israelite religion in a way that 

convinced most of the leading scholars of Europe, England and America, while 

punishing his critics (notably Hengstenberg and Delitzsch) to the margins of 
scholarship.‘ 

The Documentary Hypothesis theorizes that there are four sources behind the 
Pentateuch. They are known as J (Yahwist), E (Elohist), D (Deuteronomist) and P 
(Priestly Code). J is dated back to the early monarchy period and refers to God as 
Yahweh. J shaped the Old Testament idea of salvation history. E was produced in the 
Northern Kingdom and refers to God as Elohim. D was produced during the Josianic 
reformation. It does not have a characteristic name for God. It is basically the book of 
Deuteronomy. P was the last to be produced. It was written in the exilic period and is 
dominated by priestly regulations and genealogies.'°? Rauschenbusch employs the 
suppositions of the Documentary Hypothesis to defend alternative perspectives of sin and 
Satan. He also employs some logical fallacies along the way. 

Rauschenbusch attributes the story of the Fall of Man to a late date. He makes the 
following observation: “The story now embodied in Genesis iii was part of the Jahvist 
narrative, a document of Ephraimitic origin dating back to the ninth century B. C. The 
original purpose of the story was not to explain the origin of sin, but the origin of death 


and evil. There are scarcely any allusions to the story in the Old Testament.”!™ Here 


Rauschenbusch commits the appeal to motive fallacy. He speculates about the motive 


*Raymond B. Dillard and Tremper Longman III, An Introduction to the Old Testament 2™ ed. 
(Grand Rapids, MI: Zondervan, 2006), 43. 
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12-13. 
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behind a thought or behavior. Unless he has the ability to demonstrate an ability to read 


the mind of the ancient author, his conclusion is otherwise suspect. 
Argument from Silence Fallacy 


In the synoptic sayings of Jesus there is not even a reference to the fall of Adam... 
he was concerned only with those sources of sin which he saw in active work 
about him... the first origin of evil seems to have been so distant in his mind that 
it did not readily slip into any discussions of sin which are preserved to us. His 
interest was practical and not speculative, religious and ethical and not 
philosophical.’” 

Rauschenbusch presumes to know the level of Christ’s concern on a given topic 
by its frequency of reference. Silence on a topic does not necessarily equate to apathy. 
Furthermore, some would consider a single mention by Christ as sufficient to establish a 
topic as relevant. 

The Gospel of John on three occasions quotes Christ talking about the Prince of 
this world. The Synoptic Gospel accounts mention Satan on numerous occasions. The 
book of Revelation makes synonymous the terms old serpent, and Satan. “And the great 
dragon was cast out, that old serpent, called the Devil, and Satan, which, deceiveth the 
whole world: he was cast out into the earth, and his angels were cast out with him” (Rev 


12:9 KJV). Therefore, one can reasonably consider the possibility that the first century 


audience may have understood serpent as another title for Satan. 


*rbid., 40. 
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Ad Hominem Against Paul 


Not until we come to Paul do we find any full and serious use of the story of the 
fall in the Bible.'°° 


Rauschenbusch presents Paul over against Christ. By doing so, he implies a 
different level of inspiration in the writings of Paul verses the recorded teachings of 
Christ. Indeed, Paul is not Christ. However, the teachings of the prophets and apostles 
are considered inspired. Paul’s writings in particular were identified as Scripture (2 Peter 
3:15-16). The option of valuing Christ’s teachings above that of Paul’s is a false option. 
They are not in conflict with one another. Why not consider them as complementing one 
another? They each reinforced specific teachings according to the prevailing need. It is 
misleading to imply that Christ had a different understanding of the Fall than Paul and 


that Christians must make a choice between the two. 
Argument of Innuendo Fallacy 


It comes as a shock to realize, for instance, that the story in Genesis itself does not 
indicate that the writer understood the serpent to be Satan, or Satan to be speaking 
through the serpent. Moreover, we find so few traces of any belief in Satan in 
Hebrew thought before the Exile that it seems doubtful if contemporary readers 
would have understood him to be meant unless further indications made the 
reference clear.'°’ 


This fallacy directs listeners to a particular conclusion “by a skillful choice of 
words or the careful arrangement of sentences, which implicitly suggest but do not assert 


that conclusion.” '°* Rauschenbusch relies heavily on the Documentary Hypothesis for his 


Ibid. 
Tbid., 41. 
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dating. Wellhausen dates Genesis 3 to the ninth century B. C. and attributes to it 
unknown authorship. This conclusion is not definitive. Duane A. Garrett does a masterful 
job of dismantling the Documentary Hypothesis in his book Rethinking Genesis. No 
matter how carefully he phrases it; Rauschenbusch’s theory about what the initial 
audience knew and when they knew is speculation. 

Why does Rauschenbusch engage in so much theological acrobatics? He answers 
that question in his book. 
The traditional doctrine of the fall has taught us to regard evil as a kind of 
unvarying racial endowment, which is active in every new life and which can be 
overcome only by the grace offered in the Gospel and ministered by the Church. 
It would strengthen the appeal of the social gospel if evil could be regarded 
instead as a variable factor in the life of humanity, which it is our duty to diminish 
for every young life and for every new generation (emphasis added). '° 
For such the attitude suggested in this chapter seems to offer away 
which is satisfying to both the religious and the scientific conscience. They 
cannot be going far wrong if they take the attitude taken by the Hebrew 
prophets and by Jesus himself, concentrating their energies on the present 
and active sources of evil and leaving the question of the first origin of 
evil to God (emphasis added). 
In developing a theology for the social gospel, Rauschenbusch takes issue with the 
doctrine of original sin and the concept of Satan—a demonic agent. He cannot provide 
proof positive that Satan does not exist. However, he strongly suggests that Satan is a 
primitive, superstitious concept. Rauschenbusch further suggests that Christians would be 
following the example of Jesus if they focus on social ills and neglect discussing matters 
dealing with the origin of evil. 

Christ taught his disciples to not fear those who are able to destroy the body, but 


those who are able to kill the soul (Mt 10:28). He taught it is better to cut off whatever is 


*°Rauschenbusch, A Theology for the Social Gospel (New York, NY: The Macmillan Company, 
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dear to us in the earthly realm then to be cast into Hell (Mt 5:30). Jesus also taught he 
saw Satan fall from Heaven (Lk 10:18). The same Christ who declared Himself as the 
hope for the oppressed, blind and brokenhearted (Lk 4:18-19) did not hesitate to address 
matters of sin and Satan. 

Rauschenbusch admits his alternative views are motivated by a desire to make the 
social gospel more appealing to the scientific mind. With the rise of historical criticism in 
his day, his conclusions are not surprising. He may have been influenced by his context. 
Christians can choose to adopt Rauschenbusch’s approach or the example of Christ. 
Rauschenbusch suggests Christians can follow the example of Christ by diluting his or 
her belief in demonic agencies and focus on impacting the social order. Another er 
is to imitate Christ on His own terms. Care for the social order. In addition, a person 
should care for their spiritual condition being mindful he or she fights not against flesh 


and blood but against spiritual wickedness in high places (Eph 6:12), 
The Social Gospel and a Pro-Capitalist Perspective 


Rauschenbusch was not the only Christian to attempt a theology for the Social 
Gospel. Several theologians have attempted to produce a systematic theology to 
undergird and guide Christian participation in social issues. Traditionally, Christians 
interested in social ethics and responsibilities have been labeled as socialist. However, 
there are theologians who approach social ethics from a capitalist perspective. 

John Bird Sumner (1780-1862) was the Archbishop of Canterbury from 1848- 
1862. He is the author of the influential work Treatise on the Records of Creation and the 


Moral Attributes of the Creator (London, 1816). Sumner believed the human race grows 
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at a rate that out paces the supply of food. He referred to the phenomenon as “the 
universal tendency of the species to increase faster than subsistence can be supplied.”!!° 
Sumner’s position assumes that God has ordained life in such a way that humanity will 
always exceed its resources. In this paradigm, poverty and division of classes are 
inevitable: 


since the necessities of life can only be produced by labor; and since there are, in 
all countries, more claimants for the necessaries of life than can be easily or 
plentifully supplied with them; it must inevitably follow that possessions shall be 
appropriated and unequally divided; and that the conveniences of life shall 
belong, in the greatest abundance, to the head which is most fertile in resources, 
or the hand which is the most industrious in exertion. (emphasis added)""! 


Sumner implies that competition of resources is God’s way of encouraging 
industry and discouraging indolence and extravagance.’'? However, the words of Christ 
seem to indicate another perspective: 


For this reason I say to you, do not be anxious for your life, as to what you shall 
eat, or what you shall drink; nor for your body, as to what you shall put on. Is not 
life more than food, and the body than clothing? 7° "Look at the birds of the air, 
that they do not sow, neither do they reap, nor gather into barns, and yet your 
heavenly Father feeds them. Are you not worth much more than they? 7” "And 
which of you by being anxious can add a single cubit to his life's span? 7° "And 
why are you anxious about clothing? Observe how the lilies of the field grow; 
they do not toil nor do they spin, ” yet I say to you that even Solomon in all his 
glory did not clothe himself like one of these. *° "But if God so arrays the grass of 
the field, which is alive today and tomorrow is thrown into the furnace, will He 
not much more do so for you, O men of little faith? 3! "Do not be anxious then, 
saying, 'What shall we eat?' or "What shall we drink?’ or 'With what shall we 
clothe ourselves?’ *” "For all these things the Gentiles eagerly seek; for your 
heavenly Father knows that you need all these things. * "But seek first His 
kingdom and His righteousness; and all these things shall be added to you. 4 


“John Atherton, ed. Christian Social Ethics: A Reader (Cleveland, OH: The Pilgrim Press, 1994), 
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Therefore do not be anxious for tomorrow; for tomorrow will care for itself. Each 
day has enough trouble of its own (Mt 6:25-34). 


Sumner suggests the competition for resources produces a positive anxiety. It is an 
anxiety that encourages individuals to be productive. However, Christ identifies the 
anxiety over resources as antithetical to Christianity (Matt. 6:30). It contradicts Christ’s 
vivid promise of provision. 

Sumner should also consider humanity’s sinful proclivities. Humanity is 
motivated by greed as well as necessity. Humanity is not so disciplined that in every 
circumstance restraint is shown in its consumption of resources. The absence of 
resources, therefore, is often due to intemperance. Resources are consumed for at least 
two reasons: need and greed. It is difficult to assess to which degree each influences the 
state of human affairs. Consequently, it is difficult to fully accept Sumner’s premise and 
his inevitabilities as theologically sound. 

The guaranteed existence of the poor, combined with Christian obligation to 
charity can be used to motivate Christian free-market proponents to address the needs of 
the less fortunate. At the same time, this strategy implicitly suggests a type of assistance 
to the poor born of pity instead of responsibility. This type of mentality can affect even 
the type of assistance offered. If the poor will always be there. then assistance is geared to 
address relief from the immediate needs of hunger, thirst, etc. If poverty is not inevitable, 


then appropriate assistance can come in the form of relief and empowerment to rise out 


of poverty. 
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The Social Gospel and Black Liberation Theology 


James H. Cone is the Charles A. Briggs Distinguished Professor of Systematic 
Theology at Union Theological Seminary. He was a leader in the Civil Rights movement 
and contemporary of Martin Luther King, Jr. He is the author of the seminal work Black 
Theology and Black Power. 

Black theology is a form of Liberation theology. Black liberation theology 
promotes the idea of God who seeks justice for all people. It originated at the incarnation 
of Christ. He was the fulfillment of the First Testament. Jesus became the symbol of 
freedom for African Americans and others suffering from the oppression of White 
hegemony.'”? 

King viewed liberation theology through the lens of peace. He was a pacifist 
motivated by teachings such as blessed are the peacemakers. Cone saw the end result of 
liberation theology as Black power where African-Americans gain equal footing with 
their White counter parts “by any means necessary.”'’* Cone taught that prophets who 
denounced the ills of modern society could expect persecution for performing this 
righteous activity. The theory of Black power promoted the idea of “complete 


IS 


emancipation of black people from white oppression.” ° Cone found harmony between 


the theory of Black power promoted in the 1960s and liberation theology. 


3 cristina S. Richie, “The racial and economic theories of James Cone and Martin Luther King 
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Cone promoted the idea of a Black God. This did not mean he believed that God 
had a racial identity. Rather, it was a way of saying the crucifixion and resurrection 
represented God’s solidarity with the oppressed and that Christ identified with the 


marginalized in society. The idea that God is Black was known as the “backbone of 


Black liberation theology.”1”° 


Although King and Cone had different approaches to black liberation theology, 
they had great respect for one another. Furthermore, Cone viewed the social gospel in the 
same vein of liberation theology. Consider the following statement: 


But I am convinced that Martin Luther King, Jr, was the most important and 
influential Christian theologian in America's history. Some would argue that the 
honor belongs to Jonathan Edwards or Reinhold Niebuhr or even perhaps Walter 
Rauschenbusch [social gospel theologians]. Where we come down on this issue 
largely depends upon how we understand the discipline of theology. Those who 
think that the honor belongs to Edwards or Niebuhr or Rauschenbusch regard 
intellect as more important than character in the doing of theology and thus do not 
think that the disparity between morality and intelligence affect theological 
insight. To place Edwards, Niebuhr, and Rauschenbusch over King means that 
one cannot possibly regard the achievement of racial justice as a significant 
theological issue, because none of them made justice for black people a central 
element of their theological program. Edwards, Rauschenbusch, and Niebuhr 
were white theologians who sought to speak only to their racial community. They 
did not use their intellectual power to support people of color in their fight for 
justice. Blacks and the Third World poor were virtually invisible to them. |!” 


Black Liberation Theology addresses elements of both Rauschenbusch and 
Sumner’s social gospel theologies. First, Rauschenbusch thought denying the doctrine of 
original sin would help make the social gospel concept more appealing. Second, Sumner 
failed to address the element of human greed in his divine paradigm of supply and 


demand. Cone writes: 


“Richie, 90. 
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My own perspective on Black theology, unlike Martin King, begins with the 
assumption that the people who benefit from the unjust social, political, and 
economic order are not likely to be the ones who will change it radically. I do not 
make this claim because I think that whites are by nature more evil than any other 
group of people. [ make this claim because of the Christian doctrine of sin which 
says that individuals or groups will claim more than what they ought to, if they 
can get away with it. I think that the reality of sin has already been validated by 
history (emphasis added).'"® 


Cone asserts a belief that sin is a condition, which plagues all members of 
humanity. It is not Rauschenbusch’s “variable factor in the life of humanity.” It is an 
inherited condition in each human that gives birth to evil acts. Furthermore, Cone’s 
perspective admits that resources are sometimes scarce because of humanity’s proclivity 


towards greed. 


The Common Thread 


Rauschenbusch was considered a socialist. Sumner was a promoter of capitalism. 
Cone is a proponent of Black Liberation Theology. However, each of them contributes to 
a social gospel theology. Each agrees Christ cares for the needy. They also agree it is an 


obligation for every Christian to help the oppressed. 
Theology for Life Skills Training 
Cone takes it a step further. It is his definition of the Gospel that provides a link to 


life skills education. Cone writes, “The Christian gospel is God's good news to the 


victims that their humanity is not determined by their victimization.”''? Black liberation 


“®Tames H. Cone, Risks of Faith: The Emergence of a Black Theology of Liberation, 1968-1998 
(Boston, MA: Beacon Press, 1999), 77 


M9Hid. 115, 


104 


theology teaches the oppressed to be dissatisfied with victimization. They can change 
their circumstances. It is a theology of empowerment and equipping. 

Life skills training equips youth with skills to successfully navigate the challenges 
of life. It empowers them to be able to control their destiny. They learn to communicate 
effectively, how to deal with conflict, job readiness, career planning, financial literacy, 
and other daily living skills. It is said people are often afraid of the future. However, the 
best way to deal with fear of the future is to help create it. Graduates of the Life Skills 
Academy will take the skills they have learned through a research-based program and 


begin to shape their reality. That is liberation indeed. 


Conclusion 


In conclusion, the social gospel is both a movement and a theology. Its most 
famous theologian was Walter Rauschenbusch. Central to his social gospel theology was 
the concept of the Kingdom of God. He believed that Christ was interested in establishing 
a kingdom as opposed to a church. As such, he believed Christ’s goal was to establish a 
divine society. The church, therefore, is obligated to assist in achieving that goal 
whenever possible. Rauschenbusch’s theology pushes the boundaries of Christian 
orthodoxy. He essentially rejects the doctrine of original sin and the existence of Satan. 
His focus is on evil as opposed to sin. Evil is manifested in deeds. Therefore, it can be 
countered by performing good deeds. Rauschenbusch promotes this revised 
understanding of sin and evil in order to make the social gospel appealing to both the 
scientific and religious mind. 

Liberation theologians, such as James Cone, consider their tenets to be a 


permeation of the social gospel. Cone compares the contribution of social gospel 
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reformers with that of Dr. Martin Luther King, Jr. Cone points out that the early social 
gospel theologians neglected the plight of the African-Americans. Black liberation 
theology is viewed by Cone as a corrective to this oversight. 

The social gospel, in its comprehensive form, is a theology of empowerment. The 
Life Skills Academy project promotes this principle by empowering youth with skills that 


will help them successfully navigate the challenges of life. 


CHAPTER FOUR 


METHODOLGY 


The title of the writer’s project is the Life Skills Academy. The immediate 
objective of this project is to teach life skills competencies to youth. The writer 
hypothesizes if youth complete the Life Skills Academy, they will exhibit a change in 
skills, attitude, feelings, behavior and knowledge. Students will also be exposed to 
developmental assets proven to facilitate positive youth development. The target age 
group is young people fifteen to eighteen years old. A sample of students (twelve) 
engaged in several activities identified as necessary for successful independent living. 
During the program, one student had to move out of state. The remaining students 
completed the program. The program is intended to function as a form of outreach and in- 
reach. The writer developed a Mission Statement, a research-based curriculum and a 


seven-week program outline. 
Project Mission Statement 


The mission of the Life Skills Academy is to prepare youth to be successful in the 
real world by equipping them with the knowledge necessary for self-management, 


apartment hunting, job-readiness, basic automotive maintenance, and daily living skills. 
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Research-Based Curriculum 


Curriculum Content 


The curriculum is based on National Career Development Guidelines, Asset 
Research and Donn E. Brolin’s Life Centered Career Education (LCCE). Through 
Brolin’s research, twenty-two competencies were identified as necessary for successful 
independent living. Each competency is categorized in one of three domains: daily living, 


personal-social skills and occupational skills. 
Program Implementation 


One of the broad goals of the Life Skills Academy is to encourage Positive Youth 
Development. Search Institute’s Asset research and the California Department of 
Education’s California Healthy Kids Survey (CHKS) guide this aspect of the Life Skills 
Academy. Both institutions conducted Resiliency research, which identified particular 
supports and opportunities that bolster the developmental needs of youth. These supports 
are known as Protective Factors. 

The National Longitudinal Study of Adolescent Health and the Resiliency and 
Youth Development Module (RYDM) of CHKS confirmed the following findings: Youth 
who experience three specific Assets were unlikely to engage in alcohol, tobacco and 
other drug use, emotional distress, acts of violence towards others and unsafe sexual 
practices. The three Assets are caring relationships, high expectation messages and 


opportunities for meaningful participation. RYDM further explains each asset in detail. 
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Program Design 


The core curriculum is a multiple session training series focusing on social skills, 
daily living competencies and functional school-to-work transition skills. Topics include 
substance abuse prevention, communication skills, nutrition and fitness, money 
management, dealing with conflict, assertiveness, team-building, problem-solving and 
job readiness. Each session has a pre and post assessment. Each session is three hours in 
length. 

The program includes interactive labs on Apartment Hunting, Job-Readiness, 
Cooking, Etiquette, Exercise, Community Service, and Basic Automotive Maintenance. 
Social activities include skits, movie night, and field trips to bowling and Funplex (an 
indoor amusement park), etc. The program application lists all the topics and scheduled 


activities. A copy of the application is included in the appendix. 
Measurement & Instrumentation 


The writer conducted pre-course interviews and post-course interviews with each 
student and some of their relatives. The interview questions used were derived from Dr. 
Michael Quinn Patton’s seminal work Qualitative Research & Evaluation Methods. Dr. 
Patton is an award-winning organizational development and program evaluation 
consultant. He is the former President of the American Evaluation Association and 
former Director of the Minnesota Center for Social Research. The writer utilized Patton’s 
standardized questions with permission of the author. A copy of the consent is included 
in the appendix. 

The writer used a mixed method approach to evaluate program outcomes. The 


first method used was interview analysis. After the pre and post interviews were 
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completed, the writer analyzed the responses. The purpose of an interview analysis is to 
“document the experiences of individuals and then to look for the patterns that help 


1 The second method of evaluation 


provide an overview of the project and its impacts. 
was the use of pre and post-tests. The third method of evaluation used was experiential 
learning. The writer used data triangulation to establish validity. In other words, data was 
collected from three different stakeholders: students, staff and parents. 

The writer conducted the interviews by telephone and in person. The observations 
of each stakeholder were analyzed and charted on a matrix in order to identify patterns of 
change in attitude, feelings, skills, knowledge and behavior. The matrix represents a 
classification scheme used to identify different types of outcomes. The outcomes (change 
in skills, attitudes, feelings, behaviors and knowledge) are defined in the work of Dr. 
Patton.” 

The findings of the California Department of Education Research provided the 
following useful information: “Research strongly supports the need to foster young 
people’s emotional, spiritual, and social well-being, in addition to their academic 
success.”* The study confirmed the importance of increasing protective factors in the 


lives of youth. Protective factors are particular supports and opportunities that bolster the 


developmental needs of youth. The youth developmental needs have been identified as 


*Michael Quinn Patton, Qualitative Research and Evaluation Methods, 3rd ed. (Thousand Oaks, 
CA: Sage Publications, 2002), 525. 


*Ibid., 476-477. 


>California Safe and Healthy Kids Program Office, Duerr Evaluation Resources, West Ed. 
Resilience & Youth Development Module: Aggregated California Data, Fall ] 999-Spring 2002 (California 


Department of Education, 2002), 1. 
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their needs for safety, love, belonging, respect, identity, power, challenge, mastery and 
meaning. Protective factors should be available in different domains in a young person’s 
world: home, school, community as well as peer groups. Accordingly, the program and 


post course interviews were analyzed for indicators of the above developmental needs. 


CHAPTER FIVE 


FIELD EXPERIENCE 
Staff and Presenters 


The writer received a grant from her denomination in order to conduct the Life 
Skills Academy. With the grant, the writer was able to provide stipends to the staff, 
finance field trips, purchase snacks, and purchase graduations gifts. The writer selected a 
staff of eight individuals. The staff was comprised of the Program Director, Assistant 
Director, Clerical Assistant, two facilitators, a security guard, an Information Technology 
(IT) Director and a treasurer. All except the information technology director and treasurer 
received a stipend. The writer functioned in the role of Program Director. 

The writer also secured guest presenters for the program. The presenters included 
a substance abuse nurse, a real estate investor, a real estate agent, a medical doctor, 
nutrition major, a chef, a Zumba instructor and a mechanic. With the exception of the real 
estate agent and Zumba instructor, all of the presenters are members or regular attendees 
of the local church. The writer also recruited the Deputy Mayor of Montclair as the 
graduation speaker. The Deputy-Mayor awarded each graduate with a township 
Proclamation. All the guest presenters provided their services for free. 

It is important whenever possible to select individuals who have a positive history 
of working with youth. Adults prize information. However, youth have a different 


orientation. When working with young people, being able to connect with them and 


LV 
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forging bonds is paramount. Although the program was designed to benefit the students, 
students began showing true appreciation as they forged friendships with one another and 
camera to record the classes and took pictures with their cell phones. 

The staff members who had regular contact with the students had successfully 
completed a criminal background check. The Director, Assistant Director and facilitators 
learned the name of each student and used it throughout the program. The facilitators 
praised student participation by giving verbal praise and candy to students who answered 
questions, volunteered to read aloud and participated in class exercises. 

The parents agreed to pick up and drop off students to and from the church. 
However, there were many instances when parents were unavailable to transport the 
students. At those times, the staff used their own vehicles to pick up and drop off some of 
the students. The church van was used to transport youth to and from field trips. Staff 
also used their personal vehicles to transport students whenever the church van was 
unavailable. As the staff transported students, students and staff talked and became more 
acquainted with one another. As a rule, no staff member was permitted to be alone with a 
minor. Staff must be accompanied by another adult when with a minor or more than one 
student must be present when a facilitator was unaccompanied by another adult. 

One of the conditions of acceptance into the program was for parents and/or 
guardians to provide snacks for his or her youth. Only one or two parents complied. 
Students would come to class hungry. After approximately two weeks, the writer made 


arrangements with a deli to deliver boxed lunches for the remainder of the program. 


1a 5s 


Recruitment 


The writer developed an application. The application asked standard information 
(name, age, parental consent, etc.), conditions of acceptance and a calendar of topics. 
When developing the application, the writer sought a subtle way to find out the economic 
status of the applicant and his or her family. It may be embarrassing for parents to have to 
list their actual income. As a result, the wmiter included the following question: “Does 
your son or daughter qualify for free lunch?” Schools provide free lunch for 
economically disadvantaged students. If the parents answered yes, then the writer knew 
something of the applicant’s financial situation. Students who did not qualify for free 
lunch were also accepted into the program. 

The application was made available to the church’s youth Bible instructors, 
emailed to the local clergy associations and approved for posting by the Montclair Board 
of Education. The goal was to receive all applications and students selected a month prior 
to the beginning of the program. However, the writer had to extend the deadline to a 
week before the program. Parents waited until the last minute to fill out the application. 
The writer had to send repeated reminder emails every week a month prior to the 
program launch in order to receive a dozen applications. The selection process was 
simple. The program was designed for a dozen students, and a dozen applications were 
received. 

The classes were conducted in the evening from 6:00 P.M. to 9:00 P.M. The 
evening was chosen because most individuals are at work during the day. The 6:00 P.M. 
to 9:00 P.M. sessions provided less conflict with the schedule of the facilitators and 


presenters. Also, the timing offered students the opportunity to work during the day. Two 
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students exercised this option. For one, it was easy to do both. For the other, she was 
exhausted whenever she came to class. This may be why she was less engaged with the 
other students in the first couple of weeks in the program. However, that particular 
student proved to be one of the most reliable and dedicated students in the program. 

During the pre-course interviews, the students expressed excitement about having 
been accepted into the program. However, the post-course interviews reveal they were 
surprised to have enjoyed the program as much as they did. The writer suspects the 
graduation prize of the computer served as a powerful incentive for enrolling in the 
program. However, no mention was made about the computers during the post course 
interviews. In addition, graduates expressed a desire to fundraise for the program to 
continue another year. They also developed a Facebook page where graduates can 
maintain contact and post accounts of them using their life skills. 

The writer concludes that parents and adults love the concept of teaching youth 
life skills. Youth are interested, but appreciate the program most in retrospect. Therefore, 
churches that desire to implement this model must consider an incentive for enrollment 
and successful program completion. The incentive can be a computer, a monetary gift, or 
negotiate with local schools for the youth to receive some sort of credit for the 


experience. 
Locations 


The writer used the church fellowship hall to conduct the majority of the class 
sessions. Tables were set up in a U-shape. The students sat around the U-shape set up. 
The facilitators positioned themselves in the opening of the shape. An easel and flipchart 


was provided at the opening of the shape. In order to foster a sense of ownership in the 
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program, the students were responsible for setting up and breaking down the tables and 
chairs at the beginning and end of each class. 

The following topics were taught in the class setting: Strategies for Success, 
Substance Abuse Prevention, Goal Setting and Problem Solving, Communication Skills, 


Financial Literacy and Job Readiness. 
Seminars 


The first half of the program addressed the first domain of life skills education — 
Social Skills. The writer wrote the curriculum and the pre and posttest. Each session was 
designed to begin with an ice-breaker and end with a team building activity reinforcing 
that evening’s lesson. 

Tardiness was a recurring problem. About half of the students often arrived ten to 
thirty minutes late. It was difficult to start without all of the students present. Each 
student needed to participate in the ice-breaker activates because it facilitated group 
cohesion. Secondly, each session began with a pretest and ended with at posttest. In order 
for the pretest and posttest to have value the following cycle cannot be interrupted: 
pretest-lesson-posttest. If class began without all of the students present, some of them 
would miss the pretest. If that took place, then the posttest would have no value in 
helping to measure increase in knowledge. The tardiness often resulted in sacrificing the 
end of class team building activity in order to end on time. Group cohesion was achieved 
in the first half in the program primarily through: the ice-breakers, group exercises and by 
interspersed social outings. 

The most popular ice-breaker was the Sign-here activity. A group activity that 


received a lot of praise was the indoor obstacle course. The social outing that was the 
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greatest hit was the trip to Funplex. Funplex was the concluding session. Funplex is a 
type of indoor amusement park that offered laser tag, go-cart racing, video games, 
bumper cars, etc. The writer warned youth prior to the outing “not to zap the pastor!” 
Needless to say, the students took that as a challenge. As soon as the laser tag game 
began, the pastor was cornered and zapped repeatedly. 

The tardiness was a challenge to completing the material and challenging to group 
cohesion. However, other aspects of the program helped to offset the negative impact. 
There is another possible solution to the problem of tardiness. Students rarely have their 
own form of transportation. They must depend on the availability and willingness of 
adults. The students often expressed an eagerness to come to class, but sometimes dealt 
with last minute cancelation of their rides. In order to combat tardiness, the writer 


recommends securing a transportation service that will pick up and return students home. 


Maintaining Interest 


It can be challenging to teach social skills topics in a way that will maintain the 
interest of youth. Students appreciated the use of movie clips, playing the role of teacher, 
and when the facilitators demonstrated a certain level of charisma. The curriculum is 
designed to allow facilitators to use their own creativity in implementing the lessons. 
That is another benefit of having a pretest and posttest. When time is running out, or the 
facilitator thinks of an alternate activity he or she believes will drive home the lesson, the 
facilitator can focus on the questions of the pretest and posttest as the minimum. As long 
as the facilitator has adequately covered the answers to those questions, he or she is free 
to use their own creativity. The writer did this and introduced movie clips and You Tube 


clips during the lessons. 


Liz 


It is also important to consider the learning pace of each student. The students 
ranged in ages from fifteen to Eighteen. Some students grasp concepts more readily than 
others. Sometimes the facilitator would have to slow down the pace of instruction for 
those who in their opinion needed slaboraion, That being said, the posttest scores still 


averaged a fifty-nine percent increase. 
Labs 


The latter half of the Life Skills Academy consisted of Labs. The writer wrote the 
pretest and posttest for every session. When a guest presenter conducted a workshop, 
they used the pretest and posttest as a guide for what to teach. 

Students dressed for and conducted mock job interviews. The interviews were 
recorded and the facilitators offered feedback to each student on their performance. The 
church owns the house located next to it. It is referred to as the “annex.” The annex 
driveway was used to practice changing a tire. The driveway was chosen by the mechanic 
as an adequate location to teach the exercise. First, the students learned about the fluids 
that help keep a car running well. The presenter brought actual samples in their original 
bottles. Then, the class was taken outside. The students were divided into pairs in order to 
change a tire. Most of the students were women. They had to come out of their comfort 
zone in order to change a tire. The students reported they were initially hesitant but 
afterwards felt an increased sense of self-confidence after changing the tire. 

The medical doctor showed a PowerPoint presentation about Sexually 
Transmitted Diseases and the importance of abstinence. The pictures were graphic. The 
students expressed disgust at the site of symptoms of disease. It reinforced a commitment 


to abstinence. The Zumba instructor conducted a one-hour aerobics session. The students 
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enjoyed the activity. The boys in the class were at first resistant to participating. 
However, the assistant director encouraged them to get involved and they did. 

The realtor was also well received. Each student was given a workbook of questions 
to ask concerning renting an apartment. The realtor selected a nearby apartment. The staff 
transported students to the location. The realtor was waiting for their arrival. He allowed 
them to walk through the apartment and then fielded their questions. The students also 
went scavenger grocery shopping to price items they would need in their first apartment. 

The cooking and etiquette class was also another popular session. Each student 
made a turkey loaf and a vegetable stuffed chicken dish. This session had the most 
intense preparation. The assistant director had to purchase a lot of ingredients. The chef 
arrived two hours early in order to have a sample of each meal already cooked. He also 
prepped the kitchen and the dining area. In the dining area he set up a mixing bowl, 
plastic aprons and latex gloves for each student. In the center of the table he set bowls 
with ingredient for the students to share. He also provided each student the recipe for 
each dish. The students mixed turkey meat with their hands, cracked eggs and seasoned 
meat. 

After preparing the meal, the table was cleared for dinner. The students were 
taught a mnemonic on how to set the table. After the instruction, each student was asked 
to tum away from the table. Their table setting was modified. The students then turned 
around again and had to correct all they saw was wrong. All of the students, except one, 
were able to immediately identify all the errors and corrected them in a matter of minutes. 
The one who did not immediately identify all the errors had missed the fact her knife was 


facing the wrong direction. After being told she was 98 percent correct, she recognized 
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that error and corrected it. Afterwards, the chef and one of the facilitators role-played a 
dinner date. They demonstrated courtesy and proper table manners. The students then ate 


the meal they helped to prepare. 
Graduation 


Four students volunteered to create a video documentary of the program. They 
came in before class and on days there were no scheduled classes. They ingested the 
footage into the writer’s computer. They wrote a script and selected which scenes to 
show. Only one of the four students had training in video editing. For the others, the 
writer conducted a video production workshop. The four volunteers used Studio Pinnacle 
software and completed the entire video in four days. The documentary was burned to a 
DVD and played at graduation. The video was very well received. 

Parents, friends of the students, and the local church community, attended the 
graduation. The Deputy-Mayor provided the graduation speech. She awarded each 
student a Proclamation from the township. She also signed their graduation certificates. 
After the video and the speech, the students were awarded a brand new computer, printer 
and speakers. Currently, the graduates are planning fundraisers in order to finance the 


Life Skills Academy for the summer of 2012. 


Data Collection and Analysis 


Qualitative Research Criteria 


The results of the Life Skills Academy program were measured against the 
criteria of credibility, transferability, dependability, and confirmability. Credibility is 


established from the perspective of the participants. The post course interviews confirmed 
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that the youth found the program credible. An example of this corroboration is found in a 
statement made by student S6: 


Interviewer: Is there anything you would like to tell me about life skills Academy 
that I didn’t ask about? 


Interviewee. S6: I can’t really think of anything. I just think it was a good idea 

that you guys thought of this program that kids especially around this age [S6 is 

15] can be taught about stuff like this, cause not, you won’t find it anywhere else. 

There’s not a lot of people who would actually sit there and tell you that “O when 

you move, you’re gonna need this such and such money, when you’re making a 

resume you have to do such and such thing.” School teaches you some of it. But, 

half of the stuff that we learned [LSA lessons], you’re not gonna learn it like that. 

That’s stuff that your parents or you have to go and research it yourself. So I think 

it was a good idea that you guys thought about especially this age group to do the 

program with. 

The next criterion to be met is transferability. Transferability establishes that the 
program can work in a different context. The responses to question five were helpful in 
this regard. Students were asked “What is it about Life Skills Academy that makes it have 
the effect that it has?” Students cited specific aspects of the program: 67% of the 
responses related to program topics, 33% to instructional strategies (experiential 
learning), and 33% to the instructors. Other elements of the program that were cited as 
effective include the class size and the loving and open arm environment. The above are 
elements that are transferable to different contexts. 

The criterion of the dependability is established by accounting for any unexpected 
factors that needed to be addressed to make the program work. As stated above, tardiness 
was an issue. The problem was addressed by staff helping out in providing transportation 
for some of the students. Also, students often came to class hungry or coming in late 


because they had to eat. In response, the writer contracted a caterer to deliver boxed 


lunches for the sessions. 
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It is also important for presenters to make adequate eye contact with students and 
not be tied to the written material. Presenters were usually prepared to teach. However, 
occasionally they were not as prepared as they could have been. Although this was not 
the norm, when it did happen, the presentation became one-dimensional and students 
were less engaged. Program directors should work closely with facilitators to ensure they 
receive any and all materials in adequate time for class preparation. Furthermore, the 
class in comprised of individuals with differing learning curves. Facilitators can help 
ensure that learning is being accomplished by grading the pretest and posttest before the 
next session. Facilitators should also take time to review the previous lesson and posttest 
to ensure students comprehend the material. 

The final criterion to be met is confirmability. Confirmability refers to the degree 
to which others can corroborate the results. To meet this criterion, the writer used data 
triangulation. Three focus groups of various stakeholders were interviewed. All three 
stakeholders observed the outcomes of change in skill, attitude, feelings and behavior 


Furthermore, interview responses are made available in the appendix. 


CHAPTER SIX 
REFELCTIONS, SUMMARY AND CONCLUSION 


The Bible teaches that humans are multidimensional beings. For example, the 
synoptic gospels direct their listeners to love God with all their heart, strength, soul and 
mind. Resiliency research has produced similar conclusions about human nature. 
Consider its definition of youth development. “Youth development is defined as the 
process of promoting the social, emotional, physical, moral, cognitive, and spiritual 
development of young people through meeting their needs for safety, love, belonging, 
respect, identity, power, challenge, mastery, and meaning.”’ Accordingly, in order to 
promote healthy youth development, a comprehensive approach is required that addresses 
these developmental needs. 

Unfortunately, due to the recent economic climate, New Jersey public schools 
have had to eliminate enrichment programs for students. The focus of many schools is to 
improve academic achievement. However, research has shown there is a relationship 
between healthy behaviors and academic success.” The implication for schools is that it is 
not sufficient to focus on cognitive development alone. Parents should also be active in 


searching for programs to complement their child’s academic education. The writer 


‘California Healthy Kids Survey, “Resiliency and Youth Development” http://chks.wested.org 
/asing_results/resilience (accessed November 17, 2011). 


“Ibid. 
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believes the church cari help fill the void created by budget cuts by providing quality 
youth programming. 

The Life Skills Academy was designed to promote positive youth development. 
Students who matriculated through the program were expected to experience a change in 
skill, attitude, feelings, behavior and knowledge. Pre-course interviews were conducted 
with the students and a few parents. Post course interviews were conducted with three 
stakeholders. Three focus groups were interviewed: graduates, staff and relatives of the 
students. Three separate focus groups were selected in order to meet the criteria of data 
triangulation. The writer then created a matrix to plot the observations relative to the 
domains of skill, attitude, feelings, and behavior. The change in knowledge was measured 
with a pre-test and posttest from each class session. For the Basic Automotive Lab and 
the Cooking and Etiquette Lab, the youth were graded by their ability to perform the 
skills taught. These activities were recorded on videotape. The average increase between 
pretest and posttest scores was 59%. 

The youth also demonstrated changes in skill, attitude, feelings and behaviors. 
These changes were attested to by the testimonies of youth, and the observations of the 
staff and relatives (Appendix O). Furthermore, the post course nilewiews were analyzed 
for signs of developmental assets experienced by the students during the program. After 
careful review, the writer identified patterns of experiences associated with some 
developmental needs. The most prominent developmental needs experienced during the 
program were safety, belonging and mastery (Appendix L). 

In conclusion, the writer sought to produce a quality youth program. The program 


was to produce a change in skill, attitude, feelings, behavior and knowledge in its 
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participants. The program was also to reinforce developmental assets in youth. The data 


collected shows that the above goals were successfully accomplished. 


Project Modifications 


As mentioned above, there are a few key recommendations the writer suggests for 
institutions that desire to implement the Life Skills Academy. Students typically desire to 
work during the summer months. Remember to have an incentive for enrolling in the 
program. The incentive can be a computer, a monetary gift or negotiate with a school to 
give them credit for completing the course. Whenever possible, provide transportation for 
the participants. Provide food for the students. Make sure presenters have all materials 
they need for their session well in advance of their presentation date. Review test scores 
before moving on to the next lesson. Be patient. Students will become more engaged as 


the program progresses. 
Project Impact 


The impact of the Life Skills Academy is best observed in the testimonies of both 
the students and their relatives. The writer hopes that the Life Skills Academy can serve 
as a model for churches that would like to positively impact their community. The mother 


of one student reported: 


I notice that the Life Skills Academy put her in a mind set and [she is] always 
looking forward and trying to progress... what has affected her has affected me. 
Now I am trying to stay on the ball ahead of her. And I notice, she has to bein a 
leadership role Pastor. Cause if she’s not, she’s not herself and she’s at a point 
where it’s time, it’s time. She’s moving on. I saw that in myself when I was her 


” 


age. 
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The grandmother of another student reported this powerful testimony: 


About the cooking thing, she doesn’t usually cook. It’s probably a subconscious 
taboo to her because when she was three months old she was burned very badly in 
the kitchen, but that night when you guys cooked and I came to pick her up I was 
turning the car around and she must have thought I was leaving. She jumped on 
the car and just kept telling me—I appreciate all you do for me...and cooking 
night. I am so impressed with the program. It was so put together....well put 
together—She went kicking and screaming at the beginning “Why do I have to 
go, I already learned this stuff.” I have managed property for years-But when you 
guys did a tour of housing---seeing it for herself, reinforced the information I have 
been trying to tell her. She changed the tire of a car! Every time she came back 
home, she did it after working all day----as a parent as much as I thought I 
covered, literature to reference--still, everyday she shared a new thing that she 
learned. My co-worker had to hear this every day when I would tell her about the 
program... .It was good just to watch her grow, she has had a rough couple of 
years. I have watched her come and go. She has broken barriers---she will be the 
first to go to college-people say I do a good job. But its people like yourself and 
joins in to help [begins to cry] 


The chef who conducted the cooking class took two days off of work to prepare 
for his presentation. He had been visiting our church for years. Since participating in the 
Life Skills Academy, he is now preparing to become a baptized member of the church! 
The writer continues to be impressed with the unexpected blessings and impact the 
program has had on all who participated. 

By the end of the program, students did not want the program to end. They 
learned new competencies and formed bonds with their peers and staff. It is important for 
churches to be conscientious about maintaining contact with graduates and their families 
after the program is completed. The bonds formed should not be left to grow cold. The 
writer was most impacted by the appreciation of the graduates’ relatives and the 
determination for the graduates to work to ensure the program continues next year. 

This experience was also helpful in that is demonstrated that churches can make a 


significant impact in the lives of youth by contributing to their developmental needs. 
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Many churches may not have the resources to establish long-term programs monitoring 
and responding to troubled youth. However, it may be helpful to consider the old adage, 
“An ounce of prevention is better than a pound of cure.” In other words, further 
consideration should be given to programs or ministry models that facilitate factors 
proven to produce long-term results. In the case of the Life Skills Academy, resiliency 
and protective factors research played a vital role in program design. The writer hopes 
that the Life Skills Academy ministry model can help advance the case for prevention 


and resiliency in youth. 
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40 Developmental Assets* 
External Assets 


SUPPORT 


1. 
2: 


ae 


Family Support-Family provides high levels of love and support 

Positive Family Communication-Young person and her or his parent(s) 
communicate positively, and young person is willing to seek advice and counsel 
from parent(s). 

Other Adult Relationships- Young person receives support from three or more 
nonparent adults, 

Caring Neighborhood-Young person experiences caring neighbors. 

Caring School Climate-School provides a caring, encouraging environment. 
Parent Involvement in Schooling-Parent(s) are actively involved in helping young 
person succeed in school. 


EMPOWERMENT 


i 


10. 


Community Values Youth-Young person perceives that adults in the community 
value youth. 

Youth as Resources- Young people are given useful roles in the community. 
Service to Others-Young person serves in the community one hour or more 
per week. 

Safety- Young person feels safe at home, at school, and in the neighborhood. 


BOUNDARIES AND EXPECTATIONS 


11. 


12. 
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14. 


15. 
16. 


Family Boundaries-Family has clear rules and consequences and monitors the 
young person’s whereabouts. 

School Boundaries-School provides clear rules and consequences. 
Neighborhood Boundaries-Neighbors take responsibility for monitoring young 
people’s behavior 

Adult Role Models-Parent(s) and other adults model positive, responsible 
behavior. 

Positive Peer Influence-Young person’s best friends model responsible behavior. 
High Expectations-Both parent(s) and teachers encourage the young person to do 
well. 


CONSTRUCTIVE USE OF TIME 


17. 


18. 


19. 


Creative Activities- Young person spends three or more hours per week in lessons 
or practice in music, theater or other arts. 

Youth Programs-Young person spends three or more hours a week in sports, 
clubs, or organizations at school and/or in the community. 

Religious Community- Young Person spends three or more hours per week 
in activities in a religious institution. 


128 


20. Time at Home-Young person is out with friends “with nothing special to do” two 
or fewer nights per week. 


Internal Assets 


COMMITMENT TO LEARNING 
21. Achievement Motivation-Y oung person is motivated to do well in school. 


22. School Engagement-Y oung person is actively engaged in learning. 

23. Homework-Young person reports doing at least one hour of homework every 
school day. 

24. Bonding to School-Young person cares about her or his school. 

25. Reading for Pleasure-Y oung person reads for pleasure three or more hours per 
week. 


POSITIVE VALUES 


26. Caring-Young person places high value on helping other people. 

27. Equity and Social Justice-Young person places high value on promoting equality 
and reducing hunger and poverty. 

28. Integrity- Young person acts on convictions and stands up for her or his beliefs. 

29. Honesty-Young person tells the truth even when it is not easy. 

30. Responsibility- Young person accepts and takes personal responsibility. 

31. Restraint- Young person believes it is important not to be sexually active or to use 
alcohol or other drugs. 


SOCIAL COMPETENCIES 

32. Planning and Decision Making-Young person knows how to plan ahead and make 
choices. 

33. Interpersonal Competence-Young person has empathy, sensitivity, and friendship 
skills. 

34. Cultural Competence-Y oung person has knowledge of and comfort with people of 
different cultural/racial/ethnic backgrounds. 

35. Resistance Skills-Y oung person can resist negative peer pressure and dangerous 
situations. 

36. Peaceful Conflict Resolution-Young person seeks to resolve conflict nonviolently. 


POSITIVE IDENTITY 
37. Personal Power-Young person feels he or she has control over “things that happen 
to me.” 
38. Self-Esteem-Young person reports having a high self-esteem. 
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39. Sense of Purpose- Young person reports that “my life has a purpose.” 
40. Positive View of Personal Future-Young person is optimistic about her or his 
personal future. 


*The underlined items are assets that intersect with Life Skills Academy program 
implementation and curriculum. 
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STEP ONE: 


STEP TWO: 


STEP THREE: 


STEP FOUR: 


STEP FIVE: 
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WORKSHOP TEMPLATE 


Establish Inclusion. [Participants feel respected-creating a safe 
environment and help establish a sense of cohesion and self- 
determination (Fleming, 1997)] 


Collaborative Learning. [Participants work in groups and begin 
to feel connected (Fleming 1997)] For example: Ice-Breaker 


Developing Attitude. [Personal relevance is a key ingredient in 
developing a positive attitude at the outset of the workshop. 
Relevance leads to interest, the emotional nutrient for a positive 
attitude towards learning pg.25] 


Enhancing Meaning. [Meaning is created by workshop 
participants as they engage themselves in challenging activities 
(pg. 26). Activities include analyzing case studies, assign a 
problem solving scenario, simulation/role play, an activity where 
something is constructed] 


Engendering Competence. [Affirm the participants have 
effectively learned something they value and find authentic to the 
real world. Some methods used are performance assessment, 
feedback from other participants and facilitator/presenter, and 
action plan developed of how participants will apply the day’s 
learning. | 
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LIFE CENTERED CAREER EDUCATION 


Domain: Daily Living Skills 


J. Managing Personal Finances 

1. Count money & make correct change 
2. Make responsible expenditures 

3. Keep basic financial records 

4. Calculate & pay taxes 

5. Use credit responsibly 

6. Use banking services 


3. Caring for Personal Need 

12. Demonstrate knowledge of physical fitness, 
nutrition, & weight 

13. Exhibit proper grooming & hygiene. 

14. Dress appropriately 

15. Demonstrate knowledge of common illness, 
prevention & treatment 


16. Practice personal safety. 


5. Buying, Preparing, and Consuming Food 
20. Purchase food 

21. Clean food preparation areas 

22. Store food 

23. Prepare means 

24. Demonstrate appropriate eating habits 


25.Plan/eat balanced meals 


2. Selecting and Managing a Household 
7. Maintain home exterior/interior 

8. Use basic appliances and tools 

9. Select adequate housing 

10. Set up household 


11. Maintain home grounds. 


4. Raising Children & 
Meeting Marriage Responsibilities 


17. Demonstrate physical care for raising children 
18. Know psychological aspects of raising children 


19. Demonstrate marriage responsibilities 


6. Buying and Caring for Clothing 
26. Wash/clean clothing 

27. Purchase clothing. 

28. Iron, mend & store clothing 


7. Exhibiting Responsible Citizenship 

29. Demonstrate knowledge of civil rights and responsibilities. 
30. Know nature of local, state, & federal governments 

31. Demonstrate knowledge of the law & ability to follow the law 


32. Demonstrate knowledge of citizen rights & responsibilities 


8. Utilizing Recreational Facilities and Engaging in Leisure 
33. Demonstrate knowledge of available community resources 
34. choose & plan activities 

35. Demonstrate knowledge of the value of recreation 

36. engage in group & individual activities 


37. Plan vacation time 


9. Getting Around the Community 
38. Demonstrate knowledge of traffic rules & safety 


39. demonstrate knowledge & use of various means of transportation 


40. Find way around the community 


41. Drive a car 
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Domain: Personal-Social Skills 


10. Achieving Self-Awareness 11. Acquiring Self-Confidence 


42. Identify physical & psychological needs 46. Express feelings of self-worth 

43. Identify interests & abilities 47. Describe others’ perception of self 
44. Identify emotions 48. Accept & give praise 

45. Demonstrate knowledge of physical self 49. accept & give criticism 


50. Develop confidence in oneself 


12. Achieving Socially Responsible Behavior 13. Maintaining Good Interpersonal Skills 


51. Develop respect for the rights & properties of others 56. Demonstrate listening & responding skills 


52. recognize authority & follow instructions 57. Establish & maintain close relationships 


53. Demonstrate appropriate behavior in public areas 58. make & maintain friendships 
54. Know important character traits 


55. Recognize personal roles 


14. Achieving Independence 13. Making Adequate Decisions 

59. Strive toward self-actualization 62. Locate & utilize sources of assistance 
60. Demonstrate self-organization 63. Anticipate consequences. 

61. Demonstrate awareness 64. Develop & evaluate alternatives 


65. Recognize nature of a problem 


16. Communicating with other 
67. recognize & respond to emergency situations 
68. Communicate with understanding 


69. Know subtleties of communication 
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Domain: Occupational Guidance and Preparation 


17. Knowing & Exploring Occupational Possibilities. 


70. Identify remunerative aspects of work 
ae 
72. 
Ts 
TA. 
7D: 


Locate sources of occupatnl. & training info. 
Identify personal values met through work 
Identify societal values met through work 
Classify jobs into occupatnl. categories. 


Investigate local occupat. & training opportunities 


19. 
81. 
82. 
83. 
84. 
85. 
86. 
87. 


Exhibiting App. Work Habits & Behavior 
Follow directions and observe regulations 
Recognize importance of attendance & punctuality 
Recognize importance of supervision. 
Demonstrate knowledge of occupatnl. safety 
Work with others 

Meet demands of quality work 

Work at a satisfactory rate 


ai. 
94. 
95. 
96. 
97. 


Exhibiting Sufficient Physical-Manual Skills 
demonstrate stamina & endurance 

Demonstrate satisfactory balance & coordination 
Demon-strate manual dexterity 


Demonstrate sensory discrimination 


22. Obtaining Specific Occupatnl Skills 


18. Selecting & Planning 
Occupational Choices 


76. Make realistic occupational Choices 


77. Identify requirements of appropriate & 
available jobs 


78. Identify occupational aptitudes 
79. Identify major occupational interests 


80. Identify major occupational needs 


20. Seeking, Securing, & Maintaining Employment. 
88. Search for a job 

89. Apply for a job 

90. Interview for a job 


91. Know how to maintain post-school occupational 
adjustment 


92. Demo. knowledge of competitive standards 
93. Know how to adjust to changes in employment 


There are no specific subcompetencies, as they depend upon occupation-specific skills. 
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CARING RELATIONSHIPS: ADULTS IN SCHOOL 


items: At my school, there is a teacher or some other adult... (B6) who reaily cares about 
me, (B8) who notices when I’m not there; (B10) who listens to me when I have something to 
Say. 


~ 


A caring relationship with a teacher is perhaps the most powerful motivator for academic 
success. Meeting academic standards, therefore, requires that schools put relationships at the 
heart of schooling. As Nel Noddings (1998) articulates below: 


At a time when the traditional structures of caring have deteriorated, schools 
must be places where teachers and students live together, talk with each 
other, take delight in each other’s company. My guess is that when schools 
focus on what really matters in life, the cognitive ends we now pursue so 
painfully and artificially will be achieved somewhat more naturally... It is 
obvious that children will work harder and do things—even odd things like 
adding fractions—for people they love and trust. 


In longitudinal and ethnographic studies, youth of all ages continually state that what they 
want is a teacher who cares. Stanford University’s Center for Research on the Context of 
Secondary School Teaching (Phelan, et al., 1992) found in a study of adolescents that, “The 
number of student references to wanting caring teachers is so great that we believe it speaks 
to the quiet desperation and loneliness of many adolescents in today’s society.” 


Positive health and academic outcomes resulting from caring relationships have been 
identified in the Big Brothers/Big Sisters (Tierney et al., 1995) mentoring evaluation. In 
addition, the National Longitudinal Study of Adolescent Health found that students who felt 
cared for by their teachers and connected to their school were far less likely to be involved in 
all health risk behaviors, including alcohol, tobacco, drug use and violence. Compelled by 
these results, the U.S. Secretary of Education Richard Riley has stated that, “The number one 
priority of schools should be making sure that every student is connected to a caring adult in 
the school.” 

Ifa small percentage of students scored High in the asset of perceived caring from adults in 
their school, then schools need to take a deeper look at their culture and climate (see Table 
1). A High score on caring adults in the school may mean that teachers and other adults in 
the school are receiving great care and support themselves. School staff naturally care for 
others when they feel cared for themselves. Supporting teachers and school personnel who 
have frequent contact with students is instrumental in fostering caring teacher-student 
relationships. 


HIGH EXPECTATIONS: ADULTS IN SCHOOL 


Items: At my school, there is a teacher or some other adult... (B7) who tells me when I do a 
good job; (B9) who always wants me to do my best; (B11) who believes that I will be a 
SUCCESS. 
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Perhaps more than any other variable, low expectations on the part of school staff have been 
correlated with poor student academic outcomes and vice versa: high expectations—with the 
support necessary to meet them—directly relate to positive academic outcomes. 


Research has indicated that schools which establish high expectations for all youth—and give 
them the support necessary to achieve them—have high rates of academic success. These 
schools also have lower rates of problem behaviors such as dropping out, alcohol and other 
drug abuse, teen pregnancy, and delinquency than other schools. Conveying positive and 
high expectations in a classroom and school environment occurs at several levels. The most 
obvious and powerful is at the belief level, where the teacher and other school staff 
communicate the message that the student has everything he or she needs to be successful. 
Through relationships that convey this deep belief, students can learn to believe in 
themselves and in their futures. They develop the critical resilience traits of self-efficacy, 
self-awareness, and goals and aspirations. 


Schools also communicate expectations in the way they are structured and organized. The 
curriculum that supports resilience respects the way humans learn. Such a curriculum is 
thematic, experiential, challenging, comprehensive, and inclusive of multiple intelligences 
and multiple perspectives—especially those of silenced groups. Instruction that supports 
resilience focuses on a broad range of learning styles; builds from perceptions of student 
strengths, interests, and experience; and, is participatory and facilitative, creating ongoing 
opportunities for self-reflection, critical inquiry problem solving, and dialogue. Grouping 
practices that support resilience promote heterogeneity and inclusion, cooperation, shared 
responsibility, and a sense of belonging. And, lastly, assessment that supports resilience 
focuses on multiple intelligences, utilizes authentic assessments, and fosters self-reflection. 
Through these organizational structures and practices, students can learn the other critical 
resilience traits of cooperation and communication, empathy, and problem solving. 


MEANINGFUL PARTICIPATION: IN THE SCHOOL 


Items: At school... (B13) I do interesting activities; (B14) I help decide things like class 
activities or rules; (B15) I do things that make a difference. 


Perhaps the most challenging area for schools is increasing the opportunities for students to 
be contributing members of the school community. Michael Rutter’s seminal school 
effectiveness research identified that in schools with low levels of delinquency and school 
failure, “Students were given a lot of responsibility. They participated very actively in all 
sorts of things that went on in the school; they were treated as responsible people and they 
reacted accordingly.” Similarly, student-driven learning (having the power to plan your 
activities }—even at age 3 and 4—was identified as the critical factor discriminating 20 years 
later between adults who had avoided poverty, teen pregnancy, and drug abuse, had 
graduated from high school, were more likely to own their home, and were more likely to 
volunteer (Weikart & Schweinhart, 1997). 


Giving youth opportunities to participate in meaningful activities and roles in the classroom 
and school community helps engage their intrinsic motivation and innate ability to learn. This 
process does not require yet another program. It does require teachers to relinquish their role 
as “sage on the stage” and become a “guide on the side.” Teachers and school staff must 
willingly share power with students and base their activities on reciprocity and collaboration 
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instead of control and competition. In other words, the classroom and school must become a 
democratic community. 


Ignoring students’ needs to have some power, control, and a sense of belonging usually 
results in students disconnecting from the school—a disconnection that the National 
Longitudinal Study of Adolescent Health has found plays a significant role in students’ 
involvement in problem behaviors. 
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External Assets and Strategies 
*adapted from external asset strategy tables of RYDM. 


| Asset 


Strategies 


Caring 
Relationships 


- Establish rewards or acknowledgements for positive behavior 

- Make personal contacts with students every day-say hello, smile 

- Learn student names 

- Use team building activities 

- Use team teaching 

- Reduce facilitator-student ratio 

- Invite guest presenters, work one on one with students bringing 
adults in close relationship with youth 


High 
Expectations 


- Give students encouraging messages like, “You can make it; You 
have everything it takes to achieve your dreams; I’Il be there for 
you” 

- Facilitators model the language of success to all students-““When 
you graduate.., When you go to college..., When you get your own 
apariment 

- Focus on curriculum that is thematic, experiential, challenging, 
comprehensive, and inclusive of multiple perspectives 

- Focus on instruction using range of learning styles and multiple 
intelligences. Build on student strengths, interest, and 
experiences, and that is participatory and facilitative 

- Group students in heterogeneous manner promoting sense of 
belonging and shared responsibilities 

- Focus student assessment on multiple intelligences, foster self- 
reflection 

- Invite local press to see and report on the good work students are 
doing in their service learning or other ventures 


Meaningful 
Participation 


- Give students more opportunities to respond to questions 

- Ask students their opinions on issues and classroom problems 
- Give students a choice of assignments 

- Have students create classroom governing rules 


- Make learning hands-on 


- Use participatory evaluation strategies 

- Create lots of opportunities for creative expression through 
the arts-art, music, drama, writing, storytelling 

- Use corporative learning 

- Use adventure learning 

- Use project-based learning 
Provide Community Service Learning | 


Use experiential learning 
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HISTORICAL CONTEXT 
OF THE SOCIAL GOSPEL LIFECYCLE 


APPENDIX G 


PIONEERING AGENCIES 
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AGENCIES THAT PIONEERED YOUTH MINISTRY IN AMERICA: 
PARACHURCH AGENCIES’ 


Young Men's Began in Enland 1844 
Temporance Societies Established in US. 
1851 
Launched Muscular 


Christianity Movement 
in 1870s 


initially catered to 
young businessment 


Began in England with 
Robert Raikes in 1780 


Popular in US. in late 
1700s.-present 


Singing Schools 
Young People's 
Missionary Societies $ 


Popular in 18305 & 
1840s 


S CHRISTIAN 


Functioned as defacto 
educational system in 
U.S. for many youth 
since Public Schools 
were not established 
until} 1875 


ASSOCIATION 


= 
© 
0 
= 
e 
5) 
— 
<C 
Q 
= 
2 
Wy 


GRASSROOTS MOVEMENTS 


YOUNG MEN 


Young Women's 
Christian Assoc. 
established 1858 


*Mark H. Senter III, When God Shows Up: A History of Protestant Youth Ministry in America 
(Grand Rapids, MI: Baker Academich, 2010), 99-128, 
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OUTLINE OF PROVERBS 


I The Book of Solomon (1:1-24:34) 


1, 


Title (1:1) 


2. Prologue (1:2—7) 


3 


Main Text, Discourse Form (1:8-9:18) 
(1) First Exhortation (1:8-19) 
(2) First Appeal of Wisdom (1:20-33) 
(3) Second Exhortation (2:1-22) 
The Protasis (2:14) 
The Apodosis (2:5—11) 
The Two Tempters (2:12~19) 
Concluding Summation (2:20-22) 
(4) The Third Exhortation (3:1—35) 
Opening Parental Appeal (3:14) 
True Piety (3:5—12) 
A Hymn to Wisdom (3:13-18) 
Wisdom and Creation (3:19-20) 
A Second Parental Appeal (3:21—26) 
Four Prohibitions against Infidelity (3:27-30) 
A Prohibition against Criminal Behavior (3:31-35) 
(5) The Fourth Exhortation: A Father’s Plea (4:1-27) 
First Appeal (4:1-9) 
Second Appeal (4:10-19) 
Third Appeal (4:20-27) 
(6) The Fifth Exhortation (5:1-23) 
First Strophe (5: 1-6) 
Second Strophe (5:7—14) 
Third Strophe (5:15—-19) 
Fourth Strophe (5:20-23) 
(7) Four Teachings (6:1-19) 
Legal Entanglements (6: 1-5) 
Laziness (6:6—11) 
The Conspirator (6:12—15) 
Israel’s Seven Deadly Sins (6:16-19) 
(8) The Sixth Exhortation (6:20-35) 
(9) The Seventh Exhortation (7:1-27) 
The Paternal Appeal (7:1-5) 
A Sad Example (7:6—23) 
A Concluding Appeal (7:24-27) 
(10) Second Appeal of Wisdom (8:1-36) 
First Strophe (8:1-3) 
Second Strophe (8:4-11) 
Third Strophe (8:12-16) 
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Fourth Strophe (8:17—21) 

Fifth Strophe (8:22-31) 

Sixth Strophe (8:32-36) 

Excursus: The Person of Wisdom in Proverbs 8 

(11) The Two Appeals (9: 1-18) 

Woman Wisdom’s Appeal (9:1—12) 
Woman Folly’s Appeal (9:13-18) 
. Main Text, Proverb Form (10:1-24:22) 
(1) Subheading (10:1a) 

(2) A Diligent Son and a Lazy Son (10:1b-5) 

(3) The Mouth of the Wicked (10:6-11) 

(4) Seven-Proverb Collection (10: 12-18) 

(5) On the Tongue, Personal Security, and Laziness.(10: 19-32) 
Three-Proverb Collection (10:19-21) 
Four-Proverb Collection (10:22~25) 

Single Proverb (10:26) 
Four-Proverb Collection (10:27-30) 
Two-Proverb Collection (10:31-32) 

(6) What the Lord Abhors (11:1-21) 

Moral Integrity and God’s Judgment (11:1-4) 
Salvation for the Righteous (11:5-6) 

Death of a Sinner (11:7-8) 

Destructive Lips (11:9-13) 

National and Personal Prudence (11:14—15) 
Kindness and Cruelty (11:16~—17) 

The Wages of Sin and Righteousness (11:18—19) 
Divine Judgment (11:20-21) 

(7) Beauty without Discretion (11:22) 

(8) Generosity and Selfishness (11:23-27) 

(9) The Source of Life (11:28-12:4) 


(10) Plans and Schemes (12:5~7) 

(11) Earned Respect (12:8) 

(12) On Providing for One’s Needs (12:9~11) 
(13) On Fruit and Snares (12:12-14) 

(14) Able to Take Advice (12:15) 

(15) The Use and Abuse of Words (12:16-22) 
(16) A Wholesome Life (12:23-28) 

(17) The Use of the Mouth (13:1-4) 

(8) Action and Reaction (13:5—6) 

(19) The Ambiguity of Riches (13:7—11) 

(20) A Hope Fulfilled (13:12-19) 

(21) Choice Companions (13:20-21) 

(22) Provision for the Family (13:22-25) 

(23) Self-protective and Self-destructive Behavior (14:1-3) 
(24) A Worthwhile Investment (14:4) 


(25) Look Who’s Talking (14:5—7) 


(26) 
(27) 
(28) 
(29) 
(30) 
G1) 
G32) 
(33) 
(34) 
(35) 


(36) 
(37) 
(38) 
(39) 
(40) 
(41) 
(42) 
(43) 


(44) 
(45) 
(46) 
(47) 
(48) 
(49) 
(50) 
(51) 
(52) 
(53) 
(54) 


Appearance and Reality (14:8—15) 
A Patient Spirit (14:16-17) 
A Crown of Wisdom, A Wreath of Folly (14:18-24) 
An Honest Witness (14:25) 
The Fear of the Lord (14:26-27) 
National Security (14:28-35) 
Two Collections (15:1—16:8) 
Three Collections (16:9-17:1) 
Remarks on Behavior (17:2-8) 
Four Conjoined Collections (17:9-26) 
The Social and Antisocial (17:9-13) 
Quick to Quarrel (17:14-19) 
Heart and Family (17:20-22) 
Justice and Family (17:23-26) 
Appropriate Use of Words (17:27-18:4) 
Further Comments on Listening to Evil Talk (18:5-8) 
Security (18:9-12) 
Two Proverbs (18:13-14) 
Justice and the Courts (18:15-19) 
The Power of Words (18:20-21) 
Diverse Teachings (18:22—20:4) 
Various Proverbs (20:5—21:8) 
Discernment and Integrity (20:5-12) 
Various Proverbs (20:13-21) 
Dealing with the King and with the Lord (20:22-21:3) 
The Devices and the Decline of the Wicked (21:4-8) 
Under One Roof (21:9-19) 
Rewards for Doing Right (21:20-22) 
A Mouth in and out of Control (21:23-24) 
The Sluggard’s Craving (21:25-26) 
Trying to Fool God (21:27) 
The False Witness (21:28-29) 
Counterwisdom (21:30-31) 
A Good Name (22:1) 
Wealth, Poverty, and a Prudent Life (22:25) 
Various Proverbs (22:6—-16) 
The Thirty Sayings (22:17-24:22) 
Introduction (22:17—21) 
Saying One (22:22-23) 
Saying Two (22:24—25) 
Saying Three (22:26-27) 
Saying Four (22:28) 
Saying Five (22:29) 
Saying Six (23:1-3) 
Saying Seven (23:4—5) 
Saying Eight (23:6-8) 
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1. 


Saying Nine (23:9) 
Saying Ten (23:10—11) 
Saying Eleven (23:12) 
Saying Twelve (23:13-14) 
Saying Thirteen (23:15-16) 
Saying Fourteen (23:17-18) 
Saying Fifteen (23:19-21) 
Saying Sixteen (23:22-25) 
Saying Seventeen (23:26—28) 
Saying Eighteen (23:29-35) 
Saying Nineteen (24:1-2) 
Saying Twenty (24:3-4) 
Saying Twenty-one (24:5-6) 
Saying Twenty-two (24:7) 
Saying Twenty-three (24:89) 
Saying Twenty-four (24:10) 
Saying Twenty-five (24:11-12) 
Saying Twenty-six (24:13-14) 
Saying Twenty-seven (24:15-16) 
Saying Twenty-eight (24:17-18) 
Saying Twenty-nine (24:19-20) 
Saying Thirty (24:21-22) 

(55) On the Courts and on Laziness (24:23-34) 


“Hezekiah” (25:1-29:27) 


] 
2 
3. 
4. 
5 
6 
7 


“Hezekiah” (25:1) 

On Dealing with Kings (25:2-7) 

Settling Disputes without Litigation (25:8-10) 
Fine Jewelry and the Counsel (25:11-12) 
Reliable and Unreliable People (25:13-14) 
Be Patient with the Authorities (25:15) 
Exercising Caution with People (25:16-27) 


. (1) Enough Is Enough (25: 16-17) 


(2) Beware of These People (25:18-20) 

(3) Strange but True (25:21-22) 

(4) Cold Rain and Cold Looks (25:23) 

(5) A Nagging Wife (25:24) 

(6) Good Water and Bad Water (25:25-26) 


(7) Sweets for.the Body and Sweets for the Mind (25:27) 


Portrait of a Fool (25:28-26:12) 
Portrait of a Sluggard (26:13-16) 


. Portrait of a Busybody (26:17-22) 

. Portrait of a Liar (26:23-28) 

. Boasting and Praise (27:1—2) 

. Unbearable Personalities (27:3—4) 

. Honest Friendship (27:5—6) 

. Real Friends, Close at Hand (27:7—10) 
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16. Fatherly Advice (27:11—27) 
17. A Life of Fear (28:1) 
18. The Distortions Evil Causes (28:2) 
19. Oppression, Keeping in the Right Way, and the Law (28:3-11) 
20. Various Proverbs (28:12—29:27) 
(1) Good Government and Bad Government I (28:12) 
(2) Turning from Sin (28:13-14) 
(3) Tyranny (28:15—16) 
(4) Guilt and Innocence (28:17—18) 
(5) Prosperity by Fair Means and Foul (28:19-27) 
(6) Good Government and Bad Government II (28:28-29:2) 
(7) Squandering Wealth and Squandering a Nation (29:3-4) 
(8) Beware of the Traps (29:56) 
(9) Concern for Justice (29:7) 


(10) Order in the Court and in Society (29:8-11) 

(11) The Throne Secured by Righteousness (29: 12-14) 

(12) Discipline at Home and in the Nation (29:15—18) 

(13) Controlling the Servant and Controlling the Self (29:19-22) 
(14) The First Shall Be Last (29:23) 

(15) A Poor Choice for a Friend (29:24) 

(16) Seek Deliverance from God (29:25-26) 

(17) The Sum of It All (29:27) 


Ii. The Sayings of Agur (30:1-33) 
1. Title (30:1a) 
2. The Limits of Human Understanding (30:1b—6) 
3. Main Body (30:7-33) 
(1) A Prayer of Humility G0:7-9) 
(2) Respect for the Menial Worker (30:10) 
(3) The Lowest Forms of Life (30:11-14) 
(4) Two Sayings on Insatiable Things (30:15-16) 
(5) The Fate of the Parent-Hater (30:17) 
(6) A Riddle and a Clue (30:18—20) 
(7) Unbearable People (30:21-23) 
(8) Learn from the Animals (30:24—28) 
(9) Royal Animals (30:29-31) 
(10) Troublemakers Beware (30:32-33) 
IV. The Sayings of Lemuel (31:1-31) 
1. Title 31:1) 
2. Main Body (31:2-31) 
(1) Three Lessons for a King (31:2-9) 
(2) The Good Wife (31:10-31)' 


‘Duane A. Garrett, vol. 14, Proverbs, Ecclesiastes, Song of Songs, electronic ed., Logos Library 
System; The New American Commentary (Nashville, TN: Broadman & Holman Publishers, 2001), 58-62. 
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LIFE SKILLS ACADEMY 
DATA TRIANGUALATION MATRIX 
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(find significance in 
things that were not 
seemingly relevant- 
school 
performance, 
interpersonal/social 
skills-relationships 
w/ adults n peers n 
community) 


appreciation for: 
active listening, 
assertive instead 
of aggressive 
communication, 
maintaining a 
good credit 
score, managing 
money, planning 
and setting goals, 


| shortly in life 


recognized need 
to communicate 
effectively, 
expressed 
appreciation to 
facilitators for 
teaching them 
lessons and 
giving advice 
about what they 
are about to 
experience 


Observations . | Stakeholder © «| Stakeholder ©); Stakeholder 
| (summary) | Participants”. | LSA Staff. Parents/siblings/community | 

Change in Skill Learned howto __| Students Students who did not 

(performance) change a tire, successfully usually cook prepared a 
prepare a meal, changed a tire, meal at home, graduates 
set a table, prepared a meal, | exercised table etiquette 
evaluate housing | set a table, during school lunch; 3 
options, writea | evaluated an months after program 
resume, practiced | apartment, wrote | completion: graduate 
interviewing for | aresume, changed tire on father’s car 
ajob- graduate practiced | when they experienced a 
cited LSA interviewing for | flat tire; some graduates 
training as reason | a job, interviewed for jobs and 
for having first were hired. 
successful 

- interview | : 
Change in Attitude | Developed Students Expressed to guardian the 


need of having accurate 


auto insurance coverage, 


recognized the need for 


planning and setting goals 
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outings 


Change in Feelings | Expressed Expressed to Shy students acted more 
(confidence) feelings of staff confidence | outgoing, students eagerly 
confidence in in managing went home to report 
| apartment money, job learning new knowledge 
hunting, job- interviews, and skills, students 
readiness, money | evaluating an volunteered to help friends 
management, apartment and family with their newly 
cooking n acquired skills 
| etiquette, 
nutrition 
Change in Improved Improved Improved conflict 
Behaviors conflict conflict management skills: 
(demonstrated in management management students employed 
| interpersonal/social | skills: practiced | skills: observed | assertive communication in 
interactions) active listening students the home environment, 
and assertive employing 
communication | assertive 
communication 
skills during 
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LIFE SKILLS ACADEMY 
DATA TRIANGULATION 


CHANGE OF KNOWLEDGE AND SKILL 


STAKEHOLDER: STAKEHOLDER: | STAKEHOLDER:RELATIVE 
STUDENTS FOCUS STAFF FOCUS or MEMBER OF 
GROUP GROUP COMMUNITY FOCUS 
(THROUGH (THROUGH GROUP 
DEMONSTRATION | OBSERVATION) 
AND PRE/POST TEST 
SCORES) | 


Students learned how to 
change a tire. 


Students learned how to 
prepare a meal. 


Students learned how to 
set a table. 


Students learned how to 
evaluate housing 
options. 


Students learned job- 
interviewing skills 


Students learned how 
to change a tire. 


Students learned how 
to prepare a meal. 


Students learned how 
to set a table. 


Students learned how 
to evaluate housing 
options. 


Students learned job- 
interviewing skills 


Observed student changing a 
tire when family experienced 
an unexpected flat* 


Students shared meal 
preparation knowledge at 
home.** 


Students set table outside of 
class setting. *** 


Students learned how to 
evaluate housing options.**** 


Student completed a successful 
job interview***** 


*See email testimonial from parent in Developmental Asset Template under topic 


“Mastery.” 


**See response of S4-1 on question #1 and the response of S6-1 question #7 of 


post-course interview. 


***See response of staff interview STF-4, S6 student response on question #6 
and S6-1 & question 7 of post-course interview. 


**** See responses of $2-G, S4-S, S8-M on question #1 of the post-course 


interview. 


***** See response of $10 of the post course interview. It is the final student 
response prior the Staff responses. 


159 


CHANGE IN FEELINGS (Developed Confidence) 


| STAKEHOLDER: STAKEHOLDER: STAKEHOLDER: 
STAFF RELATIVE STUDENT FOCUS 
7 | ; GROUP 

Students grew Students grew more Students expressed 

more confident as | confident as program confidence in being able to 

program progressed [see responses of | handle life’s challenges. [see 

progressed [see question #1 S1-P, S2-G] post course interview 

responses of response to question #6 S6 

| STF2, Student now eager to be in and question #7 S2, 
STF3,STF4] leadership roles [see S3,S84,S5] 
response to question #1 S8- 
M] 
= i = 
CHANGE IN ATTITUDE 
STAKEHOLDER:STUDENT STAKEHOLDER: STAFF | 

Students developed appreciation for money Students developed 

management skills [see post course interview appreciation for money 

question #6 and the responses of $1, S2, $3, S8,] management skills [see 

Students developed appreciation for job-readiness response SFT-2, STF-3] 

knowledge [see post course interview question #6 | Students developed 

and the responses of 87, S8, and $10] appreciation for job- 

Students developed appreciation for conflict | readiness knowledge [see 

management skills [see post course interview response STF-1, STF-3] 

question #7-S1, S5, S6, S7, S8] Students developed 
appreciation for conflict 
management skills [see 
response STF-1, STF-4] 


STAKEHOLDER:FAMILY AND/OR COMMUNITY MEMBER 
Student expressed sudden appreciation toward guardian. Student expressed 
appreciation for LSA topics after initial resistance [see response to post course 
interview question #1 S2-G] 
Parent observed that student has “definitely been trying to bea responsible adult.” 
[see response to question #1 S8-M] 
Cousin of $10 observed appreciation for conflict management skills/active listening 


[see response of STF 1] 


CHANGE IN BEHAVIOR 
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STAKEHOLDER: 
STUDENTS 


STAKEHOLDER: STAFF 


STAKEHOLDER: 
RELATIVE OR 
COMMUNITY MEMBER 


Improved conflict 
management skills: 
practiced active listening 
and assertive 
communication [see post 
course interview response 
to Question #2-S4,S6,S7; 
Question #5-S3; Question 
#6-83, Question #7-S1, 
S5,86,87,S8] 

Improved job interview 
skills [see post course 
interview response to 
Question #6-S3, 
S5,S7,S9,S10] 

Improved table manners 
[see post course interview 
Question #6-S3, S6; 
Question#7-S6] 


Improved conflict 
management skills: 
observed students 
employing assertive 
communication skills 
during outings [see 
response of STF-4] 


Improved job interview 
skills [see post course 
interview response of STF- 
3] 

Improved table manners 
[see post course interview 
response STF-4] 


Improved conflict 
management skills: students 
employed assertive 
communication in the home 
environment, [see post 
course interview 
Question#7-S6] 


Improved job interview 
skills [see post course 
interview response to 
Question #7-S10] 
Improved table manners 
[see post course interview 
Question#7-S6] 


*Focus Groups: Community/Relative (2 sisters, a mother, a cousin, a grandmother, a 
father), 10 Students, 4 Staff Members 


APPENDIX K 


DEVELOPMENTAL NEEDS TEMPLATE 
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INTERVIEW ANALYSIS: 
DEVELOPMENTAL NEEDS TEMPLATE 


Safety 
Parent (S1-P)-“She was herself. She was not concerned about what people said 
about her. 
S$1-“T got along with [this group] faster. It usually takes me 2 to 3 days for me to 
get comfortable. 
S3-“Everyone got along with each other, no one was rude to the other” 
S9-“[The instructors] were extremely friendly. They encouraged you even if you 
chose to be quiet” 


Belonging 
S1-“ I made new friends...[The LSA group] really nice, we all got along and 
made new friends.” 
S2-“[The LSA group] they affected me, they were friendly” 
S3-“Our class everybody was nice and we worked together.” 
S4-“T got along with them easily, they were really nice... It felt like a family 
getting together, and like I met new people, so it was fun.” 
S5-“ This group is good because they don’t use any bad words, you know what I 
mean, in the other group like in my soccer club you know, that a group of people 
they are always using the bad word, the F word you know, they always use it, you 
know, in the other group (LSA) they don’t do bad things, they are always smiling 
at me. The other group is different. Like in the soccer group, if you are good 
player everybody is going to talk to you, but if you are not good, you know you’re 
not popular or something like that, they don’t even say hi to you. That doesn’t 
happen to me because I always start the game and I always make goals, they talk 
to me. But I see what they do to other people.” 
S6-I think it was a great group of kids..no arguments or anything like that, plus we 
like to laugh a lot, you couldn’t really have a sad moment while in this program, I 
think it was a good group of kids...it was just easy to get along with people. 
Nobody was really hard to approach in my opinion ” 
S7-“T like the group very much. Um..I learned from them because different people 
had different experiences they shared...1 felt welcomed.” 
S8-"T feel like they were really friendly people and they were really fun to hang 
out with and um they loved to laugh of course and yea it was really fun hanging 
out with them. We were with the same people every week and we could stay in 
touch over the week and the reunions I think are a good idea because we get to 
see each other again, that was fun.” 


163 


Mastery 
Sibling (S6-S): She learned to video [editing]. I did not think S4 would learn 
that...she surprised me and I was like on wow, she learned that in one day and 
I'm like oh my God!...Every day she would give me one thing a lesson that she 
learned 
S2-The high point was changing the tire. 
S2-G-“T have managed property for years. But, when you guys did a tour of 
housing—seeing it for herself. She changed the tire of a car.” 
S6-“ Yeah when tell my friends what I did this summer and I went over the stuff 
that you guys taught me, especially with the table etiquette I did it in lunch one 
day, yeah... [Interviewer: What'd they think when they saw you do it?] They 
were like “S6, you didn’t have to do all that,” I was like I know, I just wanted to 
show you guys what I’ve learned, If you’re having a program I know what to do 
too. It was just lunch time and the food wasn’t that special but, it was whatever. 
{Interviewer: I’m sure a banquet is coming up some day and I’m sure you'll know 
which cup to grab] um hum and don’t get confused when you’re at a wedding, 
people get confuse about their plate and their sure which direction the plate is 
going, at least now you know. 
S7-“T would do many things differently now cause my eyes are open to many new 
things that I didn’t know before. Like to get a job, I can use the interview thing, In 
college, when they need a house or like an apartment, I know what to look for in 
the lease and the different things like the utilities and stuff and to go shopping. I 
knew those things but I didn’t know many details about other things and the 
mechanical things [Interviewer: Sounds like a lot] yea a lot a lot... still have my 
papers I can review” 
S8- “And this course, it helped me a lot because, before this course I did not know 
how to write a resume for the person that was interviewing me so that helped 
when I get the job next summer, yea that helped a lot.” 
S8-D-[email sent to pastor and basic auto presenter from parent 11/16/11] 
“Pastor, 
Elder XXX 


This morning when I was leaving to take the kids to school, we discover 
that one of my car tires was flat. At that moment $8 sprung into action and 
started looking for the spare, jack, etc. to change the tire. She knew 
exactly what to do, and even though I had to help her loosen the lug nuts 
she practically did everything else. It's reassuring to know that if she is in 
a similar situation by herself she will know what to do. 


Thank the Lord for your ministry with LSA. 
S3- [the LSA experience] it will motivate me to try new things and to do it right- 
definitely keep apart hunting, it help me see it better, it helped me to know what 
kind of question to ask, when I grow up I know what to ask 
S6-[Is there anything you would like to tell me about life skills Academy that I 
didn’t ask about] I can’t really think of anything. I just think it was a good idea 
that you guys thought of this program that kids especially around this age (S6 is 
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15) can be taught about stuff like this, cause not, you won’t find it anywhere else. 
There’s not a lot of people who would actually sit there and tell you that “O when 
you move, you're gonna need this such and such money, when you’re making a 
resume you have to do such and such thing.” School teaches you some of it. But, 
half of the stuff that we learned, you’re not gonna learn it like that. That’s stuff 
that your parents or you have to go and research it yourself. So I think it was a 
good idea that you guys thought about especially this age group to do the program 


with. 


Identity 


Each student completed a temperament inventory. The staff then met with each 
student and reviewed his or her results. The students were given a packet describing four 
types of temperaments as well as the strength and challenges for each temperament. Each 
temperament was represented by an animal: Otter-Sanguine, Lion-Choleric, Golden 


Retriever-Phlegmatic and Beaver-Melancholy. 


APPENDIX L 
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YAHOO!, MAIL 


' Classic 


Re: Permission for Course Interview Questions 


Monday, August 22, 2011 7:00 PM 
From: 


"MICHAEL PATTON" <maqpatton@prodigy.net> 
To: 


“Paula Olivier" <pastorpaula7 @yahoo.com> 


To: Pastor Paula Olivier 

You have my permission as requested below. 
Michael Quinn Patton, Ph.D. 

Utilization-Focused Evaluation 

author, Qualitative Research & Evaluation methods 


Saint Paul, MN 


MQPatton@Prodigy.net 


From: Paula Olivier <pastorpaula7@yahoo.com> 
To: maqpatton@prodigy.net 

Sent: Mon, August 22, 2011 5:27:33 PM 

Subject: Permission for Course Interview Questions 


Dear Mr. Patton, 

As per our conversation: | am a doctoral student at United Theological Seminary. My project is 
called the Life Skills Academy. | am developing a curriculum that teaches practical life skills 
(Apartment Hunting, Basic Automotive, Job-Readiness, Goal-Setting, Effective Communication, 
etc.) to youth. | am located in Essex County, New Jersey. 

With this email, ! am requesting permission to you utilize your Precourse, Postcourse, and 
Follow-up Interview questions from your book "Qualitative Research & Evaluation Methods” 
where you evaluated the Outward Bound program. | believe using these questions will help me 
effectively evaluate the impact and outcomes of the Life Skills Academy. 

Thank you for your assistance on my academic journey. If you have any questions, do not 
hesitate to contact via email or on my mobile phone xxx-Xxx-XxxX, 


In God's service, 

Pastor Paula Olivier 

First SDA Church of Montclair 
www.montclairsda.org 
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LSA 2011 
July 19, 2011- September 3, 2011 
PRE-PROGRAM INTERVIEW 


ed By : _: Question: 1: : Cae 

Tah hgoe eee ech How did you wliear about this predand ets | 
S100] fron A my cousin N. 

S11-My pastor told my mom about it. 

S6-Through my pastor, pastor S, since last year. 

$12-I heard about it from my mentor. 

S2-[ heard about it from the Sister to Sister program at Montclair High School. 
S3-I heard about the program from my sister and friends. I saw the video. 

_S7-I heard about the program from Pastor S. _ 

S1-The information was sent to my mom (church). And she asked me and I said 
| yes. 

S4-From my church. 

S8-My church was hosting the program. I have been to previous graduations. I 
saw the advertisements. ; 
S9-I heard about it from Ms. Rutledge at school. 
| S5-From Pastor S. 


Stale “~Question.2 ete 
What is’ appening in your life right now that makes the ‘pinion ® appealing 
. to you? . 


S10- Right now I am going toa rCrieaet in Elizabeth (ND). It is going to end soon 
and it will give me something to do. 

S11- nothing, I am about to be a sophomore in high school and I want to get more | 
| mature. I want what I know about life to evolve more. 

S6-I have been slipping spiritually. I use to pray more and participated in church 
more. My grades have been slipping. My parents have been sick, but I think I’ve 

_ just been using that as an excuse. 

$12-I am starting a new life in New Jersey. I am looking forward to the future 
_and how to make it better. 

§2-I meet a lot of crazy parents at my job. They don’t want to Siolen the rules. I 
want to learn how to better deal with them. 

_§3-I don’t know really. Since I’m getting older, I am about to be a junior maybe 
some things I learn in this program will help me later on. | 
S7-Problems at home. Maybe program will help me with relationships. ..with my 
parents. 

S1-Trying to get a job. 
$4-nothing really right now 


S8-nothing in particular 


4 
| 
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S9-Trying to get into college. I want to engage a little more. It will help me make 
that transition. 

S5-Not not really, I was looking for a job and could not find one, I was sitting at 
home all the time. I was talking to Pastor Smith about it and he told me about the 
program. 


Now that you know y you aes heca accepted in the program, f how would you 
- describe your feelings now?._ he Re nS 


S10- “Ver ae ter ; 

S11-Iam happy because my application was sent in late. 
S6-Very excited 
$12-Anxious. 
S2-(forgot to ask this question) 

S3-Very excited to meet new friends and learn new things. ’'m happy. I can’t 
wait till it starts. 
| S7-l’m happy I got in. 
| S1-Excited to learn and bea part of it. 
S4-Excited 
| S8-Excited and a little nervous 

S9-Happy. Definitely happy. _ 

S5-Happy _ 


[- ~ Question 4 oe Ee or 


Do} you hve any. acanee or concerns about being in the phan? 
$10-I am very shy. My sister and I are always together and this time she will not 
| be with me. 

'S1 1 -(forgot to ask this question, but answer to number 6 was helpful) | 
S6- My only doubt is ’m kind of shy. I might not speak as much as I am able to, I 
wait until someone answers the question. I don’t want to sound dumb. 

§12- I look forward to what I am getting. But I am anxious about there being lots 
of work. I can get lazy sometimes. I look forward to a snack time or nap time. 

| S2- not sure 

S3- No concems. Except that I will miss one day because of a Pathfinder camp in 
August. | 
S7-no, I know I’m in good hands. 

SlI-no concerns 

S4-not being able to do the assignments. Not doing well on the pretest and 

| posttest. _ 

S8-concerned about grading and about what you expect out of us. 

S9-no concerns because the counselors will be there to help 

$5- I don’t speak English very well, the others do, I don’t want to make mistakes 
to have them laugh at me 
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Ree ae : Question : 5. ON tin ae eee a 

*- What. changes i in youre a da you-hope will result from ils enperienda 
$10- To learn a lot of things and to share what I learned with other people my age. 
$11-I am interested in learning about apartment hunting, cars, not everybody gets to 
know that I life. I want to be more mature. 

S6-I want to get back to how I use to be spiritually. I hope I will be more responsible, 
more confident. I want to know more about what my parents do for me. I want to 
know what they have to go through to take care of me. I don’t mind getting to know 
| new people. It will be a positive environment. 
S12-There will be girls there. To be more motivated. To do stuff to be a better 
| person. To do what is night. 

S2-To be more outgoing. 

S3-To grow spiritually. To lear new things physically. 

S7-Show us reality. How to take things. How to face problems. Hands on activities. I 
want to look at things different. See what really goes on in life. To get a perspective 
about life I don’t have. What causes good and what causes bad. Help me 
communicate better at home-make up for what was lost. _ 
S1-To be better at getting a job. I’ve never been on a job interview. 

S4-To learn new things 

S8-I want to learn apartment hunting... what to look for; how to do a good job 
interview as I get older. I look forward to meeting new people, learning things that I 
need to know for the future and getting a new computer. 

_S9-nothing much. .how to function more independently 
S5- Speaking to people, sometimes I don’t like to speak to people, that’s the way I 
am 


; - Question6 =. 

Have you ever bee part of a program like this before?” 
S10-No. This is my first time. | 
S11- I was in a class that met on Fridays. It was about 20 students. It was supposed to 
prepare you for getting a job but I didn’t get much out of it. We did do a resume. 
They taught how to dress for and interview. We did mock job interviews, but they 
| didn’t really show us how to answer questions. 7 
S6-Pathfinder club, church choir, part of the Adventurer staff. I am a band dancer. 
$12-Yes. Camp at school music program. Play trumpet from Hampton University. 
S2-Yes. Sister to Sister. ate ; 
| $3-Yes. A summer program in July and August. We role play, how to do job 
interviews. : a 7 
S7-Yes. Bridge to Success program. You get credit for it. Shows how to improve 
| your GPA. 
S1-Not really. 
| S4-no 
S8-no, I don’t think so. 


S9-done some college courses, nothing like this 
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Student 12-no that will be my first time, except for church activities on Sunday mornings 
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LSA 2011 
POSTCOURSE INTERVIEW 


1... To what extent was the course what you expected it to be? In what _ 
_.. ways was the program different from what you expected. it to be? ~~ 


S1-we just to sit down and talk...did not expect it to be really good and show us _ 


how to do it. 


Dad (S1-P)-She was nervous. We like to get her into programs. We wanted her to | 


engage. She really enjoyed it. She was herself. She was not concerned about what 
people said about her..when we got home after graduation I reminded her she 
must be sure to utilize all those skills that she learned. [That is why we have set 
up the monthly reunions so we can continue to reinforce the lessons and make 
sure she is using those skills] : 

S2-I knew learn how to better our future---did not expect the hands on 
experience, it was better than expected---like changing a tire 


[S2-G grandmother/legal guardian ]It reinforced the things I’ve been telling her. , 
she came out her shell a little bit., About the cooking thing, she doesn’t usually 
cook. It’s probably a subconscious taboo to her because when she was three 
months old she was burned very badly in the kitchen, but that night when you 
guys cooked and I came to pick her up I was turning the car around and she must 
have thought I was leaving. She jumped on the car and just kept telling me—I 
appreciate all you do for me...and cooking night. I am so impressed with the 
program. It was so put together... well put together—She went kicking and 
screaming at the beginning “Why do I have to go, I already learned this stuff.” I 
have managed property for years-But when you guys did a tour of housing--- 
seeing it for herself, reinforced the information I have been trying to tell her. She 
changed the tire of a car. Every time she came back home, she did it after 
working all day----as a parent as much as I thought I covered, literature to 
reference--still, everyday she shared a new thing that she learned. My co-worker 
had to hear this every day when I would tell her about the program. ..It was good 
Just to watch her grow, she has had a rough couple of years. I have watched her 
come and go. She has broken barriers---she will be the first to go to college- 
people say I do a good job. But its people like yourself and joins in to help 


[begins to cry] 


S3-I expected it to be I was going to get something, that I was going to learn a lot. | 


It was way way more fun than what you expected it to be. It was very visual and I 
like it like that. 


S4-expected it to be kind of boring at first, because you had to learn something, 
write it down, but it turned out to be very good, it was fun and active 


[S4-1 Older Sister] What impact did you notice the program had on her: It teach 
her a lot of foundation she did not know before. Especially the one when, the 


cooking. Usually $4 don’t really cook in the house for us. Once I picked her up 

_ from the program, when she got in the car she said she was going to cook for us. 
And I was a little shocked because she don’t really cook. So that...that made a 
difference for us and for me and her also. Because she is willing to be more 

| giving. And you know teenagers are more unto themselves. It was that moment | 
was like “Ok, I see a change.” And also once I noticed when she received the 
computer it was not really about the computer anymore It was more about the 
experience, the excitement she had in her voice she met new people and also 
that. ..that foundation she leamed from the program, she will Carry it throughout 
her life and I am also grateful for that. [What kind of comments would she make 
about the program when she was in the program] She says it’s an excellent 
program. And she will also tell her friend about the experience so next year if her 
friend could come to the program of Life Skills Academy, you know, they will 
learn also what she experienced. And she always mentioned that she does miss 
the Life Skills Academy. But there is a end and beginning of something in life. 
Like I told her, it’s like college. You come into class and you don’t know who 
you will meet, you know, whose gonna be your teacher. And you get new 
students and at the end of everything you are experiencing the college. Life Skills 
Academy was like a college, like a pre-college course for them and I told S4 that 
too. 


[Interviewer: I noticed that S4- took on a new challenge which was really 
surprising to me because she not only took it on, SHE TOOK IT ON and carried 
it through till the end. Tell me about that] Umm, she learned video programmer 
and I did not think S4 would lear that, even though I... it surprised...she 
surprised me and I was like oh wow, she leaned that in one day and I’m like oh 
my God. And S4 whenever she wants to learn something, she will put her mind 
and soul into doing her best. And she really did a good job with the Life Skills 
Academy video and S8 and S1 too. But could not believe that she could do that. I 
have to learn from her now how to do a video. My mom is also proud of them, 
she was like Oh my God, the diploma is so official and was like Yes ma what do 
you think. [laugh]So my mom was happy to that she had that as a foundation. She 
was telling me the other day that, you know, I should let S4 teach me how to 
change a tire [laugh by interviewer and interviewee] and S4 said yea, I will teach 
you....it’s a great program and I would recommend it to any parent also that 
needs a foundation for their kids. Because I wish I had that when I was younger. | 
Because I did not know things about money about apartment hunting...you know 
I learned also from the experience. Every day she would give me one thing a 
lesson that she learned and I learned from it. And that pretty much said that she 

_ did enjoy the program and also I enjoyed that she enjoyed the program. 
S5-I did not know we were going to have test, quiz and things like that, I didn’t 
know that. I just think we would come to class and every day we would talk 
about something. And when I come I see you give test when you come and when 
you leave....and I learn a lot too. I learn about sex, and taking drugs, what it can 
_do to you, smoking, you know. . stuff like that 
| S6-I expected be like harder actually, yea T expected it to be harder than it really _ 
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was. I expected more kids, like I don’t know, I just expected more like an upper 

| Class, like it’s something so hard to do and you have to, to be extra special to get 

it, it was easier than I expected ‘. _ 
$7-At first I was kind of clueless. But I liked it. The thing that surprised me was 
how we did different things: I thought we were just gonna sit in the classroom 
and just talk and talk. I didn’t think we'd get hands on things and stuff. 
S8-I guess it was similar to what I thought because we go to lear things about 
what you need when you go off to college and get first banking account, and in 
your apartment things you need and it was different because it was more work 
than I thought it would be, that’s what I learned its not just something you can do 
in five minutes cause it takes a while. [Interviewer: What kind of stuff takes a 
while?] Well, um when there’s a banking account, I thought you just put your 
money in the bank and it would grow to many in like three months probably. I 
asked one of the teachers, T1 she said you put like 1k in the bank and in three 
months only like $300 would be added there I think, or something like that 
[Interviewer: and sometimes even less] [laugh] 


S8-M-I have definitely seen a change. She enjoyed the program. She has 
definitely been trying to be a responsible adult...[11/10/11] WHAT KIND OF 
CHANGES DID YOU SEE IN S88 DURING THE LIFE SKILLS ACADEMY: 
oh um my daughter, um the changes that I saw in her, she was starting to take 
more initiative and doing things for herself such as um getting up, looking for 
things without asking me, being more assertive and her school work as far as her 

_ teachers preparing for the year, uh when I say preparing for the year asking her 
teachers what she needs to do to make sure she pass the course, things like that, 
um I noticed in her character she has moved on it’s a positive thing. She’s just not 
tolerant of certain things that are just not necessary, like um, if she’s in a group of 
| teenagers and its time to be serious, she wants to be serious, um she had that 
before, but it just heightened when she took um..she was more independent 
looking forward to graduating high school in another year, she started looking 
towards the future now, she started preparing more towards the future. She... she 
has to be in a leadership role now. I notice that the Life Skills Academy put her in 
a mind set and always looking forward and trying to progress. I don’t know if you 
understanding what I’m saying, let me give you and example. We’re looking for 
colleges now and she is starting to solidify what she wants to do. And preparing 
herself to leave high school. Ever since she took Life Skills Academy, we’re on a 
faster pace. Before it was like “oh you know I’ll graduate yea.” And they just 
gave her this mindset of being prepared making sure you have the right tool. And 
I’m very happy [laugh]. ’m very happy that she is looking towards moving 
forward. But now I notice that if she is not constantly in that same mode, it’s like 
she’s going backwards and she she becomes more upset about not getting things 
done. Um she, she’s not happy when she is not doing things that puts her in the 
mode of moving forward. What that has done for me? That has now made me 
step up another level. So I’m pushing her now and independently behind the 
scenes. ..talking to recruiters when we went to college recruitment. She is talking 
to them about recruitment. Then P'll go behind her making sure she is asking all 


| Absolutely! _ _ _ ; 
| S9-What I expected is that I would be learning life skills since it’s the name of 


of the right questions. You know, being a mom [interviewer and interviewee _ 


laugh] and now we’ve come, she’s come to a decision that by the end of this year 
we are going to decide what college we’re going to settle on, even though I kind 
of know. Things like that to make us move forward. (In high pitch tone) I’m so 
said my baby’s leaving. But uh, because as we are preparing even more, it’s a 
reality for us that she will be going to college soon. This is the last year. Since 
Life Skills we have pushed forward in a faster rate and preparing to leave. So 
whatever hump that we were on before, that hump is gone. And I saw it, I saw it, 
I saw it, I saw it,...especially like with the things like when she went house 
hunting and then changed the tire and what does she need in an apartment. She 


| started talking about “Mom, I’m thinking about college and a car.” She started 


comparing what she needs and I’m give her advice “Well maybe not right now” 
you know what I’m saying? Her focus changed. “Ok, what do I need to do to get 
out of here” [interviewer and interviewee laugh] It’s almost like when she was 
nine. When she tumed ten, she was a totally different person. No I’m sorry. She 
was twelve and she turned thirteen. It was like a 360. You know she had moved 
into that teenage state. I’m telling you, and this was the same thing. The Life 
Skills just kinda, wherever she was, cause we were doing it, but not at this rate. 
Now, we’re you know... what has affected her has affected me. Now I am trying 
to stay on the ball ahead of her. And I notice, she has to be in a leadership role 
Pastor. Cause if she’s not, she’s not herself and she’s at a point where it’s time, 
it’s time. She’s moving on. I saw that in myself when I was her age. She’s just 
not tolerant of things anymore. You know what I mean? [In summary, what I’m 
hearing you say is that Life Skills Academy kind of kicked her into another gear] 
Yes. Yes and it took years like she was kind of there, but not really and Life 
Skills just brought her over [interviewer laughs] So now, when she is talking to 
me about, you know, things... here it comes, I’ve got to get ready. You have to 


| see her, if she’s not involved with something, she’s not happy. She has to be 


involved in something [thank you for taking the time to explain the impact what 
the impact of the Life Skills Academy was and just to be clear the impacts that 
your were describing were occurring both during the program and after the 
program to this point] Yes and and. I’m trying..I wish there as another Life Skills 
(laugh).I want to keep the momentum going. [we’ll keep this in mind was we 
plan the reunions.] [Would you recommend this program to other parents] Yes! 


the program. But what I didn’t expect was to make new friends and to get nice 
close relationship with my instructors include you pastor you know, I’ve made 


| new friends, I’ve got a lot of networking now, you know this program was 


somewhere in the middle of something I expected and something I didn’t expect, 
went out for trips, got first hand experience of some things, especially the 


| apartment hunting, it was a really great experience 
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. 1, How did the course affect you personally. What changes in yourself todo 


= 


“you see or feel as a result of this;course? | 97 
S1-I made new friends,, it showed it me how to do many things, when my mom is 
| stuck I can help her—flat tire change : 
S$2-I don’t like to be in uncomfortable situations, took you out of your comfort zone, it 
made me better | 
S3-I guess I am more educated now, the money thing I know more about not getting 
credit card, how to dress and how to not dress when I am looking for a job 
$4-I learned how to approach things differently, like positive feedback and how to 
listen to what people say, really think about it before you answer it 
S5-yea, not really Pas 
S6-Some of the changes is how to deal with a person like, how to talk about how you 
feel with sounding mean or snobby, like getting your point across clearly, like that 
helped me a lot, so the whole cooking thing and we do resumes and how to speak with 
| somebody in higher authority. 
S7-how to speak to someone if they are saying something offensive to you, How to 
approach them to get your point across without being rude towards them or having the 
same attitude, to come off easy towards them. : 1) 
S8-I saw things differently than what it was. Like you can’t go for every offer there is 
out there because it’s not exactly what you expect. Like Kario said, when you’re fresh 
out of college and you were able to get jobs and everything, the first person that would 
call you would be like marketing companies I think..and um If you take a job taking 
phone calls and you don’t have like a degree or higher education degree you won’t 
really get anywhere. Other people get promoted and you’ re just still there. 
$9-Well I don’t feel as though I changed too much but I may now be more open and 
more public to people, just even more a friendly person than I already was. 


2. During the last 7 weeks you’ve been with the same group of people. What 
“> 3 feelings do you have about this group? How did this group affect you? ~ 
|. How. do you think you affected the group? 

S1-really nice, very cool, we all got along and we made new friends 

S2-they affected me, they were very friendly, best of the experience-very positive 

factor : 

S3-it was nothing, because so nice, everyone got along with each other, no one was 
| rude to the other, I guess my bubbly smile 
$4-the group was really fun. It felt like a family getting together, and like I met new 
| people, so it was fun 
S5-it make me not shy any more, I was shy and couldn’t talk to nobody. Now I see I 
can ask questions. I didn’t want to ask questions when I have people around me. But 
not anymore. I see everybody is asking, I don’t know why I don’t ask. And now I can, 
I ask any question I want. “Are you going to ask questions in school?” I did. (2" day 
of school) | 
S6-I think it was a great group of kids, we got know each other, there were no 
problems, no arguments or anything like that, plus we like to laugh a lot, you couldn’t 


really have a sad moment while in this program, I think it was a good group of kids 
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S7- I liked the group very much. Um...1 learned from them because different people 
had different experiences they shared. I didn’t have anything against them, that’s 


| basically it. = : 
S8-I feel like they were really friendly people and they were really fun to hang out 
with and um they loved to laugh of course and yea it was really fun hanging out with 
them. We were with the same people every week and we could stay in touch over the 
week and the reunions J think are a good idea because we get to see each other again, 
that was fun—the seven weeks 


S9-At first I was thinking ok there are a whole lot of females here and a couple of 
guys, they might choose to pick on us. But then, they were friendly. They weren’t 
mean at all. They were actually very diverse. They were just fun to be around with. 


3. “What i is it about. the Life Skills i ony that makes it ‘have the effects 
that it has?.-- 


$1-Things that it Mckee it Scaalle reaches He skills ong ng io eal with it 


S2-all the hands on experience, money smartz—having someone who have had their 
own business, come credible people — ; 
S$3-it covers the important parts of what you need to know when you need to know 
when. If you are a visual personal like I am you will learn, you’Il have a lot of fun 
| while learning 


| S4-It’sa loving and open arm, welcoming-from the students and facilitators _ 
S5- I think, how to take care of yourself, you know, how to prepare for the future and 
_what things to do and not to do... : 
| S6-The fact they balance out like the fun with the serious stuff. You learn your lesson 
and you enjoy it while you’re learning. And the fact that its not too many kids in the 

| classroom its just right. When you have to speak you get your point across and 
everything, that’s why I think it’s a good program. 


S7-The environment, the teachers also, they explain the things to you ina way that 
| you are comfortable with, in a way that you can understand 


| $8-the things you learn and the things that you look at. Cause um I think that people 
go to college or go on in life without this experience don’t know what to expect so 
they are naive about some things, and then when you have experience...um it’s like a 
warning about life and you have a new perspective on how you see things so it’s not 
as bad as it is 


S9- I guess two major things. The first thing is what you’re learning. It gives you a 
sense of like ok I’m gonna function...I’m gonna be able to function in the real world 
now. The second things are like the people you’re around, especially the instructors. 
They were extremely friendly. They encouraged you even if you chose to be quiet. 
And it was just great to be around. 


| 4. What was the high point of the course? What was the low point? 


S1-There wasn’t a low point of the course. We when got together to do things as 
a group and not just talk about it. And actually doing the activities. 


$2-high point of the course, the changing of the tire it was kind of cool, low 
point was the zumnba, because I don’t dance 


' 


S3-I liked everything,, I like the active listening exercise, sometimes when I am 
mad, I don’t listen to the other person’s part, I just get mad, this how to 
communicate your feelings in a better way, nicer way to say things 


$4-The high point was the Funplex, it was fun. The low point was sitting down 
and actually listening to a lesson and trying to remember it—Make the lessons 
| funner, like use examples more instead of having us sitting down. Use us more 
like asking for volunteers. 


S5-what was the best and ) The best, it was the last day. The other things were 
good, I don’t know what to say about the low, because everything we learn in the 
_program was good for me. 


was a high point, I think that was fun. A low point, I had no problem with the 
movie, it was just that the movie, no body was watching it. We weren’t really 
paying attention to the movie, we were talking. That would be the only low point 
| I would have. 


S6-the high point, I would say that game that we played, the obstacle course,that | 


S7-Funplex was the highest point...I didn’t really have any lowest points... but 
| Ok, let me think...it probably would be when we were going to go bowling and 
then we went there and we ended up not going and stuff, I was looking forward 
to bowling because I’d never been bowling before. 


| S8-What was the best thing about the course? Um I can’t think of anything bad 
_ about it, I really can’t. The best thing about it...I guest it would have to be the 


really fun and it taught me to learn to always go to the dollar store to by some 
stuff. 


apartment hunting. Cause I like how we had to find low prices on stuff. That was | 


S9-The low point was the beginning when we had orientation I would have to 
say [he later expounded to mean he went through orientation last year and had to 
now sit and hear it again] That was the only low point in the course. My high 
point would have to be funplex. Yea, just a break from the regular and we go to 
um go out and have fun. 
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“life? What plans do- you ‘have to. change suytane or rdo anything. 
~_ differently as a-result of this course? : ne 
S1-Nutrition-will help me change the way I eat, epecially a since eI am an 

| athlete. Manage my money—save it instead of spending it. 

S2- I will probably remember most of what you guys taught me, credit and 
insurance, I will make payments, I came home and told her what it was 
S3-now that I know a lot more than what I use to know---job, credit card so 
that I won’t ruin my credit, when I go to a restaurant and the table is not set 
well I will fix it, make meatloaf again, I will work on my communication 

_skills, the way I approach conflict 
S4-Yea, like the positive and negative feedback to take in positive messages 

| and um to approach things differently - ; 

S5-I taught me a lot because with the interviews I did not know things about it, 

like when you shake hands you have to watch your partner’s eyes, and not a 

bad hand shake, but a good shake hand, not too hard. In know about 

abstinence, I know about that (laugh) its after you get married right? I know, 
yea it help me a lot. 

S6-I think this course was pretty much the foundation of my life, cause they 

gave me everything I could possibly need to start life. And I think that now 

because of this course Pll be more prepared for life I know like what I’m in for | 

I would say, what I’m in for it just got me ready so well if that made any sense 

to you. [Interviewer: Yeah, it made perfect sense to me, it made perfect sense 

to me, and no program is perfect, I’m sure there’s more that we could do. But I 

definitely think you probably know a lot more than some of your... some some 

of the people your age] Oh yeah, When you go over what you learned in that 
program to them half of the stuff they didn’t know themselves [Interviewer: oh 

You went over the stuff with other people?] Yeah when tell my friends what I 

did this summer and I went over the stuff that you guys taught me, especially 

with the table etiquette I did it in lunch one day, yeah... (Interviewer: What’d 

they think when they saw you do it?] They were like “S6, you didn’t have to 
do all that,” I was like I know, I just wanted to show you guys what I’ve 
learned, If you’re having a program I know what to do too. It was just lunch 

time and the food wasn’t that special but, it was whatever. {Interviewer: I’m 

sure a banquet is coming up some day and I’m sure you’ll know which cup to 

grab] um hum and don’t get confused when you’re at a wedding, people get 
confuse about their plate and their sure which direction the plate is going, at 
least now you know. 

S7-I would do many things differently now cause my eyes are open to many 

new things that I didn’t know before. Like to get a job, I can use the interview 

thing, In college, when they need a house or like an apartment, I know what to 
look for in the lease and the different things like the utilities and stuff and to go 
shopping. I knew those things but I didn’t know many details about other 

things and the mechanical things [Interviewer: Sounds like a lot] yea a lot a 


_—_—} 


Se) *, How. do} you. think this ‘course will: affect’ you : as‘ you continue on in. 4 


lot...I still have my papers I can review 
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S8-Um, I plan to do more saving and less spending unless it is something I 
absolutely truly need. And this course, it helped me a lot because, before this 
course I did not know how to write a resume for the person that was 
interviewing me so that helped when I get the job next summer, yea that 

L helped a lot. 

S9-Well this program did teach me how to plan more. So I will definitely be 
doing that more. I wasn’t doing much in the first place. The planning is 
definitely a new part of my life, creating a plan, setting up goals and then just 
remembering the skills that ve learned so far just in case I ever need them in 
life. 


-.... new situations inthe future? (0200 eee ree 

‘SI- I will think before I speak. When I oe re come out qNAtT sora Ps ant. 1 
don’t mean to. I don’t mean to be mean, will think about it in a nice way—the 
self-confidence---the feedback that you put in also comes back out. 
S$2-I will have previous knowledge, so won’t be nervous, it increased my | 
confidence 

S3--it will motivate me to try new things and to do it right-definitely keep 
apart hunting, it help me see it better, it helped me to know what kind of 
question to ask, when I grow up I know what to ask : 

S4-I have a better understanding of it..cause you taught us life lessons, to be 
yourself instead of being like shy and closed off 

S5-I will know what to do, I will remember everything we did in class or I will 
ask people, maybe you don’t know something another one know it...I will ask 
people what to do, I will think like they say before you do something. ..I don’t 
know if you were here, she was talking I think T1 before you say something 
you have to think and make a good observations, before you talk, you have to 
think 

S6-I know I said this before but now to think before you speak, to think about 
what you’re doing before you do anything, to always remember what you got 
taught in life and to use it wisely I guess [interviewer asked which lesson 
taught about think before you speak since it was often mentioned by the 
interviewees. The graduate answered it was the class on how to deal with 
difficult people... knowing the difference between assertive, passive and 
aggressive speech. The graduate mentioned how she practiced and continues to 
| practice that on her younger sister][Interviewer reinforces the need for youth to 
really understand the importance of social skills]Yea cause in life you’ re 
always gonna find that one person that’s going to be real aggravating and you 
don’t want to say the wrong thing to them too. Now you know what to say. 
Especially to my sister, you don’t know how much I use “xxxx, when you 
leave your plate on the table I feel... because you are doing that, I’m gonna get 
in trouble mommy’s gonna yell at me” I use that a lot on my sister, she gets 
tired of me repeating it.....ha ha ha...she says “I get it, I get it.” [Interviewer: 
What would you do before that] I be like, xxxx if you do not take this plate off 


the table... you’re always leaving your plate on the table 
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{interviewer interviewed the younger sister-stakeholder-who mentioned how 


| S6 came home constantly demonstrating the lessons she learnded.. younger 


sister (S6-1) says S6 has been nicer, she has been trying to say things nicer 
instead of laying it all out there. The younger sister offered an example) 
S6-1(12 turning 13 next week): Every day, as soon as you teach her 
something, she comes home and teaches everybody else something like we 
were there [interviewer: what kind of stuff do you remember her taking at 
home] Well she kept complaining about everything I did, talking about how 
when I do something she gets angry and then she started teaching me how to 


| cook and I already know how to cook.....and then setting the table you know 


we have to do that at home. {Interviewer: Well did you notice any other 
changes in her behavior] Well kind of...well she doesn’t respond like how she 
used to to things. She tries to fix it more proper [Interviewer: really] yeah, 
instead of putting it out there like that [Interviewer: well that’s very good. Can 
you give me an example] An example? Ok. Normally she be like “Why you 


_ always turning up the volume of the TV!!!” and I be like “O my god” and now 


she’s like, Keisha can you please put down the volume of the TV, it’s kind of 


too loud?” [wow, that’s a big difference] 


[Is there anything you would like to tell me about life skills Academy that I 
didn’t ask about] I can’t really think of anything. I just think it was a good idea 
that you guys thought of this program that kids especially around this age (S6 


is 15) can be taught about stuff like this, cause not, you won’t find it anywhere 
else. There’s not a lot of people who would actually sit there and tell you that 
“O when you move, you’re gonna need this such and such money, when 
you’re making a resume you have to do such and such thing.” School teaches 
you some of it. But, half of the stuff that we learned, you’re not gonna learn it 
like that. That’s stuff that your parents or you have to go and research it 
yourself. So I think it was a good idea that you guys thought about especially 
thes age group to do the program with. 


S7-Like in different problems instead of me being angry, I’ll take it down a 
notch and explain myself to the person. Like instead of saying back the 
situation isn’t as big or probably just walk away [Interviewer: anything else 
you think I should know about Life Skills Academy] I liked the program very 
much...and I think we should continue the activities that we did since you’ re 
asking us for feedback. I think other peers our age would really enjoy it as 
much as we did. And the classes, their fun—you guys joked here and there. I 
like it, I don’t think anything should be changed as of right 
now...[{Interviewer: When you caught us joking, are you talking about with 
each other, with the students... what came to mind?] With the students, like 
you made us feel welcome—all of you guys, all the teachers there, 
[Interviewer: Who had a chance to observe you throughout the program] My 
mom. She’s like, “You’re not that happy to go to school. But on Tuesday and 


[Thursday] you’re like ‘Ok, I have to do this before Pastor Paula comes to get 
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| me.” I looked forward to my Tuesdays and Thursdays....I used to come home 
and show off to my uncle because he’s a mechanic guy. And I’m like “Guess 
what I could do” And I was explaining and he was like “good good so far” 
[laugh] [Interviewer: Did he approve of the information we taught you?] He 
said good, you guys did a good job and things are right. 


| S8-I guess it helped because we also learned how to deal with difficult people 
and problems and so instead of causing any riots or fights, we could just work 
it out, talk it through, see what the problem is and then that can help a lot. 
$9-Um, I can’t think of a situation that I won’t need from Life Skills, They 
taught me how to hunt for a job, how to act on an interview, how to hunt for an 
apartment, living spaces, how to shop for groceries, how to manage money. It 
was just, over all it was really good. I think I will be using all of these skills in 
the possible near future. [Interviewer: Anything else you would like to add] 
Keep up the good work. This is a great program. More people need to be in it. 


11/16/11 S9 reported via phone call how LSA lessons helped him when he was 
moving out on his own. He is living on campus at Montclair State University: 
“T used the schemes and stuff from apartment hunting. I used the list you 
provided and some information I had from another class. Like in Life Skills 

| Academy when you guys had us split up and talk to roommates and stuff, I 
used that information. We divide up the chores. I clean the bathroom and he 
vacuums the floors. We asked each other like what items we already had. Like, 
I had a TV do you have a TV. And then we would shop for the other things. 
INTERVIEWER: SO YOU USED THE MATERIAL YOU RECEIVED IN 
LIFE SKILLS ACADEMY TO NEGOTIATE THE RULES AND LIVING 
CONDITIONS WITH YOUR ROOMATE. Exactly! 


$10-[11/16/11] I got a job at Walmart for the season. DID LIFE SKILL 
| ACADEMY HELP YOU IN THE INTERVIEW: Oh yes! This is my first job. 
I had done interviews before Life Skills Academy and I never got the job. 
Before I was nervous, this time I took my time. You guys told me to smile at 
them, shake hands, I waited till they sat down and not to sit down until they sat 
down, I remembered not look down and to keep looking up. I believe it’s 
because of my interview skills were bad that I did not get the other jobs. But 
this time I did everything right. Not only did I do one interview, but I had to do 
three interviews to get this job and I got it. 

Normally you have to work two weeks before they let you run the cash 
register on your own. But today I told them that I wanted to run the register by 
myself. At first they didn’t want to let me do it. But I told them that I could do 
it and they let me. I did everything by myself and I did everything right. I hope 
they keep me after the season. 


*The interview with Si/ and Father, $2/S2-1 and S3 were conducted Monday September 5, 2011 and the 
interviews with S6/S6-1, 85 and S4/S4-1 were conducted September 8, 2011. The Interview with S7 and $9 
were conducted 9/11/11 and 11/16/11. S10 was interviewed 11/16/11. 


POST COURSE INTERVIEWS WITH STAFF 11/15/11 
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What changes did you see in the kids during the Life Skills Academy 


STF1- The biggest change was S2. She was so stand off ish in the beginning 


| when we got funplex, she was smiling and happy. 


S10, [my cousin] learned a lot of skills. She just got ajob using her 
interviewing skills. 
She learned a lot about communication and listening skills. She did not know 


| there was so much involved in listening. I also remember that she called 


some friends after changing the tire and said what she did and said, “let me 


work on yours!” 
[What was your impression of the group?] All the students got along well as 
far as I could tell. 


STF2- What changes did you see in the youth during Life Skills Academy 
All of them became more confident sure of themselves. You know 
knowledge is power and when you have knowledge of things going on 
around you then you become more confident in your responsibilities and 


| become more accountable for your actions I would think. There is a factor 


that they were just meeting everyone else and they’re new so they were kind 
of shy in the beginning but I just felt like the more we learned together and 
we made things apparent to them, what’s coming as far as school and 


| making their decisions and jobs and things like that, they became more 


aware and with that awareness came more confidence I thought.[ HOW 
WOULD YOU MEASURE THEIR CONFIDENCE] They became for 
talkative, more responsive to our questions to them in class, and just their 
willingness to participate more towards the end, about half way mark. 
Towards the end in one of our runs to Smashburger, I was talking to S2 and 
S9 about their futures goals and they’re about to start college and we were 
talking to them, me and XXX about what to look forward to and they just 
reiterated that knowing what we taught them will help them better navigate 
them through their college experience being that this is their first year and 
they have a better idea what to look forward to, they knew some of the stuff 
already but it just enhanced some of their knowledge of it, you know, they’re 
older. 


| [know that we definitely enjoyed learning together and were very um, they 


looked fwd to the classes. They really know that the life skills that we’ re 
teaching them, they were going to be using them shortly, you know, it’s like 
right around the corner and they’re going to be using it. I think the money 
course, they appreciated a lot of. It put things into perspective as far as what 
things cost and what you make [both laugh] and that money is not something 


| that comes easy. 
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STF-3 from when they started, they opened up more and were more social 
with their peers. As the program progressed they were more willing to talk to 
us and their teachers and stuff. I saw that this one particular kid she was 

| quiet at first and throughout the program IJ saw her socializing with her peers 
more. She was asking more questions to different teachers. She became more 
open. A lot of them really appreciated the budgeting and job interviewing. 
They were telling me that they enjoyed it a lot and they learned a lot from it. 
The budgeting, they appreciated being taught how to manage their money 
better. As young adults, they need to learn how to save their money and 
budget more. And then the job-interviewing they expressed how they 

| appreciated being taught how to write a resume properly and how they 
enjoyed doing the interview and being taught how to be professional in an 
interview process. I think the kids just, they were very appreciate what we 
do. They grow within the program itself. They grow to appreciate the things 
that we teach them like a lot of them may not have realized the importance of 
an interview, or the nutrition and things like that. I think they appreciate 
someone taking the time out and actually teaching them the importance of all 
of it. They appreciate someone just helping them through it all. They may 
not have somebody to help them through it. WHAT WAS YOUR 
PERCEPTION OF THE RELATIONSHIP BETWEEN THE YOUTH AND 
THE STAFF: Think it was very well. I think it was a very good relationship. 
They all formed special bonds with a certain person or all of us. They would 
talk to us. They appreciated us. They respected us. They were always very 
open and listening to everything that we had to say. I think the relationship 

_ between the teachers or the staff and the students was very um was built very 
well, very strong. 


| STF-4/Writer- I spent a lot of time with the students during class and 
outside of class. Four of the students worked on developing a video 
documentary for the program. We spent time out side of class time to 
complete the project. In order to complete the project, I conducted video 
editing sessions; we went out to eat together and visited sites to take 
additional footage. During these off line moments, I got to observe the 
students apply what they learned in class. When we went out to eat at I-Hop, 
the students took it upon themselves to unwrap the silverware and set the 
table making sure that the fork, knife, spoon, plate and drink were set in their 
proper place. I was impressed. 


When selecting the food they desired to eat, I saw them carefully review the 
menu. One student had a habit of being blunt when speaking. But after 
reviewing the menu she said aloud “I don’t find anything particularly 
pleasing.” I was elated and told her how proud I was that she did not say, 

_ “yuck,” or “that’s disgusting.” The others at the table agreed. This happened_| 
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' during the closing weeks of the program. It was wonderful to watch her 
grow, knowing how she would have expressed herself differently a few 
| weeks earlier. 


During the closing weeks, we also took the students to an apartment. We met 
up with a realtor and he allowed them inspect the apartment and ask 
questions. The students were inquisitive and were not afraid to ask questions. 
At the beginning of the program, they acted more like observers. Now, they 
were fully engaging with someone who was a stranger 
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LSA Evaluation Summary Form 
2011 


1. Name of Facilitators: | xxxxxxx. XxxXxKX, XXXXXXX 


2. Agency Affiliation: First Seventh-day Adventist Church of 


Montclair 


3. Mailing Address: _15 Elmwood Ave. Montclair, NJ 07042 
4. Location/Setting of Workshops: 
Church 


5. Date of First Workshop: _07/19 /11 Date of Last Workshop: 
09 /01/11 


6. Describe Group: _ 11 Students: 9 Girls, 2 Boys 


Workshop 
Data: 

#1 #2 #3 #4 #5 #6 #7 #8 #9L  #10L 

) - 

Attendance 
(Total) 10 | 10 | 11 10 10 | 10 10 10 | 1] 9 10 Avg. 
Pretest Scores 0 Py is | | 
(Average) 50% 30% 16% 17% 44% | 48% | 41% | 25% | 20% | 14% | 31% Avg. 
Posttest Scores 0 6 é rs 
(Average) 80% 92% | 95% | 94% 84% 90% | 86% 98% 99% | 88% | 90% Avg. 
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WORKSHOP I 


Subject: 


Duration: 


Goal(s): 


Objectives: 


Description: 


Materials: 


Instructions: 


Achieving Self-A wareness 
Sub-topics: self-image, how to deal with failure 


180 Minutes: 3 one hour sessions 


To establish the classroom as a safe environment 
Participants develop an understanding of self in order to foster and 
maintain a positive self-concept 


Participants will compile a list of classroom rules, analyze the importance 
of Life Skills, perform a “self-concept/feedback” activity, evaluate a case 
study on self-concept, participate in team building activities on the 
subjects of feedback and failure, review the “How to Deal with Failure” 
worksheet, dramatize a peer to peer counseling scenario using the lessons 
learned about feedback and failure, write an individualized code of honor 


Session 1: Facilitator will lead participants in establishing the classroom 
tules. Participants will be given a Life Skills sheet and will discuss which 
skills are most important for successful independent living. An activity 
will be performed (using sponges, bowls and liquids) to illustrate the 
relationship between self-concept and feedback. Session 2: Participants 
will examine a case study about self-image. Facilitator and participants 
will further discuss the concept of “feedback.” Participants will apply the 
lesson of feedback by engaging in an activity: Participants try to guess the 
Jabels taped to their backs based on how they are treated by others. 
Session 3: Participants will explore the concept of failure. Participants will 
apply the lessons learned about failure by engaging in a group activity: 
Participants will play the Alligator Maze game. Participants will complete 
the “How to Deal with Failure” worksheet. A group of participants will 
role-play a counseling scenario. Students will write a personal code of 
honor. A group of 3 to 5 participants will review the day’s lesson for the 
rest of the class. Participants will take a pre-test at the beginning of the 
workshop and a post-test at the end. 


pre-test, post-test, flipchart and marker, worksheets: Ice-breaker Bingo, 
Like Skills list, Elizabeth’s Case Study, How to Deal with Failure, Code 
of Honor; for self-image activity: two clean sponges, one glass of clear 
water, one glass of colored water (with red food coloring or red juice can 
be used,) two clear bowls; for feedback activity: index cards (equal to the 
amount of participants), and scotch tape; for Maze activity: Alligator 
Maze Instruction sheet, 48 sheets of paper, buzzer/noise-maker 
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Session 1 
Materials: Large flip chart, ice-breaker bingo worksheet, pre-test, outline of program 
topics, pencils 


1. Welcome participants to class 


Ask the participants to introduce themselves, tell something unique or 
something most people don’t know about them and one expectation they 
have of this workshop series. Have a volunteer write expectations on the 
flip chart/board. Facilitator will go first. For example, “My name is Paula 
James. I taught myself sign language. I expect that after these workshops 
all of you will become more confident in your abilites.” After participants 
state expectations, thank them for their input/participation. Welcome them 
to the program. Let them know “we plan on having a good time learning 
together.” 


2. Facilitate an ice-breaker (suggested game: ice-breaker bingo) 
3. Establish classroom rules 


Ask the group to establish the ground rules for the workshop series. Have 
another volunteer to write down all suggestions (for example, “listen to 
one another, no yelling, no cursing, wait your turn to speak”). 


4. Administer pre-test —TIME: 10 MIN 
5. Transition to discussion about “Life Skills.” 


Materials: Life Skills List worksheet 

Let participants know that there are a variety and numerous skills that can be 
learned in order to function successfully in life. Pass out the life skills worksheet. 
Break participants into groups of three. Ask them to discuss which 3 skills they 
think are most needed to be successful in the real world (10min). Have each group 
give a report (10min). Affirm all reports. 


6. Transition to discussion on self-concept. 


Materials: two clean sponges, one glass of clear water, one glass of colored water 
(with red food coloring or red juice can be used,) two clear bowls. 

On one side of a table place one sponge, one clear bowl, and the glass of clear 
water. On the other end of the table place the other sponge, clear bowl and glass 
of colored water. Ask for 2 volunteers, one to work with the materials on each end 
of the table. Ask the person with the clear glass of water to poor the water on the 
sponge. Ask the class what do they expect to see come out of the sponge if the 
person squeezes it over the bowl (participants will say water). Have the volunteer 
squeeze the water from the sponge into the bowl. Repeat the same process with 


10. 
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the other sponge and juice. Let the participants know that whatever goes into the 
sponge is what will come out of the sponge. 

Explain to the class that we are all like sponges. We soak up the different 
messages that get poured into us by our parents, facilitators, and friends. When we 
face different challenges in life, what has been poured into us is exactly what 
comes out of us. 


Transition to discussion on self-concept. 


Remind the participants of the skills they identified earlier as necessary for a 
successful life. Explain to participants that all of the skills they talked about are 
important and necessary. However, there is one that often does not get enough 
attention. Author Kuy Kendall wrote “It is the development of a child’s self- 
image that is perhaps the most important barometer in assessing probability of 
future success.”’ Explain that the messages we receive become the foundation of 
our self-concept. “What you believe about yourself determines your level of 
confidence, your willingness to take risks, your motivation and the decisions 
that you will make throughout your life.” 


Session 2 


Hand out copies of Elizabeth’s story. Have a participant read this case study out 
loud. Discuss Elizabeth’s story with the class using the questions provided in the 
handout. 


Transition to a discussion on “feedback.” Explain to participants that the many 
messages people receive about themselves has a name. It is called “feedback.” 
Direct feedback is written or spoken statements people make that praise, evaluate, 
or criticize another person’s behavior, skills or performance’. Discuss different 
sources of feedback (home-relatives, school-facilitators, media-how TV, Music, 
Magazine portray people from your culture, gender or age). 


Facilitate a positive feedback exercise. A person’s self-concept improves when 
they are listened to, and receive words of praise. Have participants break up into 
groups of two and ask them to take tums saying five positive things about each 
other (eg. Those are really nice shoes, I think you are a very polite person, I 
appreciate the way you are listening to me, I’m glad I got to meet you). 
Demonstrate the activity by complementing one of the participants in the class. 


‘Carol L.. Miller, M.Ed. Mentoring Teens. A Resource Guide, BookSurge, LLC. 2006, 23. 


Ibid. 


LL. 


12. 


13. 
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Transition to discussion on indirect feedback. Let participants know sometimes 
messages are communicated by the way a person behaves. 


Materials: index cards (equal to number of participants), marker and scotch tape 
Have participants engage in the Feedback exercise. Tape a name, a circumstance, 
or title on the back of each participant. Have participants react to each other based 
on what is taped on one another’s back. Based on how other people are treating 
them, each participant will try to guess what is written on the label taped to them. 
For example, someone may have the words “President of the United States” taped 
on her back. People will address her with respect and awe, say things like “I can’t 
believe you found time in your schedule to visit us,” or “How is the White 
House?” The participant will then guess, “Am I the President of United States?” 
Once the person guesses her label, it can be removed. At the end of the activity, 
ask people how it felt to be treated the way they were. Make the connection that 
people’s feedbacks do have an impact on how a person feels about herself. 


Take a 10 minute break 


Session 3 


Transition to discussion on the topic of “failure.” 


Materials: Alligator Maze Instruction sheet, 48 sheets of paper, buzzer 
Follow the instructions for the Alligator Maze. After the activity, ask participants 


“What was it like being on the maze verses being off the maze?” Ask them, “How 
did the risk of stepping on a wrong square influence the group?” 


Pass out copies of How to deal with failure worksheet. 


Teach two ways to handle failure. Rule #1 -Remember that “FAILURE IS 
NEVER A PERSON, IT IS AN EVENT” (quote from Zig Ziglar). Separate the 
person from the failure. Failure is the result of decisions, skill and efforts. In other 
words, the problem often is not the person but the plan. Change or improve the 
plan and you will get better results. Rule #2-Anticipate failure. Know that 
FAILURE IS NOT FINAL! Failure is a part of life. It is not always a bad thing. 
Failures are learning opportunities. The more you fail, the closer you come to 
succeeding. Help participants make the connection between Rule #2 and the 
Alligator Maze activity. 


Refer back to Elizabeth. Discuss how to deal with poor self-concept by using the 
lessons about failure. Have two participants role-play a conversation between 
Elizabeth and a friend. The situation is Elizabeth has failed a test and is being 
really down on herself. Allow participants to come up with their own script, or 
you can privately suggest some lines that Elizabeth’s friend could use: / see that 
you feel bad about failing the math test. Everybody has bad days. I’ve had them. 
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But, I’ve learned there are lots of ways to bounce back. Let’s see what we can do 
to help you bounce back; Have you thought about talking to a facilitator or a 
guidance counselor? Did you have trouble understanding the material? I know 
someone who can tutor you. I can call them if you like? How often did you study 
Jor it? What could you do differently to get better results next time around? Tell 
me how you prepared for the test? Let’s come up with a different plan. Remember 
to affirm their performance. 


16. Recap the day’s lessons. 
17. Have participants complete Code of Honor worksheet 


Explain that feedback gets internalized and can cause a person to be shy, fearful, 
confident, happy or sad. In order to control how feedback affects a person, have 
participants write a personal code of honor. Have each participant read their Code 
of Honor to the class—TIME: 15 MIN 


18. Ask a group of 3 to 5 participants to review the day’s lesson. They can use their 
worksheets and/or handouts to help them in reviewing the lessons of the day 


They can also mention any surprises or discoveries. 


19. Administer Post Test 


20. Enrichment Work: Assign Mission Possible. Thank the participants for their 
participation in class. Let them know you look forward to the next session. 


WORKSHOP II 


Subject(s): 


Duration: 


Goal(s): 


Objectives: 


Description: 


Materials: 


Instructions: 


Acquiring Self-confidence and Socially responsible behavior 
Sub-topics: concept of potential and substance abuse prevention 


180 Minutes: 3 one hour sessions 


To help participants develop and maintain a positive self-concept 
To instruct participants about the dangers of substance abuse 


Participants will define “potential,” identify people and practices that 
either encourage or endanger his or her potential, describe the influence of 
alcohol advertising on youth, analyze the consequences of alcohol abuse 
and smoking by reviewing a case study and fact sheets 


Session 1: Facilitator will introduce participants to the concept of 
“potential.” In order to emphasize the concept, the facilitator will use the 
visual aid of a seed. Participants will fill out two worksheets: “Protect My 
Potential” and “Yes I Can.” Session 2: Youth enjoy having guest 
presenters. Contact a local hospital, police department or health 
professional and ask them to conduct a 30 to 45 min presentation on 
alcohol and drug abuse. If a speaker is not available, move on to Session 3 
(minus the review and post-test). Then, break the participants up into 
groups and have them role-play skits on peer pressure and substance 
abuse. Session 3: Participants will examine alcohol ads placed in popular 
magazines. The facilitator will distribute and discuss the Alcohol fact 
sheet. Participants will break up into groups and review “Kelly’s New 
Life” worksheet. Participants will engage in a team building activity. A 
few participants (3 to 5) will review the lessons of the day for the class. 
Participants will take a pre-test at the beginning of the session and a post- 
test at the end. 


pre-test, post-test, “Protecting My Potential” worksheet, “Yes I Can” 
worksheet, “Kelly’s New Life” worksheet, Alcohol Fact Sheet, Smoking 
Fact Sheet, a bag of apple seeds or another tree’s seed, seven blind folds, 
miscellaneous items to scatter around room for team building activity, 
popular music magazines with alcohol advertisements, flip chart on easel 
and marker, 


Session 1 


1. Welcome participants back 

2. Facilitate an ice-breaker 

3. Discuss Mission Possible assignments: surprises and discoveries 
4. Administer 10 question pre-test 
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5. Transition to discussion on the topic of “potential.” Ask participants to take out 
“Protecting Potential Part I’ worksheet. *Items in bold below are answers to 
worksheet questions. 


Materials: bag of seed, flipchart and marker 
Activity: Give each participant a seed. Ask them what they see. Most will 
say “a seed.” 


Ask the class the following question and ask a volunteer to write their 
answers on the board/flip chart while the rest write it on their worksheet: 
“What can you do that a seed cannot do?” 


Remind them of their answer to what was in their hand. Let them know 
that is a fact, but not the whole truth. What they are holding in their hand 
is forest. The seed becomes a tree, trees produce seeds, each seed 
produces another tree... 


A seed does not (read from the list: eg. “breathe like we can breathe. It 
cannot not thin like we can think. It cannot learn, like we can leam. It 
cannot even move.”) Yet, it can produce a forest. Each one of you can 
move, you can think, you can learn, you can build. Can you imagine what 
you can one day produce? Can you imagine what you can one day 
become! 


6. Ask participants to write down the definition of “potential” on Protecting 
Potential Part I worksheet: abilities that may be developed and lead to future 
success or usefulness.° 


7. Begin a discussion on the following phrases: “There is more to me than meets the 
eye” and “You can’t judge a book by its cover” 


8. Hand out “Yes I Can” worksheet. Ask participants to write about a time they did 
something someone or people thought they could not do. Begin by telling your 
own story. Have one or two participants share their story. Collect their stories to 
add to participant individual file. 


9. Transition to discussion on “Environment.” What happens to a fish when you take 
it out of water? Sven Grahn, an international motivational speaker believes 
everything has an ideal environment and that your potential is directly related 
to your environment. If your environment is defective, you will have greater 


*Soanes, C., & Stevenson, A. (2004). Concise Oxford English dictionary (11th 
ed.). Oxford: Oxford University Press. 


10. 


11. 


12. 


13. 


14. 
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difficulty achieving all you were created to achieve. If your environment is ideal, 
the possibilities for fulfilling your potential are limitless. Everything that 
surrounds you or affects your development must be assessed. Check to see if it is 
helping or hindering your ability to fulfill your purpose. What happens in your life 
is related to who you live with, who you keep company with, where you spend 
your time and what you feed your mind. 


Ask participants to break into groups and answer the questions below and how 
that my effect their potential. Have each group elect a representative to report to 
the class any key observations or discoveries: 


a) Who are your friends? 

b) What books do you read? 

c) What movies and TV programs do you watch? 
d) What magazines do you read? 

e) What are your hobbies? 

g) What music do you listen to? 

h) Who are your heroes? 


Take a 5 min break 
Session 2: 


Have a speaker come in to talk about substance abuse. The local police 
department often has officers that present of this topic. Local health professionals 
also can also make a presentation on this topic. It is best to select a presenter that 
has had experience speaking to youth! Youth connect with people before valuing 
the information. Make sure presenter provides hardcopies on information and/or 
substance abuse fact sheet to hand out to participants. 


Session 3: 


Transition to discussion on Protecting Potential Part Il. Have youth pick out 
magazines from the ones you brought in. Have them identify the alcohol ads. Ask 
them if they think the advertisements have an impact on alcohol sales? Ask why 
or why not. Then pass out the Alcohol and Smoking fact sheets. Go over the 
information on the sheets together as a class. Inform participants the words in 
bold print are answers to questions on their “Protect My Potential” worksheet. 
Have different participants read aloud the points. Ask participants how being 
targeted by the Alcohol industry makes them feel? 


Have participants break up into groups and discuss “Kelly’s New Life” 
worksheet. 
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15. Team Building Activity 


a. Minefield 
Mine field involves trust and communication. To play this game, make 
pairs of two and scatter things all around the place. Blind fold one person 
and let the other person guide him/her to pick up a list of scattered items. 
Among the scattered items, place a few 'mines', which the blindfolded 
person must avoid, while picking up the list of items. 


b. After the activity, debrief with class what it was like being blind-folded. 
Ask which role was easier: being blind folded or giving instructions. 
Remind participants, “We have to be careful who we allow to lead us. You 
can end up picking up a mine. Do not let the media or anyone lead you 
into destroying your life. Always protect your potential!” 


16. Ask a group of 3 to 5 participants to review the day’s lesson. They can use their 
worksheets and/or handouts to help them in reviewing the lessons of the day 
They can also mention any surprises or discoveries. 

17. Administer post-test. 

18. Enrichment Work 

a. Mission Possible Sheet 


b. Fill out How I spend my day Map 
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WORKSHOP III 


Goal Setting/Decision Making 


Subject(s): 


Duration: 


Goals: 


Objectives: 


Description: 


Materials: 


Instructions: 


Interpersonal/Social Skills 
Subtopics: goal-setting, values, decision-making, problem-solving 


180 Minutes: 2 one hour and a half sessions 


Define personal goals 
To improve participants’ decision-making abilities 


Participants will construct a vision board, identify various types of goals 
relative to the different domains of life, list short-term and long-term 
goals, write SMART goals, create an obstacle course and organize a relay 
race. 


Session 1: Each participant will create a Vision Board. Explain the 
purpose of setting goals. Participants will review M4y Goals Worksheet A 
and will list financial, health, relationship, spiritual and personal 
development goals. Participants will analyze the riddle, “How do you eat 
and elephant? One bite at a time.” Discuss the concept of goals and 
“smaller steps. Participants will break up into groups and relate the 
concept of “smaller steps”/stages to the fields of sports, careers, music, 
health or the military. A representative from each group will give a report 
to the rest of the class. Participants will complete A4y Goals Worksheet B: 
they will list short-term and long-term goals. They will then complete My 
Goals Worksheet C: participants will write S.M.A.R.T. goals. Session 2: 
Students are given materials and instructions to create an indoor obstacle 
course and an outdoor relay race. 


posters (one for each student), lots of magazines, scissors (one for each 
participant), glue/scotch tape, markers (one for each participant), “My 
Goals” worksheets (A, B, C,), objects and instructions for obstacle course 
and relay 


1. Welcome participants back (1 min) 


2. Facilitate an ice-breaker (10 min) 


3s 


4. 


> 


218 


Discuss Mission Possible assignments: surprises and discoveries. (10 Min) 


Have students take pre-test.(10 min) 


(30 min) Supply participants with a poster board, magazines, scissors and glue or 
scotch tape. Ask participants to create a vision board by cutting out images from 
the magazines that depict their ideal life and sticking them on the poster board. 
They can also cut out words or draw pictures. They can work in groups if they 
like. However, each student must produce their own board. Their ideal life may 
include a certain type of home/house, neighborhood, car, job, family, etc. Walk 
around class and give positive feedback to students as they create their vision 
board. Allow fifteen minutes for this activity. After the fifteen minutes, allow 
another fifteen minutes for willing participants to share their board with the rest of 
the class. Be sure to give positive feedback and make encouraging comments. 


Transition to discussion about “Goal-setting.” Explain that knowing how to set 
goals is important because it is how we turn our dreams into reality (refer to their 
Vision Boards). Goals function as a road map guiding a person through their 
future. 


Hand out My Goals Worksheet A. Ask participants to list financial, health, 
relationship, educational, spiritual, and personal development goals. Allow 
two or three participants to share some of their goals with the rest of the class. 
Affirm their work. (10 min) 


Discuss the following saying “How do you eat and elephant? One bite at a time.” 
Sometimes people make one big goal the sole focus of their lives. They place all 
their hopes into achieving that one giant goal. Achieving giant goals can 
sometimes be physically and emotionally draining. A giant goal, like an elephant, 
is too big to swallow all at once. If you leave your focus on the size of the 
elephant, you might feel overwhelmed and not want to try at all. However, if you 
change your focus to cutting a piece of the elephant, cooking it, and eating in, 
then you have found a starting point. Breaking down big goals into smaller steps 
provides a starting point. (5 min) 


Ask participants break up into groups. Have them relate the concept of smaller 
steps and/or stages to the field of Sports, Careers, Hobbies, Music, Health or 

Military. Begin by stating an example: “Jet Li, Jackie Chang, Bruce Li, did not 
start out having black belts. Generally speaking, in martial arts a person has to 
earn their belts one stage at a time beginning with a white belt.” Have the class 


10. 


11. 


1; 


13. 


14. 
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regroup and ask a representative to give a report. Participants may refer to going 
from “rookie” to professional, army private to sergeant, Officer to Chief of Police, 
etc.(10 min) 


Hand out and have participants fill My Goals Worksheet B. Allow two or three 
students to share their goals with the class. (10 min) 


Hand out and help participants complete A4y Goals Worksheet C. (5 min) 


Session 2: 


To reinforce to concept positive problem solving orientation, students will create 
and go through obstacle courses: one indoor, one outdoor 


Debrief about the obstacle course. Ask what was the most difficult part/easiest 
part and why? Discuss what are some of the most difficult obstacles of life. 
Explain that no matter what the obstacle, it has been faced by others before. With 
determination, they can overcome any obstacle. 


Ask a group of 3 to 5 participants to review the day’s lesson. They can use their 
worksheets and/or handouts to help them in reviewing the lessons of the day. 
They can also mention any surprises or discoveries. 


Administer post-test. 


Assign Mission Possible assignment 
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WORKSHOP IV 


Subject(s): 


Duration: 


Goals: 


Objectives: 


Description: 


Materials: 


Instructions: 


Interpersonal/Social Skills 
Subtopics: communication skills, conflict resolution skills, problem 
solving skills 


180 Minutes: 3 one hour sessions 


Participants will identify and demonstrate effective communication skills 
Participants will describe and demonstrate conflict resolution skills 


Participants will distinguish between verbal and non-verbal 
communication; define aggressive, passive and assertive behavior; 
participate in active listening exercises; negotiate solutions between 
conflicting parties. 


Session 1: Class will participate in a game called Charades. Participants 
will review a body language interpretation worksheet. Participants will 
perform re-enactments (role-play). Participants will analyze three different 
approaches to problem-solving. Session 2: Participants will complete a 
worksheet distinguishing the difference between aggressive, passive and 
assertive behavior. Participants will complete the Assertiveness Potion 
worksheet. Participants will construct I-Messages. Participants will 
complete a communication exercise called “Draw What You Hear.” 
Participants will analyze proverbs from different cultures about 
“listening.” Participants will perform active listening exercises. 
Participants will complete the Think Win-Win exercise. Participants will 
role play how they negotiated their win/win solutions. A few participants 
(3 to 5) will review the lessons of the day for the class. Participants will 
take a pre-test at the beginning of the session and a post-test at the end. 
Participants will participate in team-building activity called Search by 
Sound. Note that words in bold are answers to the pre/post tests. 

Rules for Charades, Search by Sound instructions, box of macaroni, the 
following worksheets: What Are You Saying, Three Approaches, AAP, 
Which One Am I, Pinpoint The Feeling, Talk the Talk, Assertiveness 
Potion, Draw What You Hear, Are You Listening, Mock My Words, Think 
Win/Win samples and activity sheets. 


How to deal with difficult people? 


1. Welcome participants back 


2. Discuss Mission Possible assignments: surprises and discoveries. ( 10min) 
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Have students take pre-test.(10 min) 


. Begin by leading the class in a game of charades. (10min) 
Transition to a discussion about “body language.” 


Tell participants everyone will have to deal with difficult people in life. Difficult 
people are often at the center of conflict. In this workshop you will learn the 
basics of communication, how to handle conflict and how to be effective at 
problem-solving. Ask students to react to the research of Professor of Psychology 
Albert Mehrabian. Explain that his research found that people form opinions 
about you by observing how you communicate with them. More weight is given 
to your voice and body language than to your words: 7% words, 38 % voice, 55% 
body language. This is known as the 7-38-55 rule. What you are saying is 
important, but how you are saying it has the greater impact. 

Explain that when dealing with people who are difficult to get along with, 
remember the 7-38-55 rule. Be mindful of your non-verbal communication. Make 
sure that your words, voice and body language are communicating the same 
message. 


Demonstrate incongruence by mixing the three aspects of communication: 


With a stoic face, and monotone voice, spend a minute telling the class how 
excited you are to see them. Have participants critique your attempt at 
communicating excitement. They are likely to find your words” insincere” and 
disingenuous. 


. Hand out the “What Are You Saying?” worksheet. Have participants break up into 
groups and discuss situations where they have witnessed some of the non-verbal 
communication listed. Have each group re-enact these scenario(s) without using 
their voices (they can mouth the words). Each group is given 3-5 minutes. Have 
the rest of the class try to identify the story line and the gestures that were used 
from the list. (15 min) 


Transition to a discussion about problem-solving: Explain to participants that 
most people respond to problems in one of three ways: Hurry, Hide, or Handle 
it: 


. Hand out the “Three Approaches” Worksheet. Have a different participant read 
each description: (2 min) 


A) Hurry-This person is impulsive. He does not take time to seriously consider 
other options. He runs with the first idea that comes to mind. 
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B) Hide-This person tries to avoid dealing with the problem. He procrastinates. 
He waits for the problem to solve itself (which rarely happens). He tends to 
shift the responsibility of solving the problem on other people. They process 
thoughts such as “The only reason this happened is because they did...... or 
because they didn’t do...” The problem does not get solved, but grows worse. 


C) Handle- This person is not afraid to address the problem. He approaches the 
problem in a rational way. He addresses the issue instead of attacking the 
person. He carefully seeks alternatives. 


10. Discuss which approach is the most effective. (3 min) 


11. Transition to a discussion about Assertiveness. Explain that one way to effectively 
handle conflict with difficult people is to use assertive statements. Ask 
participants view the A-A-P worksheet. Explain that assertiveness is middle- 
ground between being “Aggressive” and being “Passive.” Discuss the following: 


a. Ifyou are an assertive person, you readily express to others your thoughts, 
needs and feelings. You stand up for your rights in ways that still respects 
the rights of others. 


Example: It is the night before final exams. The exam you are studying for 
will determine whether or not you pass the course. A friend calls and begs 
you to help her finish her final project for her class. She says she cannot 
finish it without your help. You say “No, I cannot help you tonight. I am 
studying for a very important final exam. If I stop to help you tonight, I 
may fail the course. In the future, I will gladly help you when I do not 
have to study.” 


b. If you are an aggressive person, you readily express to others your 
thoughts, needs and feelings. However, you do it in a way that shows you 
do not care for the thoughts, needs and feeling of others. 


Example: No, I won’t help you tonight. You always act like you are the 
only one who has a life! 

c. If you are a passive person, you rarely express your true thoughts, needs 
and feelings because you are afraid of what they might think of you. You 
may feel upset later because you did not stick up for yourself. 


Example: “Sure, I'd love to help you tonight. Just give me a few minutes 
to get there.” 


It is easier for people to see a problem with being aggressive than it is for them to 
see a problem with being passive. Many people have been brought up to be polite 
and to put the needs of others before their own. There are moments in life when 


12. 


13. 


14. 


1S: 


16. 
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that is appropriate. However, in life it is best to work towards being assertive. 
People, who spend most of their lives behaving passively, often develop feelings 
of resentment. They resent others for having to sacrifice so much. They secretly 
hold bitter feelings towards others and hold grudges. It is mentally and 
emotionally unhealthy to hold grudges. It has been said, “Holding a grudge 
against someone is like drinking poison and expecting the other person to die.” 
Holding a grudge often ends up hurting you more than anyone else. Being 
assertive, sticking up for yourself and respectfully expressing your feelings to 
others benefits everyone and improves relationships. People get to know the real 
you/your true feelings. 


Have each participant turn to the Which one am I worksheet. Lead the class in 
filling it out as a whole. (5 min) 


Take a ten minute break. 


Session 2 


Have participants turn to the Assertiveness Potion worksheet. Have them fill in 
the blanks with the following information. One way to effectively handle conflict 
with difficult people is to use assertive statements. Teach that an Assertiveness 
Statement has four parts: It uses I-messages, it describes the behavior, it 
expresses your feelings, and it describes the effects of the problem behavior. (1 
min) 


Explain that I-messages are important. When people are upset, their first reaction 
is to use a “You-message.” Example: “You don’t care about anyone but yourself! 
That is why you keep forgetting to do what you promised to do.” This is a poor 
way to handle conflict. It hurts the other person’s self-esteem, brings up negative 
emotions in the other person and decreases the likelihood of him/her cooperating 
with you. Which statement encourages cooperation—the above statement or the 
following statement? “When you forget to complete your part of the project, I get 
angry because it puts my job in jeopardy. (1 min) 


Have participants break up into groups and fill out the Talk the Talk worksheets. 
Have a spokesperson from each group report to the class their results. (10 min) 


Conduct a communication exercise called Draw What You Hear. Have 
participants break up into groups of two—one instructor and one artist. Ask one 
person in each group to take out a pencil and turn to the Draw What You Hear 
page. That person is the artist. Hand out the sheets with various shapes to each 
instructor. Each worksheet has a different design pictured on it. Have the person 
with the blank sheet/the artist draw the design strictly by listening to the 
instructions of his partner. 


17. 


18. 


19 


20. 
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Choose a volunteer to help you demonstrate the exercise. Give them the 
facilitator’s manual with the diagram and sample instructions written below. Have 
them read the instructions while you try to re-create the design on the board/flip 
chart. (Although you have already seen the design, the demonstration will help 
illustrate the task). Ask the class to evaluate how close you came to accurately 
replicating the original design. Discuss what they thought about the instructions 
and your listening skills. 


Example: 
Design = ae 


Possible instructions= Draw a one inch triangle leaning to the right. Place your 
pencil at the bottom right hand comer of the triangle. Draw a half-inch line in the 
downwards direction. Return your pencil to the bottom right hand corner of the 
triangle. Extend the base line one inch to the right. 

Allow the participants five minutes to do this exercise. Then have each group 
share their work with the class. Affirm each group for their efforts. (10min) 


Transition to a discussion on Active Listening. Explain to participants that 
listening is not always easy. It involves focus and attention. 


Have a participant write the following on the board/flipchart and ask students 
what they think the proverb is trying to communicate: (Smin) 


Haitian Proverb 
All food is fit to eat, but not all words are fit to speak 


African proverb 

Much silence makes a powerful noise 
Native American 

Listen or thy tongue will keep thee deaf. 
French Philosopher- Voltaire 

The road to the heart is the ear. 


Explain the benefits of Active Listening: Active Listening shows others that you 
understand what they are thinking and how they are feeling. This makes them 
more likely to cooperate with you. 


Ask the participants to repeat the Active Listening Motto: “Repeat before you 
speak.” To repeat before you speak means you first reflect what you think the 
speaker is feeling and saying before offering your thoughts. Have volunteers read 
the following example from the Are You Listening worksheet. 


Example: Two roommates are talking: 
Lawanda: I can’t stand it when you move my stuff around. Now I can’t find my 


notebook. 
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Jade: It sounds like what I did really upset you. Because I moved your notebook 
without telling you, now you can’t find it. 

Lawanda: Yes. 

Jade: I can see how that can be frustrating. I was just trying to keep the place 
clean. Let’s come up with some rules we can both agree on to keep the room 
clean and respect each other’s belongings. 

In the example, Jade let Lawanda know she understands how she feels. This helps 
Lawanda manage with her angry feelings. The conversation would have escalated 
if to a fight if Jade had used a closed response: 

Lawanda: I can’t stand it when you move my stuff around. Now I can’t find my 
notebook. 

Jade: What’s the big deal? Buy another one. 

In this example, Lawanda will not feel understood. Jade’s response sends the 
message that Lawanda’s feelings are not important. Ask the participants how they 
think Lawanda will respond? 

Explain that restating the other person’s feeling and thoughts is especially 
important when trying to resolve conflict. It helps the speaker know the listener 
understands her/his perspective. It also encourages the listener to calm down, 
focus and respond rationally. Studies show, when we are angry or afraid, our 
strength increases by approximately 20%. Veins become enlarged. Blood supply 
diverts to the body’s extremities instead of flowing to the problem-solving part of 
the brain.* When we are angry or fearful our ability to think rationally is literally 
compromised. When having a conflict with someone, it is a good idea to be 
mindful of increased heart rate and rapid, shallow breathing. That will alert us that 
our responses may be more emotional than rational. (Smin) 


Hand out the Mock My Words worksheet. Break the class up into groups. Allow 
ten minutes for students to complete the worksheet. (10 min) 


Zi, 


— 


Session 3 


22. Transition to a discussion about problem solving. Explain that when trying to 
solving problems try to think “win/win.” People usually have an “it’s my way or 
nothing” mentality. Try to figure out a way all parties can benefit from a solution. 


23. Introduce the interpersonal problem solving formula. Write this acrostic on the 
board/flip chart: I.D.E.A.S. Have a participant write out what each letter stands 
for (the italicized words only). Explain each step.(S5min) 


I Identify the NEED (why do you want this outcome) 
D Discuss options (Brainstorming session, allow all ideas) 
E Examine best options (decide which are the best idea(s)) 


‘Robert Bolton, People Skills: How to assert yourself, listen to others and resolve conflicts (New 
York: Simon and Schuster, 1979), 217. 


24 


25, 


26. 
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28. 


29, 
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A Anticipate consequences to proposed option(s) 
N) Select and supervise your option(s) 


Revisit the example of Lawanda and Jade. Hand out the sample worksheet. 
Explain that the most challenging part of applying the IDEAS formula is the 
identifying the problem in terms of need (s) and thinking of creative alternatives. 
Review the following with the class: 


Example: Two roommates are talking: 
Lawanda: I can’t stand it when you move my stuff around. Now I can’t find my 


notebook. 

Jade: It sounds like what I did really upset you. Because I moved your notebook 
without telling you, now you can’t find it. 

Lawanda: Yes. 

Jade: I can see how that can be frustrating. I was just trying to keep the place 
clean. Let’s come up with some rules we can both agree on to keep the room 
clean and respect each other’s belongings. 


Break the participants up into groups. Have them revisit the conflict situations on 
the Talk the Talk worksheet. Have each group select a situation. Use the chosen 
situation to fill out the Think Win-Win worksheet. Allow 10 minutes for the 
activity. Have each group role-play how they managed to negotiate a win-win 
solution. Allow 15 minutes for all the dramatizations to be completed. (25 min) 


Ask 3 to 5 volunteers to conduct a review of the workshop’s lessons: body 
language, the three general approaches to problem solving, active listening, 
assertive messages, and think win/win problem solving techniques. (5 min) 


Administer Post Test 


Conclude by stating “Knowing how to deal with difficult people is an important 
skill to have no matter how old you are. Know how to read body language, the 
three general approaches to problem solving, practicing Active Listening, using 
assertive messages and using win/win problem solving techniques 


Play team builder called “Search by Sound.” 


Enrichment Activity: assign Mission Possible 


Subject: 
Duration: 


Goals: 


Instructions: 
Welcome participants 
2. Have participants take pre-test/assessment. (5 min) 


1, 
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Basic Automotive Lab Lesson Plan 


Basic Automotive 

180 Minutes 

identify car fluids, evaluate tire tread, evaluate a vehicle’s interior and 
exterior, identify different types of auto insurance coverage, practice 
changing a car tire 


Materials: Basic Auto Workbook, at least two vehicles (one to inspect and one to change 
a tire on), spare tire, car jack, lug wrench, brick or tire stopper (see pg. 15 item #2) , 6 
pennies, CarDreams CD, LCD projector, speakers (and video camera for recording the 
activities) 


.oS) 


Session 1 


Guest presenter (Mechanic): discusses car fluids and vehicle maintenance, 
demonstrates how to jump start a battery and turn on car ignition (with starter and 
battery) (45 to 60 min). If a mechanic is unavailable, have students watch chapters 
of Basic Automotive for Gentlemen DVD, then conduct the bonus activity 


Session 2 


Changing Tire and Auto Inspection 


a. 
b. 


6 participants go outdoors to practice changing a tire. 

The remaining 6 participants review CarDreams Interactive CD and fill in 
the answers in their workbook (45 min) After completing the CD, the 
same participants will pair up and evaluate a vehicle(s) using the checklist 
in their workbooks. Each team will need a penny (15 min). 

After an hour, the groups of 6 will swap activities. 


Session 3 


5. Review (5 min) 
6. Take posttest/same assessment (10 min) 
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Apartment Hunting Lab 
Subject: Housing/Apartment Hunting 
Duration: 180 Minutes: 3 one hour sessions 


Goals: 


Identify the financial obligations of independent living 
Evaluate housing options 


Objectives: Participants will analyze a court case between former roommates, 


interview potential roommates, identify start up costs for renting an 
apartment, analyze apartment advertisements, view an interactive CD 
about apartment hunting, asses the facilities of a potential home, and 
participate in a grocery shopping competition 


Instructions: 


1, 
2: 
3. 


Welcome participants 
Review Mission Possible: observations and discoveries (10 min) 
Have participants take pre-test. (5 min) 


Materials: Youtube clip: “Moving out too soon” People’s Court video clipl, 
Apartment Hunting Workbook, 7 Newspapers, Apartment Hunt CD (and 


projector), stapled packet of Apartment Hunt CD print outs (one for each 
participant and facilitator), copies of the Scavenger Grocery Shopping worksheets 
(one per group), pre-test, posttest 


Session 1 
Play clip of The People’s court episode of former roommates suing each other. 
(3min) 
Transition to a discussion about living on your own. Living on your own is very 
expensive. People that are living on their own for the first time often find a 
roommate to help share the expenses. However, having a roommate can be a 
challenge. (If you, the facilitator once had a problem with a roommate, you can 
share your story). There is a foolish way to pick a roommate and a smart way to 
choose a roommate. The foolish way is to just pick anybody who seems nice. 
Even if you have known a person for years, living with a person can reveal things 
about them that you did not know. The smart way to choose a roommate is to 
interview them. 
Have participants break up into groups of two and take turns interviewing each 
other with the questions found in the worksheet Roommate Interview Questions IT. 
(10 min) 
Regroup and discuss observations. Ask how interviewing potential roommates is 
helpful. (5 min) 
Transition to discussion on Apartment Hunting. Explain that if you want to live 
on your own, you need money. Turn to page 7 in your workbook. You have to 


10. 


1 


— 


12. 
13. 


14. 


15. 


16. 
17. 
18. 
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make money and save money. These are the type of things you need to save 
money for (have each student read a definition) (5min) 

a. Rent 

b. Security Deposit 

c. Furniture and Utilities 

d. Moving Van/Truck 
Pass out Newspapers (on for every pair of students). Help participants find the 
classified section. Explain that Publications printing news or other information 
often have sections of classified advertisements; The advertisements are grouped 
into categories or classes such as "for sale - telephones", "wanted - kitchen 
appliances", and "services - plumbing", hence the term "classified". 
Have students turn to the Apartment Rental section of the paper. Have students 
turn to the apartment abbreviations in their workbook (pgs. 6,7). Select an 
advertisement and walk them through the abbreviations. 
Have each pair of participants select 2 Apartment options. Let each pair report on 
which apartments they picked—explaining the abbreviations. They can also tell 
why they picked those particular apartments. (20 min) 


Session 2 
Pass out Apartment Hunt CD handouts. Play Apartment Hunt CD (40 min). 
Ask students what they observed. Ask what lessons did they learned from the two 
girls experiences on the CD. (5 min) 
Take participants to pre-selected home (church annex) with their workbooks. 
Have a facilitator pretend to be a Landlord trying to get tenants. Have team of 
three inspect the house (first floor of annex) with the checklist provided on pages 
3-5 of their workbooks.(15 min) 


Session 3 
Take participants to grocery store for Scavenger Grocery shopping activity. (30 
min) 
Return to class 


Review (5 min) 
Take posttest (10 min) 
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MoneySmartz Lab 
Subject: Financial Management 
Duration: 180 Minutes: 3 one hour sessions 
Goals: identify the documents necessary in order to open a bank account, write a 


check, review a bank statement, demonstrate the ability to withdraw funds 
and make deposits, create a budget, provide a basic understanding of 
credit 
Instructions: 
1. Welcome participants 
2. Review Mission Possible: observations and discoveries (10 min) 
3. Have participants take pre-test. (5 min) 


Materials: MoneySmartz presentation, MoneySmartz Workbook, (computer and 
projector), pre-test, posttest, bank deposit slips (15), bank withdrawal slips (15), box of 
elbow macaroni, one neck tie per pair (or any fabric that can be used to tie ankles), 6 balls 
(eg. Basketball, kick ball, etc.), 6 lemons, 6 spoons, 6 large pillow cases, on complete 
news paper, 
Session 1] 
4. Guest presenter- (45 to 60 min) 


Session 2 


Conduct a workshop called MoneySmartz. It is a power point presentation. Begin with 
slide 34. Help students fill in the answers in their workbook. As stated in the goals, 
students will identify the documents necessary in order to open a bank account, write a 
check, review a bank statement, demonstrate the ability to withdraw funds and make 
deposits, create a budget, taught a basic understanding of credit. For information on 
careers, training and salaries, visit Occupational Outlook Handbook website: 
www.bls.gov/oco/ (60 min). 
Session 3 

5. Review (5 min) 

6. Take posttest (10 min) 

7. With the remaining time, conduct team building activity: Relay Race 
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JobSmartz Lab 
Subject: Career Development 
Duration: 180 Minutes: Session 1- 20 min 


Goals: 


Session 2- 40 min 
Session 3- 60 min 
Session 4- 60 min 


identify the correlation between education and income, develop a career 
plan using career development resources, practice soft skills, write a 
resume, role play a job interview 


Materials: JobSmartz presentation, JobSmartz Workbook, (computer and projector), pre- 
test, posttest, a long jump rope, video camera and video tape 


Instructions: 
Session 1] 
1. Welcome participants 
2. Have participants take pre-test. (5 min) 
3. Present “Getting Ready” section of presentation [slides 1-10] (15 min) 
4 
Session 2 
5. Present “Getting Set” section of presentation [slides 11-17] (20 min) 
a. Slide 15 is a group activity (10 min) 
6. Take an activity break and have students do jump rope activity (10 min) 
7. Take a lunch break (10 min) 
Session 3 
8. Present “Getting Hired” section of presentation [slides 18-42] 
a. Slide 18-21 launches the Back to Back team building activity (15 min) 
b. Slides 26-32- Help students write a resume (25 min) 
c. Slides 33-40 (15 min) 
Session 4 
9. Slides 41-42: practice mock interviews and video tape them (50 min) 
10. Take posttest (10 min) 
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